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CH AKf^T E /^ I 
I N T R O D U C T I O N 
i 
X 
\The concept of teaching - learning is very o ld . I t 
was present , even in those days when there were very l i t t l e 
means avai lable for this process . Education was inparted 
verbal ly in the beginning. There were no schools, and 
buildings designated as schools. Students were often 
taught under the shade of a t r ee . Students s a t on the 
ground under t t e t ree and lec ture was given by the teacher. 
In the absence of teaching learning materials l ike books, 
and paper, the process of education was carried out . Only 
a very few out of the en t i r e school-age population went Xo 
school. Most of them belonged to royal , noble, higher and/or 
well-to-do famil ies . The reason was t t e t these people wanted 
to maintain the i r distinguished social and e'3urational s ta tus 
in the socie ty . People from low socio-economic s ta tus ne i ther 
thought nor sent their children to school, not to mention 
children from the sections now labelled as scheduled caste 
and t r i b e s . As the caste system was ingrained in the socie ty 
they were deprived educationally and soc i a l ly . Teachers 
generally used corporal punishment. In some cases the teachers 
were persuaded by the parents to use corporal punishment to 
make thera obedient. Attendance of the students in olden 
2 
days was often i r r egu l a r . Students ' absence from the 
\ 
school was and remained a problem even in the very old days. 
/The 'drop-out ' is not a new problem. Only the term 
is new. I t seems that truancy often leads to drop-outs a t 
a l a t e r s tage . "Students-absence from school for unexcused 
1 
reasons is referred to as truancy." Truancy is an old 
problem because compulsion to attend school has a long 
his tory. School pa r t i c ina t ion i s important for the i nd iv i -
dual and society. When the individual children fa i l to 
p a r t i c i p a t e or when schools have large number of children 
who are t ruant , i t i s thought to be a problem. I t may 
become a problem for the following reasons.'"'^ 
1) F i r s t l y , whm students are not in school they a r e 
defying a widely held expectation that they should be 
in school. Also sometimes they may v io l a t e regula-
tion and possibly laws which may lead to juveni le 
delinquency. Absentism d i r e c t l y challenges the values 
of education. 
1. Husen, Torsten & Pos tlethwai t e , T. Nevil le ; In ternat ional 
Encyclopaedia of Education Research and Studies. Frankfurt 
Pergamon Press , 1985, Vol.9, p.5299. 
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2) Truancy i s thought to be a problem because the 
absen t ch i ld ren cannot b e n e f i t from the educa t iona l 
programme tha t a school o f f e r s . The c o n t i n u i t y , 
oo -o rd ina t ion and c o r r e l a t i o n of course c o n t e n t , 
which i s c r u c i a l for l e a rn ing i s d i s tu rbed by a b s e n t -
ism and t ruancy. Not on ly does the chi ld miss the 
educa t iona l exper iences but becomes a discouraged 
l e a r n e r and e i t h e r completely withdraws from the 
school o r a problem c h i l d . Sometimes he may become 
d i s o b e d i e n t and r e b e l l i o n s . Moreover, i n t e r r u p t i o n 
caused by absent ism p l ace s ex t r a demands on the 
educator and adve r se ly influences his e f f e c t i v e n e s s . 
3) When childrefi ajre t r uan t they a r e no t on ly missing 
educa t iona l o p p o r t u n i t i e s , but tfhey may very well be 
on t h e i r way to j u v e n i l e de l inquency . This genera tes 
community concerns about de l inquency . Ci t i zens of ten 
blame ch i ld ren who a r e ou t of school for neighbourhood 
problems. 
The r e sea rch on truancy i n d i c a t e s t t e t ch i l d r en choose 
not to a t t end school for many r ea sons . The roo t causes of 
absent ism can be grouped i n t o th ree c a t e g o r i e s . 
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i ) Those.which l i e with the child (including the 
family). 
i i ) Ttose which l i e with the school, and. 
1 i i i ) Those l i e with socie ty . 
Generally socio-economic fac tors , psychological prob-
lerns, academic a b i l i t y and attainment ^re common factors that 
are related to absentism. Hnperical s tudies ind ica te that 
children who miss school o f t en : -
Have conf l ic t a t school caused by persona l i ty 
problems 
Have serious family health and economic problems 
3 
that makev education a lower p r i o r i t y . 
4 Express non-conformist behaviour by being absent. 
5 Do not do as well in school. 
One poss ib le explanation for absentism and drop-out 
i s the lack of corre la t ion and co-ordination between education 
and employment in our country i s very common. A child who 
spends several years in scl-ool causing economic hardship to 
his parents by not helping them in the i r work hopes to get 
1. Birman and Na t r i e l lo , 1978, as quoted in In ternat ional Ency 
clopaedia of E?3ucation Research and Studies , Frankfurt: 
Pergamon Press , 1985, Vol.9, p.5300. 
2. Galloway, 1980, Ib id , p.5300. 
3. I b i d . , P.5300. 
4. Birman and Na t r i e l lo , Op.c i t . , p.5300 
5. Kaeser & Van Fleet , as quoted in In ternat ional Encyclopedia 
of Education Research and s tud ies , Frankfurt: Pergamon 
Press , 1985, p,5300. 
su i tab le employtnen.t a f t e r schooling. Usually i t does not 
happen. I t does not matter for the parents of upper socio-
economic c l a s s . Even the middle class parents bear i t , 
Nevertheless, i t is a real problem for the lower and the 
lowest socio-economic c lasses . 
Truancy can also be a r e su l t of school-based problems, 
When truancy i s wide-spread^ i t means that the system is not 
working well and ch i ld ' s need are not being met. I t i s an 
indica tor that improvement of sciiool is needed. 
Student 's absence from the school for longer period 
of time leads to poor perfontiance of the students a t the 
examination. Sometimes this poor performance leads to 
fa i lure or they completely leave the school without appearing 
a t the examination. These students are referr^^d to as 
'd ropouts ' . Dropout occurs among school-going children 
in any country i . e , i t i s a universal phenomenon. I t ' s 
frequency varies from one country to another, i t may also 
d i f fe r from one region to the another, I toother words 
there may be differences of degree not of kind. The i n c i -
dence of drop-outs may vary from majority to minority commu-
n i t i e s in the same l o c a l i t y , region or s t a t e . 
Drop-out can occur in the following ways. A student 
may attend a course of study for i t s e n t i r e length or for a 
shor te r period of time but -
1) may not appear a t the examination and discontinue 
the s tud ies , 
2) may appear and fa i l in any one of the examination 
and discontinue the education. 
3) may appear, pass and abandon the school. 
Also, there a re cases when a student has to repeat 
the same class because of f a i l u re once or twice, i t is not 
termed as drop-out but the fa i lu re i s stagnation for the 
individual and wastage for the school and community.. This 
d i r e c t l y and adversely affects the aspi ra t ions of the student , 
his se l f - r e spec t , financial condition of the parents and 
economic development of the country. 
Repeated fa i lu re of a student in the same class is 
called "stagnation". I r r e g u l a r i t i e s of at tendance, i n -
a t t e n t i v e , inef f ic ien t teaching, faul ty curriculum and 
defect ive methods of examination are some of the reasons 
or causes of s tagnat ion. Sometimes i r r e l evan t subject 
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mat te r reduces the rativation of the child in his s t u d i e s . 
I t may g e n e r a l l y l eads to poor achievement and repea ted 
f a i l u r e s . This repeated f a i l u r e may become one of the cause 
1 
of complete withdrawal of the s t uden t from the s choo l . 
"DEFINITION" 
According to D ic t i ona ry of Education d r o p - o u t : 
"Most o f ten des igna t e s an elementary o r secondary schoc 
pup i l who has been in membership dur ing the r e g u l a r school 
term and who withdraws o r i s dropped from membership for any 
o t h e r reason except dea th o r t r a n s f e r to ano the r school 
before g radua t ing . . . o r be fo re completing an equ iva len t 
programrrie of s t u d i e s ; such an i n d i v i d u a l i s considered a 
d rop-ou t whether his dropping out occurs dur ing o r between 
r e g u l a r school terms, whether i t occurs before o r a f t e r he 
|-BS passed the compulsory school a t t endance age and, where 
a p p l i c a b l e , whether o r not he has completed a minimum require t 
, 2 
amount of school work." 
Drop-out r a t e ; "an express ion of the comparison between the 
member of pup i l whx3 e n t e r school ing a t one l e v e l and the 
3 
number who s u c c e s s f u l l y complete a l a t e r l eve l / • • • « 
Dropping o u t ; "The a c t of removing pup i l s from the r o l l s of 
4 
a school because of a b s e n c e . . . " 
1. Summarized on the b a s i s of, Suresh Bhatnaqar , Indian BJuca-
t ion Today & Tomorrow, Meerut,Loyal Book Depot , iy«3 , p , ibo, 
2. Gar t e r V.Good, D ic t i ona ry of BJucation,New York,McGraw Hi! 
Book Cbmpany, 1 9 / 3 , p . i y S . 
3 . I b i d . , p .198 . 
4. I b i d . , p . 1 9 8 . 
CH^F^TEfi =_ I I 
NEED AND IMPORTANCE 
i ) Background 
i i ) Purpose and Scope of the Study 
i i i ) Biucational Significance 
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Drop-outs in I t s Perspect ive; 
In developing and poor countries l i k e India , there 
are insuf f ic ien t number of schools, and other educational 
f a c i l i t i e s . Schools a re overcrowded having enrolments 
beyond the i r capac i t i e s . But this i s true only in case of 
good and reputed schools. However, on the o ther hand in 
some of the elementary schools run by local government, the 
enrolments a re very low. I t simply means that these schools 
have l o s t the i r importance in the minds of the general pub l ic . 
This may be one of the reasons that the parents do not send 
the i r children to such schools, ins tead, they prefer to 
enroll t he i r children in pcivate or public schools. Ttet i s 
why these public schools are overcrowded and creating the 
problem of indisc ip l ine in the schools. Further more the 
teacher-pupil r a t io which i s very crucial for be t t e r 
learning i s adversely affected leading to lower educational 
standards and poor achievements. 
In sp i t e of a l l t h i s , there are large number of students 
who have a desiro to get admission bo a gocJ school. But 
because of uneducated family background and poverty, they are 
often not able to qualify for admission to a "good" sc tool . 
Their parents usually io not have suf f ic ien t influence and/or 
finances to secure admission to a good school. Insp i t e of 
a l l these d i f f i c u l t i e s , i f a few students from low socio-
cu l tu r a l , educational and financial background are success-
ful in securing admission to "good" sctiools, very often they 
a re not able to adjust to the improved social climate of the 
school. Thus they may not benefi t from the education -
and/or continue a t t t e t school. Sooner or l a t e r , e i the r they 
fa i l or drop-out of the SCI-TDOI. Thus, they not only suffer 
themselves but also deprive the o ther more adjus table , be t t e r 
qualified students of a seat in that school . 
Present Sc^-nario; 
After the independence, there v;as rapid increase in 
the number of schools. Consequently the number of teachers 
and the number of students was a lso increased a t various 
levels of education. Due to the rapid increase in the 
enrolments the defnand for more schools was also f e l t . In 
order to meet the demand for schools, SCITDOI buildings v;ere 
constructed with good f a c i l i t i e s in some cases and with 
10 
meagre f a c i l i t i e s in most cases. However, number of schools 
did not increase in proportion to the admission-seekers, 
S t a t i s t i c s were prepared regarding the number of successful 
and unsuccessful candidates, numbers securing first /seoond 
divis ions and standard of achievement, absenteeism and drop-
ou ts . For improvement and expansion, promise of free, com-
pulsory and universal education upto the age of 14 years 
was made. 
If the trend of admissions i s examined i t wil l be found 
that there are five categories of admission-seekers. 
1) Based on a b i l i t y o r achievement. 
2) Recommended by the head or p r inc ipa l o r any other 
author i ty of the school. 
3) Those seeking admission through influence, whether i t 
be s o c i a l , moral or p o l i t i c a l . 
4) Those seeking admission through money-power. Money 
can be given in two forms: ( i ) donation, ( i i ) br ibe . 
5) There is also a category of those students seeking 
admission through ' r ese rva t ion ' e .g . Scheduled cas te 
Scheduled t r ibes and other soc ia l ly disadvantaged 
groups. 
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From the above mentioned five categories of the 
s tudents , l a s t four categories generally lead to poor 
achievement in the class or even occasional f a i l u r e . They 
may also show lack of i n t e re s t a t school in teaching-learning 
process. Lack of i n t e r e s t in teaching-learning process 
creates problem of ind i sc ip l ine and absenteeism. Absentees, 
because of many reason lose cont inui ty of subject matter. 
This break in the continuity of s tudies may crea te anxiety 
and f rus t ra t ion among the absentee s tudents . This may lead 
to conplete withdrawl or drop-out from the schools. 
India i s a poor country and majority of the students 
come from poor socio-economic backgrounds. Because of the 
poverty, and/or to augment family income they may be required 
to work a t home or ou ts ide . At home, i t i s to be a helping 
hand for the i r parents , ou ts ide , i t is to earn to supplement 
family expenses. Thus many parents depend upon child labour 
and withdraw the i r children from the school. In many cases 
the parents cannot pay for fees, c lo thes , s t a t ionery and books 
of the i r children, in the case of g i r l s , parents are gene-
r a l l y unwilling to send grown up g i r l s to a co-educational 
school. Vtomen cons t i tu te about half of the to ta l population 
12 
of our country. The enrolment of the g i r l s a t elementary 
and higher levels i s much lower, as compared to the boys. 
Many a times ear ly marriages are also responsible to keep 
the g i r l s away from education. Moreover, there i s s t i l l a 
shortage of women teachers in elementary schools. 
As the children grow older and reach the age of 
twelve or beyond, they become able to a s s i s t the i r parents 
in the household chores and vocation or profession of the 
pa ren t s . This i s spec ia l ly true with the economically and 
educationally backward classes which cons t i tu te the lairgest 
majority. Seventy percent of Ind ia ' s population l i v e in 
rural areas or v i l l ages . Majority of them are small farmers. 
When the i r son reaches the age of 12 years o r more, they 
begin to think that the son can a s s i s t the father in his 
work. If the father i s a farmer he may save money by not 
hiring outside help to a s s i s t him. This i s sometimes also 
true of g i r l s . I f the father i s not a farmer, but a da i ly 
wage earners , a growing boy is an a s se t for him as he can 
earn a t l e a s t half as much da i ly . 
Girls af ter a t t a in ing the age of 12 years have to 
learn house-keeping as a preparation for the i r forthcoming 
13 
tiBrriage which is only possible i f they work with the i r 
mothers. "Learning by doing" i s very much appl icable here. 
Some Related Factors; 
In the olden days, systematic, wri t ten records of 
students attendance were not kept regular ly . Although the 
teachers often knew i r r egu l a r , t ruant and absentee s tudents . 
Absence of students from the class was very much the concern 
of teachers. "Teachers general ly did use corporal punish-
ment to keep the students in the school." However, the image 
of the school was not lowered by the low o r high dropout 
r a t e s , in the same way there was l i t t l e effect on the respect 
and honour of the teacher. Major pa r t of the blame was placed 
on the s tudents . However, usually parents were the ones 
adversely affected. Being the members of respectable family 
having high educational and socio-economic s ta tus they fe l t 
embrassments i f the i r child became a dropout. In order to 
re ta in the i r children in school, they enoouraged the i r 
children to go to school by providing addi t ional favours or 
by withdrawing cer tain favours. As a l a s t r e so r t , sometimes 
1. Mayer, Frederick. A History of SJucation Thoughts. 
Ohio, Cblumbus, Charles E. Mar r i l l , 1966, Ch.V.p. 44. 
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they used corporal punishment, for this purpose, i f 
necessary. 
In cont ras t , at present , the post of the headmaster 
depends upon a fixed minimum enrolment in the school. Number 
of posts of teacher in a school are also determined by the 
number of s tudents . If the number of students is decreased, 
teachers are retrenched. Efforts are made by the teachers 
and headmasters to show inf la ted enrolments. This i s some-
times done de l ibe ra t e ly to save existence of school in 
general and teacher ' s posi t ion in the school in p a r t i c u l a r . 
Other malpractices prevalent in the schools a re to show 
students enrolment only on paper. Headmasters and teachers 
are appointed to such schools, and sa l a r i e s a re regular ly 
drawn by them. Although, the sctool may be p r a c t i c a l l y non-
exis tent because of the s tuden t ' s and/or the teacher(s) 
i r r egu la r at tendance/ or the enrolments being very very low. 
On the other hand, teachers in rural areas do t ry 
to e l i c i t community support for more admissions to the school 
and to have la rger enrolments. The intent ion may or may not 
be good a l l the times. 
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The s i tua t ion ( s ) being such as described above/ 
s t a t i s t i c s was ne i ther gathered nor in terpreted in terms of 
' inputs and ou tpu t s . ' L i t t l e a t ten t ion was paid to wastage 
of s tuden t ' s time or government's money because deta i led 
s t a t i s t i c s and de f in i t e numbers about admissions, i r r egu la r 
attendance, truancy, dropout, number appeared a t the exami-
nation, number of successful and unsuccessful candidates 
were not eas i ly ava i lab le , publ ic opinion was not focused 
on these pnoblems. Thus au thor i t i e s in education were not 
ful ly aware of the problem(s) of drop-outs . Gbnsequently 
prompt action was not taken to improve the s i t u a t i o n . 
With the present emphasis on cost-effect iveness in 
almost a l l spheres, there i s more oonciousness and concern 
about maximum returns of investment in education. 
S t a t i s t i c a l data i s now avai lable . Educators are 
rea l iz ing the importance of the problems of drop-outs , 
wastage and s tagnat ion. But s t i l l accurate community-wise 
data a re not published and avai lable to the publ ic . 
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PURPOSE AND SCOPE OF THE STUDY 
I n d i a i s a c o u n t r y where t h e p e o p l e of d i f f e r e n t 
C a s t e , c o l o u r and r e l i g i o n r e s i d e , u n i t y i n d i v e r s i t y i s 
t he c h a r a c t e r i s t i c f e a t u r e o f t h i s c o u n t r y . As f a r a s 
e d u c a t i o n i s c o n c e r n e d , government*has p r o v i d e d the G b n s t i -
t u t i o n a l g u a r a n t e e unde r A r t i c l e 45 to p r o v i d e f r e e and 
compulsory e d u c a t i o n to each and e v e r y i n d i v i d u a l up to t h e 
age o f 14 y e a r s . A f t e r i n d e p e n d e n c e v a r i o u s p o l i c i e s and 
programmes have been d e v e l o p e d and t a r g e t s f i x e d , many of 
them implemented to a c h i e v e t h e g o a l o f u n i v e r s a l i z a t i o n o f 
e d u c a t i o n . L a r g e number o f s c h o o l s have been e s t a b l i s h e d 
in remote o r d i f f i c u l t a r e a s to p r o v i d e b a s i c p r i m a r y e d u c a -
t i o n . D e s p i t e v a r i o u s e f f o r t s o f t he gove rnmen t , a s w e l l as 
o t h e r s o c i a l o r g a n i z a t i o n s , we a r e f a r beh ind t h i s o b j e c t i v e . 
The t ime l i m i t s have been c r o s s e d w i t h o u t a c h i e v i n g t h e g o a l s 
N a t i o n a l P o l i c y on Educa t ion 1986, has g i v e n g r e a t impe tus 
i n o r d e r to a c h i e v e t h e t a r g e t u p t o 1995 . F u r t h e r , t h e new 
e d u c a t i o n a l P o l i c y of 1992 has f ixed t h e t a r g e t up to t h e 
y e a r 2000 i . e . 2 1 s t c e n t u r y . S t i l l we a r e n o t i n a p o s i t i o n 
to p r o v i d e f r e e and compulsory e d u c a t i o n to each and e v e r y 
c a n d i d a t e ( s t u d e n t ) . 
17 
The reasons a re so many. F i r s t l y , India i s a country 
where nearly 7o% of i t s population l ives in v i l l a g e s . There 
are mountains, h i l l s , de se r t , marshes, d i f f i c u l t and remote 
areas in India . Problems varying in nature a r i s e in the 
establishment of schools in these a reas . Majority of teachers 
are not ready to work in these d i f f i c u l t , remote and i so la ted 
areas . 
Secondly, i t i s a p r inc ip l e of pedagogy that education 
should be imparted to the child through his mot her-tongue. 
This is the problem of various communities, minori t ies and 
t r i b e s . Muslims, especia l ly poor Muslims and those residing 
in rura l o r semi-rural areas face d i f f i c u l t i e s in this regard. 
Thirdly, defective educational planning i . e . top 
heaviness l i k e an inverted pyramid; po l i c i e s and programmes 
are being formulated without considering the real needs of 
the peoples. Generally, those involved in formulating p o l i -
cies are not aware of the spec i f ic problems faced by people 
loca l ly . Teachers who spends most of the i r time with the 
students are general ly aware of the conditions of the children 
as well as the i r parents and l o c a l i t y . Therefore, planning 
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without the involvement of the local population - teachers , 
oommunity members and sometimes the students themselves, 
remain inef fec t ive . 
Fourthly, another major factor which seems to be a 
hurdle in the path of achievement of the goal of universal 
primary education is the higher drop-out r a t e a t primary 
leve l , 
Nearly seventy percent s tud^ i t s dropout from the 
schools a t primary l eve l . Higher drop-out rates a t primary 
level of education is one of the g rea tes t problems before 
the nat ion, in the field of education. Due to this high 
drop-out r a t e , there has been a s h i f t in the government 
po l ic ies in recent years to re ta in students in the school 
ra ther than to enrol them. The government has s t a r t ed to 
pay a t ten t ion toward this wastage. 
High drop-out ra tes not only betray the aspi ra t ion 
of the parents but also prove to be a great wastage of money, 
effor ts and resources of the government, the publ ic and the 
student, ' in turn i t i s a great set-back for the nation,** 
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Similar ly , wastage and the related problems for Muslims are 
the Same. The only difference i s t t e t these are more acute 
and complex. Problems of Muslims a re a l i t t l e d i f fe ren t 
when compared to the majority community, Muslims cons t i tu t e 
the l a rges t minority of the country, being nearly 15-20 per -
cent of the tota l population of India . 
Muslims being most backward - educat ional ly, soc ia l ly 
and economically, need special a t t en t i on . This should be 
provided by the government i f the en t i r e nation needs to make 
progress . The backwardness of the Muslims in the field of 
education has a lso affected the national development. Ooopera-
tion of a l l people concerned is essent ia l in a democratic 
s t a t e . Unless progress of Muslims i s not ascer ta ined, balance 
development of the nation cannot be achieved. "A chain i s as 
strong as the weakest l ink in i t . " Muslims are the weakest 
l ink in the nat ion. This has to be strengthened. 
If drop-out r a t e i s eliminated or even reduced then, 
possible ta len ts may be salvaged, and put to b e t t e r use for 
the s c i e n t i f i c , i n d u s t r i a l , and agr icu l tu ra l development of 
the country. lb ident i fy the factors responsible for drop-out 
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r a t e s in g e n e r a l , and Muslims in p a r t i c u l a r , i s the need 
of the hour. This may be helpful in formulat ing p o l i c i e s 
and programmes fo r them. Cbmmunity-wise s t a t i s t i c s in the 
f i e ld of educat ion a r e not being publ ished by the govern-
ment. The reason seems to be s h o r t - s i g h t e d n e s s . Although 
these s t a t i s t i c s a r e being co l l ec t ed by the government/ they 
a r e not being publishe(4 and /o r not a v a i l a b l e to the p u b l i c . 
E f fec t ive p lanning i s p o s s i b l e on ly in the p resence of 
s t a t i t i c s . Unless the weaknesses, even e v i l s a r e no t known, 
they cannot be remedied, 
S p e c i f i c s t u d i e s in c l e a r l y defined areas a r e 
necessa ry to : 
1) c o l l e c t da ta r e l a t e d to d rop-ou ts in t h a t p a r t i -
c u l a r a r e a , in o r d e r to find o u t the p o s s i b l e 
f ac to r s r e l a t e d to d r o p - o u t s . 
2) take e f f e c t i v e remedial measures to e l im ina t e 
o r a t l e a s t reduce drop-out r a t e s . 
Research s t u d i e s conducted a t the n a t i o n a l o r s t a t e 
l eve l may not help to br ing about improv^tient in a given 
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cxjmmunity. Alttough/ such s tudies do show poss ib le trend, 
there i s a need for surveys and research s tudies a t the 
local levels to ascer ta in the exact posi t ion and to s t a r t 
bringing about desired changes. 
The proposed study attempts to analyse data regarding 
the problems of school drop-outs a t the primary level of 
education. These information will include -
Students: Level at which he Y^s l e f t the school, present 
s ta tus of the s tudent , f a c i l i t i e s ava i lab le a t home i . e . 
proper place of study, required text books, dis tance travelled 
by the students to reach the school, ava i lab le parental help 
for s tud ie s , communication problems faced in the school student 
is a t t i t u d e twards the behaviour of the t eacher ( s ) , teaching 
s k i l l s , pa r t i c ipa t ion and achievement in games and spor t s , 
physical problems i f any frequency of punishment, types of 
punishment given/need, nature of friendship and opinion of 
the drop-outs regarding further education. 
Parents ; This aspect include, occupation of paren ts , 
educational qua l i f i ca t ion , to ta l monthly income, number of 
children in the family, number of children studying in the 
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school, number of children out of the school/ nature of 
l o c a l i t y l iv ing i n , i n t e r e s t and motivation towards education, 
aim of sending the children to the school, as well as the i r 
feelings when the i r children, drop-out. 
Schaol; Information related to school wil l include -
building of school, seat ing arrangement in the c lasses , number 
of class-rooms ava i lab le , a v a i l a b i l i t y of equipment - l i b r a ry , 
laboratory, oo-curr icular a c t i v i t i e s , materials provided for 
sports and games, and play-grounds, arrangement of books for 
poor students and ful l - f rees hip for poor s tudents , types of 
punishment in the school, tyt>es of evaluation, frequency of 
t e s t ( s ) . 
Information related to school wil l a lso include -
Number of Muslim and Non-Muslim students entered in d i f ferent 
classes upto class f i f th , number of Muslim and Non-Muslim 
students appeared a t the examination, number of drop-outs , 
Muslim and Non-Muslim students , number of f a i l u r e among 
Muslim and Non-Muslim in d i f fe ren t classes upto class f i f th , 
number of Muslim and Non-Muslim students repeating the same 
class (grade) , number of Muslim and Non-Muslim g i r l s in 
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di f fe ren t classes from f i r s t to f i f th ; number of Muslim 
and Non-Muslim g i r l s appeared in the examination(s); number 
of Muslim and Non-Muslim g i r l s drop-outs; number of Muslim 
and Non-Muslim g i r l s repeating the same c l a s s . AH these 
above information have been collected from the schools. 
Teachers; Number of teachers in the school, number of trained 
teachers , number of untrained teachers , qua l i f ica t ion of the 
teachers, number of permanent teachers , number of temporary-
teachers, a t t i t u d e of teachers towards the i r profession, 
teachers and s ta f f r e l a t i ons , teachers and student r e l a t i o n s , 
re la t ionship with parents of the s tudents , teacher ' s r e l a t i on -
ship with community. As punishment i s necessary/essent ia l 
occasional ly , type of punishments used by the teachers and 
i t s frequency is to be asked and recorfed for the present 
study. 
This study wil l help the Muslim to r ea l i ze the present 
condition of drop-outs in Aligarh City a t primary level of 
education. I t may be helpful to develop i n t e r e s t and moti-
vation on the pa r t of the Muslim paren t s . Therefore, the 
inves t iga tor has selected this problem to inves t iga te the 
current posi t ion, correct s t a t i s t i c s , and poss ib le reasons 
behind the high drop-out ra tes among Muslims. 
1) Tb ident i fy the r e l a t i v e influence of personal , 
ecxDnomic and soc io-cul tura l problems of school 
d rop-ou t s . 
2) To Eind out the rate of drop-outs among Muslim 
and Non-Muslims. 
3) To ident i fy the specif ic problems of the drop-outs 
of Muslims and Non-Muslims students based on the in^ 
formation given by them and the i r paren ts . 
4) Tb compare tho present posi t ion of Muslim and 
Non-Muslim students regarding the i r enrolment 
achievements and drop-outs r a t e s . 
5) To ^ind out special reasons, i f any, annong Muslims 
for e a r l i e r and l a rge r drop-out r a t e s . 
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EDUCATIONAL SIGMIFTCANCE 
A c o m p a r a t i v e s t u d y of d r o p - o u t r a t e s among Muslim 
and Non-Muslim s t u d e n t s i s of g r e a t e d u c a t i o n a l s i g n i f i c a n c e . 
The i m p o r t a n c e o f t h i s s t u d y i s in t h e i n t e r e s t of t h e e n t i r e 
n a t i o n . H ighe r drr>p-out r a t e s a t t he e l e m e n t a r y l e v e l i s 
t h e main p rob lem of t o d a y . By improv ing e l e m e n t a r y e d u c a t i o n 
we may r e d u c e t h e d r o p - o u t r a t e . This s t u d y would a l s o r e v e a l 
t h e e x i s t i n g p o s i t i o n of d r o p - o u t r a t e s among Muslim and Non-
Muslim s t u d e n t s a t p r i m a r y l e v e l o f e d u c a t i o n . Th i s would a l s 
b e h e l p f u l to s t u d y t h e weaknesises , d r a w b a c k s , e v i l s and m a l -
p r a a t i c e s / which hamper t h e a c h i e v e m e n t o f n a t i o n a l g o a l s . 
Such a s t u d y w i l l a l s o u n v e i l tho c a u s e s o f a b s e n t e i s m , f a i l u m 
w a s t a g e and :Staignation in n r i n r e r y s c h o o l s , in a d d i t i o n to t he 
r e a s o n s of h i g h e r d r o p - o u t r a t e . A f t e r a n a l y s i n g t h e d a t a 
v a l u a b l e i n f o r m a t i o n w i l l be made a v a i l a b l e to improve t h e 
e x i s t i n g c o n d i t i o n of e l e m e n t a r y e d u c a t i o n . The s t a t i s t i c s 
from the s t u d y may be c o n v e r t e d i n t o an e f f e c t i v e t o o l to 
he lp r educe d r o p - o u t r a t e s and thus f u l f i l l t h e e d u c a t i o n a l 
g o a l o f t h e n a t i o n a t t h e e l e m e n t a r y l e v e l . The p rob lem 
having many a s p e c t s i s r e l a t e d to most o f t he p e o p l e i n o u r 
s o c i e t y . T h e r e f o r e , i n f o r m a t i o n , f i g u r e s and f i n d i n g s w i l l 
be b e n e f i t e d a l l t h e s e c t i o n s o f the s o c i e t y . I t i s o n l y 
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education which can convert this country in to a prosperous, 
developed and socio-economicalLy advanced nat ion. The 
following quotation supports the idea. 
"If a change on a ground sca le i s to be achieved 
without violent revolution there i s one instrument and 
1 
one instrument only t t e t can be used: Education. •• 
In br ief the study will have i t s impact on the 
following: 
The Pupi ls ; 
Childnen of today a re the buiLders of the nation of 
tomorrow. Therefore/ the children should receive education 
according to the i r i n t e r e s t , need and a b i l i t i e s . This may 
be helpful for the i r welfare as well as the welfare of the 
nation. Majority of the students in the age group 6 - 1 4 
years are not get t ing benefi ts from the ex i s t ing /ava i l ab le 
f a c i l i t i e s of e l ^ e n t a r y education and they drop-out from 
schools. Education is something that i s related to , 
all-round development of the individual . Therefore i f a l l 
the children are educated then they may contribute something 
1. Report of B^ucation Cbmmission 1964-66, Delhi: The 
Manager of Publication Chapter I , p . 4. 
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for the development of the nat ion. If we wil l be ab le to 
re ta in these po ten t ia l drop-outs in the school, then, the 
ta lents of these students may be put for b e t t e r s c i e n t i f i c 
and technological development of the country. 
The Guardians; 
This study wil l give valuable suggestions to the 
guardians so tha t , they can understand the i r dut ies and 
r e spons ib i l i t i e s towards the education of the i r wards. Thus, 
they may provide su i t ab le environment conducive for proper 
education. Generally "don' t care a t t i t u d e " of the Muslim 
pa ren t s , in re la t ion to the .education of the i r chi ldren, 
contributes towards the higher drop-out rates among them. 
I t is well leiown that c rea t ive atmosphere of the home tes 
i t s pos i t ive effect on the development of pup i l s . Through 
this study, parents will be made conscious to look a f t e r 
the education of the i r children so that i t may be helpful 
to re ta in students in the school longer and reduce drop-out 
ra t e s . 
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The Society; 
to 
Individuals put toge ther /cons t i tu te a socie ty . They 
are inseparable . If every social un i t of a socie ty i s p ros -
perous, the en t i r e society wil l be prosperous. This study 
will help to understand tha rola of the socie ty towards i t s 
members and vice-versa . The schools r e f l ec t the image of 
the socie ty . Society demands i t s nembers to bear the 
respons ib i l i ty co l lec t ive ly and the dut ies individual ly . 
Good re la t ions between sahocds and socie ty accelera tes the 
process of development which also includes development of 
education. siuoation may help to bring about prosper i ty in 
the socie ty . Therefore 'Efforts are necessary to educate 
every member of the socie ty . The soc ie ty should be made 
aware about the higher wastage a t primary level of education, 
Awareness about the problem, and efforts by the members of 
the society combined together may contr ibute to a great 
extent , to reduce this higher r a t e of dropout. 
The S ta te : 
The problem of drop-out ra te in a l l d i s t r i c t s of 
Uttar Pradesh is more or less s imi la r . So the knowledge . 
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gained through this study wil l be helpful in understanding 
s imilar problems of o ther d i s t r i c t s pf this S ta te . The 
suggestions can be applicable to other d4.stricts a l so . Thus 
the study is of great impc^rtance from the point of view of 
the Sta te of Ut tar Pradesh. 
The Nation; 
Not only the S ta te but \\he study has some appl icat ions 
a t the national level; a l so . Therefore, suggestions made here 
may be relevant a t the national l e v e l . 
other asDects of educational s ignif icance of the study 
may be summarized as follows. 
1) Helpful to Achieve the Goal of Universalization 
of giucatlon; 
Provision of compulsory and elementary education for 
each and every individual upto the age of 14 years i s s t i l l 
an aspired dream and a cherished des i r e of the nat ion. 
Merely to e s tab l i sh more elementary schools i s not going 
to solve the problem. Retaining the students t i l l the 
completion of the course is a lso equally important. Answers 
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to the ques t ions l i k e / what a r e the reasons of higher d r o p -
ou t r a t e s ? How to r e t a i n the s tuden t s in the schools ? 
have to be found o u t . The p r e s e n t s tudy i s an attefnpt to 
know the answers to the above q u e s t i o n s . Therefore sugges-
t ions from t h i s s tudy i f implemented, can b e helpful in 
r e t a i n i n g the s tuden t s in the school for a longer p e r i o d . 
If we w i l l be a b l e to r e t a i n the s t u d e n t s in the school 
longer/ then the d rop-ou t r a t e w i l l be reduced. Most of 
the s tuden t s may s t a y in school to complete the course they 
were admitted for . Thus, the aim of p rov id ing f ree and 
compulsory elementary educat ion to each and every i nd iv idua l 
may be ach ieved . 
2) Democracy F lour i shes in a country where t h e r e i s 
Popular B^ucation; 
Cooperation of a l l i n d i v i d u a l s i s needed for the 
success of a democracy. Democracy r e q u i r e s t h a t the i n d i v i -
duals should have c o n s i d e r a t e and educated opinion to be a b l e 
to p a r t i c i p a t e in i t . This may be achieved by provid ing 
educat ion to a l l i r r e s p e c t i v e of c a s t e , colour and r e l i g i o n . 
A higher r a t e of dropouts i s common among the Muslims who 
a r e economical ly , s o c i a l l y and e d u c a t i o n a l l y backward. Amongst 
such Muslims/ most of the ch i ld ren of school going age do 
not go to school . Those who begin to a t t end t h e school may 
drop o u t a t a l a t e r s t a g e . 
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Thus, t h e i r chances of r ece iv ing educat ion a r e 
fu r the r reduced. Retention of s t uden t s in school i s equa l ly 
impor tant for Muslims as well as Non-Muslims for p roper 
funct ioning of democracy and the development of the country . 
sugges t ions from the p r e s e n t s tudy w i l l help Muslims 
r e a l i z e the i r pos i t ion regarding d rop-ou t s a t the e lementary 
l e v e l . I t may a l so be helpful to reduce the higher dropout 
r a t e s among Muslims, Providing educat ion to Muslims i s not 
on ly in the i n t e r e s t of Muslim community, but a l s o i n the 
i n t e r e s t of the na t i on as a whole. 
3) Helpful to reduce the Wastage; 
The enrolment of the s tuden t s in the school i s not 
the major problem faced by the na t ion now. The reason i s 
not t h a t we have f u l f i l l e d the r e s o o n s i b i l i ty to enrol each 
and every chi ld of school going age . There a r e s t i l l a 
l a r g e number of younges t e r s who have the d e s i r e to r ece ive 
educa t ion , but due to l ack of s c t o o l i n g f a c i l i t i e s , they 
a r e not in school y e t . For a poor country l i k e I n d i a , i t 
seems d i f f i c u l t to e a s t a b l i s h l a r g e number of schools which 
can c a t e r to the needs of each ati'i every c h i l d . 
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1) Students l e ave the school without completing the 
course for which they were e n r o l l e d . This i s a waste 
of money, e f f o r t s , energy and resources for the na t ion 
2) At p r e s e n t , e f f o r t s a r e needed to r e t a i n the s tuden t s 
in o r d e r to the reduce the wastage on e lementary 
educa t i on . 
3) Reduction in the dropout r a t e w i l l help reduce 
wastage. 
This wastage of money, e f f o r t , energy and resources i f 
u t i l i z e d p r o p e r l y e i t h e r a t some o t h e r p l a c e ( s ) where t h e r e 
i s a much g r e a t e r need for i t , o r for some o t h e r programmes 
and a c t i v i t i e s r e l a t e i to educa t ion , may br ing about deve lop-
ment and expansion of l i t e r a c y and educa t ion . 
There a r e th ree p o s s i b i l i t i e s o r o p t i o n s : 
1) To d i v e r t money, e f f o r t , energy and resources of 
e lementary educa t ion , from the l o c a l i t y / area 
where they a r e not u t i l i z e d p r o p e r l y to o t h e r 
p l ace s where they can be used to the b e s t advan-
tage of many, being e i t h e r deprived of o r in d i r e 
need of i t . 
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2) Channelizing these resources for programmes and 
a c t i v i t i e s r e l a t e d to educa t ion , such as community 
educa t ion , l i t e r a c y . Health and Hygiene programmes 
both a t the p l a c e s of work and in the community, 
d i s t a n t educa t ion , non-formal educat ion and even 
a d u l t educa t ion . 
3) Creat ing awareness , i n t e r e s t and mot iva t ion among 
the r e s i d e n t s of the l o c a l i t y for educat ion and 
helping them in r e a l i z i n g t ha t they have the f a c i -
l i t i e s which remain u n - u t i l i z e d . There a r e commu-
n i t i e s where e i t h e r the f a c i l i t i e s a r e not a v a i l a b l e 
and /o r a r e not enough for the school going popula t ior 
The p r e s e n t s tudy i s an a t t empt to find o u t the causes 
of th i s wastage and to suggest s u i t a b l e course of ac t ion for 
b e t t e r u t i l i z a t i o n of e lementary educa t iona l f a c i l i t i e s to 
achieve the goal of un ive r sa l pr imary educa t ion . 
4) Reduce chi ld l abour ; 
The majo r i ty of c h i l d - l a b o u r a r e d rop-ou t s t u d e n t s . 
These d rop-ou t s should be in s c h o o l s , not in the f a c t o r i e s 
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or other places working as cheap chi ld- labour . Child-
labour i s against the law and by keeping the child away 
from the school i s against the cons t i tu t iona l provision to 
provide free and compulsory education upto the age of 14 
years. Awareness of the problem" i s the f i r s t s tep in taking 
i n i t i a t i v e to tackle the problem, suggestions of th is study 
may crea te i n t e r e s t and motivation on the p a r t of the pa ren t s , 
spec ia l ly Muslim naren ts . AS a resu l t they may concentrate 
the i r a t ten t ion towards the education of t h e i r chi ldren. 
This wil l minimize chi ld-labour which is prevalent in Aligarh 
C i t y . 
Literacy; 
Education i s the key for the development in many 
f i e lds . If the people are made aware about the importance 
of education, then they may send the i r children to school 
and pay special a t ten t ion to re ta in them in the school. The 
l i t e r a c y r a t e among Muslims i s very low as compared to the 
Non-Muslims, Indifference towards education, poverty/ lack 
of i n t e r e s t and motivation a re major fac tors , which keep 
the Muslim children awey from the school. Poss ib le sugges-
tions such as providing incentives in the form of scholar-
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ship/fel lowships, free books and s ta t ionery may be helpful 
to reduce the drop-out ra tes among Muslim s tudents . Sugges-
tions giv^i in this study may also be helpful to achieve 
the goal of to ta l l i t e r a c y in the country. 
Hnployment; 
There is an old saying "Nothing succeeds l i k e success." 
If a person is successful a t the elementary s tage of education 
then chances are that he/she may develop an i n t e r e s t for fur-
ther education. After receiving elementary education oppor-
tun i t i es for emDloyment a re very few but if he succeeds in 
completing high school then avenues for employment wil l 
begin to open. I . T . I . , B.T.C., D.T.U. , H.T.C. e t c . a re some 
job oriented courses a f t e r high school. Clerical jobs , bus-
conductors, roadways and railway services are some o ther 
areas where a person a f t e r high school may be absorbed. 
Various non-formal education programmes such as 
correspondance education, d i s t a n t education, open univers i ty , 
adul t education are awarding c e r t i f i c a t e s and degrees in 
d i f fe ren t f ields of education. Elementary education through 
formal schooling may be helpful to get further education 
through these above mentioned non-formal educational agencies. 
CH AF'-r Efi = I I I 
THE PROBLEM 
i ) The Nature of the Problem 
l i ) Ratnifi cations 
i i i ) Delimitations 
iv) Related Studies 
36 
MATURH OF Tfm "RPBL^M 
Relevance to l o c a l . Reg iona l ant3 S t a t e L e v e l s 
A c o m p a r a t i v e s t u d y of d r o p - o u t r a t e s among muslims 
and non-musl im s t u d e n t s a t e l e t n e n t a r y l e v e l i s n o t o n l y 
concerned w i t h A l i g a r h d i s t r i c t . The p rob lem i s common to 
a l l d i s t r i c t s of U t t a r P r a d e s h and p e r h a p s t h e e n t i r e 
n o r t h e r n r e g i o n of I n d i a . F u r t h e r m o r e / i t has i t s r e l e v a n c e 
a t t h e n a t i o n a l l e v e l a l s o . Causes o f d r o p - o u t s among 
muslim s t u d e n t s of A l i g a r h a r e l i k e l y to be s i m i l a r , i t n o t 
the same, f o r t h e e n t i r e s t a t e o f U t t a r P r a d e s h and a l s o f o r 
t h e n a t i o n a s a who le . 
A t t i t u d e s of p a r e n t s towards e d u c a t i o n , economic 
c o n d i t i o n of p a r e n t s and s o c i o - c u l t u r a l background i n 
A l i g a r h may be s i m i l a r to o t h e r d i s t r i c t s o f U t t a r P r a d e s h . 
An a t m o s p h e r e of a c c e p t a n c e and w i l l i n g n e s s towards 
e d u c a t i o n , p r e v a i l s . F u r t h e r m o r e , p e r c e n t a g e of Muslim 
p o p u l a t i o n i s a b o u t f o r t y p e r c e n t . I n s p i t e of a l l t h e s e 
a d v a n t a g e s muslims a r e backward e d u c a t i o n a l l y . They have 
n o t shov/n p r o p o r t i o n a t e e n r o l m e n t s a t d i f f e r e n t l e v e l s of 
e d u c a t i o n . L o x e r p a r t i c i p a t i o n of Muslim a t d i f f e r e n t l e v e l s 
of e d u c a t i o n i s t h e p rob lem b e f o r e t h e n a t i o n . Kven though 
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csDmmunity-wise (^ata " r e not a v a i l a b l e / n o t being publ ished 
by the government, i t i s pbvious t to t the d rop-ou t r a t e 
among muslims i s much hinher as compared to the ma jo r i ty 
community. Thus, the o v e r a l l d ron-ou t r a t e , i nc lud ing 
both muslims and non-muslims s t u d e n t s , in schools i s a 
hurdle in the government 's '?ffort for u n i v e r s a l i z a t i o n of 
educa t ion . 
"Going by the l a t e s t f igures a v a i l a b l e wi th the 
Human Resource Development M i n i s t r y , the d rop-ou t r a t e i s 
46.97 pe rcen t for c l a s s I to V and an alarming 62.29 p e r c e n t 
1 for c l a s s I to V I I I . " 
The r a t e of d rop-ou t s i s much tiigher among muslims, 
This higher r a t e of d rop-ou t fur ther j.eads to educa t iona l 
backwardness among muslims. Sven a f t e r f o r ty e igh t years 
of independence the enrolment of muslim s t u d e n t s i s far 
lagging behind the enrolment of non-muslim s t u d e n t s a t 
d i f f e r ^ t l e v e l s of educa t ion . Thei r enrolment, even in 
schools under muslim management i s very low. An a l l - I n d i a 
survey of muslim managed s c t o o l s and co l leges tes been 
conducted by Hamdard education S o c i e t y . The following two 
1. Human Resource Develonment, New Delh i : Times of I n d i a , 
April 2, 199 4. 
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t a b l e s a r e n r e s e n t e d h e r e showing t h e p a c e o f e d u c a t i o n a l 
p r o g r e s s of t h e younger muslim g e n e r a t i o n b o t h a t s c h o o l and 
c o l l e g e l e v e l s . 
TABLE I 
Showing D i s t r i b u t i o n of S t u d e n t s by Sex , r e l i g i o n -j^  
and l e v e l s of B J u c a t i o n i n 430 Muslim Managed S c h o o l s . 
R e l i g i o n 0 Leve l o f B J u c a t i o n 
& 0 
e .PrimaryO Middle {High {Higher 0 T o t a l 0 % 
® '' J JSclTool {Secondary { 
Muslim Boys 35 ,699 60 ,941 3 8 , 9 2 1 10 ,534 1 ,46 ,095 
^^^•^^ 2 , 2 1 , 7 7 3 
Muslim G i r l s 25 ,404 27 ,536 18 ,116 4 ,622 75 ,678 (83.8%) 
( 2 8 . 6 ) 
^^^^^ 2,330 15,802 15,965 8,804 42,901 
R e l i g i o n (16.27%) 
T o t a l 63 ,433 104,279 73 ,002 23 ,9^0 2 , 6 4 , 6 7 4 
( 2 4 . 0 ) ( 3 9 . 4 ) ( 2 7 . 5 ) ( 9 . 1 ) ( 100 .0 )% 
S tud en t s 
Muslim Boys 
Muslim G i r l s 
O t h e r s 
T o t a l 
TABLE I I 
5 
J l b ta ] 
11 ,708 
( 3 2 . 1 ) 
3 ,045 
( 8 . 3 ) 
21 ,755 
(50 .6 )% 
36 ,508 
(100 .00)% 
{ 
0 % 
14,753 
(40 .4 )% 
1. Repor t of I n t e l l e c t u a l s ' meet on t h e Problem of Muslim 
New D e l h i : A l l I n d i a Congress Oonunit tee, J u n e 5 , 1983 , 
p p . 2 8 - 2 9 . 
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The above two t a b l e s i n d i c a t e t l ^ t in 430 muslim 
managed s c t o o l s the t o t a l s t r e n g t h of muslim toys and g i r l s 
a t school l e v e l was 2,21,773 (83.8%) muslims and 42,901 
(16.2%) non-muslims. Their enrolment decreases as they move 
up to the high sclX)ol and higher secondary s c h o o l . 
]-t)v;ever the a tove mentioned survey of 44 degree 
co l l eges which a r e under Muslim management shows t h a t the 
number of non-muslim s t u d e n t s was more than muslim s t u d e n t s . 
Out of t o t a l 36,508 c o l l e g e s tuden t s 14,753 (40.4%) were 
muslims and 21,755 (59.6%) non-muslims. Thus, wlUle a t 
school l e v e l muslims were in ma jo r i ty a t the Muslim-Managed 
i n s t i t u t i o n s , a t c o l l e g e l e v e l they become a minor i t y in 
t h e i r own muslim sclx)ols . 
The need and importance of the problem of drop-out 
cannot be ove r - snphas i zed . Muslims being the l a r g e s t mino-
r i t y in I n d i a , c o n s t i t u t e a s i z e a b l e popula t ion of the 
count ry . Educational backwardness of n e a r l y 15 c rores 
(150 mi l l i on ) i s a g r e a t set-bac)c for the n a t i o n . 
'Economic Condit ions of Paren ts of Drop-outs and 
i t s in f luence on the Nation as a whole: 
Us ha Nayar of the Department of women's s t u d i e s . Nat ional 
Council of Educational Research and Tra in ing blames the schools 
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by saying " . . . whatever the reason of drop-outs , the parents 
1 
send than to school, we could not keep them." 
These drop-outs are d i r e c t l y responsible for wastage 
and stagnation in the educational system. Money spent on 
them is a wastage because they did not benefi t from the 
opportuni t ies of education provided for them. 
The overa l l drop-out rates in India a t primary level 
as provided by the government i s 46%. This figure is not 
exact because there a re hundreds of schools in the country 
showing enrolment on r eg i s te r s only. 
If we consider the above data to be correc t , tho^ 
half of a l l government efforts and expenditure to achieve 
the goal of universal izat ion of education i s simply a waste. 
This colossal wastage adversely affects the economic condition 
of a poor country l ike India. 
Furthermore, drop-out children not only affect the 
economic condition of the parents and in turn the economic 
conditions of the nat ion, but a lso destroy the hopes, efforts 
money and asp i ra t ion of the paren ts . 
1. Kanwaldeep Singh. "Rate of Drop-out negates increased 
enrolment of g i r l s " New Del hi j Times of India , August 2, 
1994. 
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Relationship to Sc i en t i f i c , Indus t r ia l and Agricul tural 
Development of the Oountry; 
education Is the key to modernization. S c i e n t i f i c , 
Agricultural and Indus t r i a l development l a rge ly depends 
Upon the development and sophis t ica t ion in education. Every 
body is endowed with innate capab i l i t i e s of one kind or 
another. s^ucation i s the most important factor , needed for 
the development and improvement of these hiddoi capaci t ies 
and caDabi l i t l es . They must be drawn out for the best advan-
tage of the indiv iduals . Thus every individual may con t r i -
bute Something for the develonment of his community and the 
t ry . In most of the cases the reasons of drop-out a re 
t low I.Q. of s tudents . Insp i t e of having high I .Qs. Some 
students drop-out from the school. After dropoing out , these 
youngsters e i ther work in homes as p r iva te servants and / or 
in small factories or i ndus t r i e s , l i k e lock factor ies in 
Aligarh. These children should be in schools so that a t 
l e a s t a few of them may use the i r c rea t ive and gifted mind 
for the s c i e n t i f i c , indus t r i a l and agr icu l tu ra l -deve lop-
ment of the country in future. In this way a la rge number 
of drop-outs are not only influencing the economic condi-
t ion, but also hindering the s c i e n t i f i c development of the 
country. 
coun 
no 
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Sc ien t i f i c advancement in the field of agr icul ture 
has led to se l f sufficiency in crop-production. Latest 
techniques of i r r i g a t i o n , ploughing, use of f e r t i l i z e r s , 
insec t ic ides and pes t ic ides a re responsible for green 
revolution in the country. All these could have been 
possible through education. An educated farmer may be 
aware about the r ight time of sowing the seed, methods of 
ploughing and use of f e r t i l i z e r s and p e s t i c i d e s . So the 
importance of education cannot be over-emphasized. A large 
number of drop-outs whose ta lents are not being u t i l i zed in 
the r ight d i rec t ion is an important and urgent problem 
before the nat ion, 
Drop-outs ; Their Relationship wiith Democratic Values; 
"Dignity of the individual , equali tarianism, fa i th 
in the educabi l i ty of man and cooperation of a l l individuals 
1 
a r e some of the basic tenets of democracy." Dignity of 
individual means teaching an individual as an end, promoting 
his best development by ^gaging him in a c t i v i t i e s which may 
development his resourcefulness, i n i t i a t i v e and d r ive . Equal 
1. Taneja, R.V. , gjucatlonal Ttought and Practice? New Delhi; 
pp.2 42-43. 
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opportuni t ies should be provided to every members of the 
society without the d i s t i nc t i on of cas te , colour, region 
and r e l ig ion . Every child should have a f a i r chance to 
take advantage of the oppor tun i t i e s . " Man is endowed with 
i n t e l l i g e n c e , c r e a t i v i t y , dynamism and power of discrimina-
t ion. 
I t is evident from the above quotation that keeping 
the students away from the i r fundamental r igh t to receive 
education according to t he i r i n t e r e s t and a b i l i t i e s i s 
against the democratic values of India . Cooperation of 
every community - majority, minority and backward; of a 
nation is essent ia l for the development of the country in 
each and every fields^ giving r i s e to overa l l nat ional 
development and advanc^nent. Various ta lents of the drop-
out students are being wasted which a r e detrimental to the 
community and nat ion. 
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Drop-out i s a complex problem although i t may not 
look so supe r f i c i a l l y . Various factors a re responsible for 
drop-outs . To find out the real reasons of drop-outs , a 
deta i led study of these factors i s necessary. The i n v e s t i -
gator has made an attempt to find out the causes of higher 
drop-out r a t e s . In order to have a broader outlook and a 
deeper understanding of the problem. Various poss ible 
aspects^ related to the drop-outs have been grouped in to the 
following ca tegor ies . 
1) Family background : 
i ) Poverty 
i i ) Low-educational background 
i i i ) Larger families 
iv) Negative a t t i t u d e towards 
education 
2) Related to Drop-out students : 
i ) Lack i n t e r e s t and motivation 
i i ) Poor academic achievements 
i i i ) Poor s t udy - f ac i l i t i e e 
iv) Corporal punishment 
v) Child labour 
3) Related to the condition of the Schools : 
1) Insuf f ic ien t and/or poor school 
buildings 
i i ) inadeqaute seat ing arrangement 
i i i ) Over-crow3ing in the school 
iv) Indispl ine among students a t school 
v) Lack of audiovisual and teaching 
a i d s . 
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4) Related to Teachers : 
i ) i n d i f f e r e n t a t t i t u d e of t eachers 
i i ) Untrained teachers 
i i i ) Lack of i n t e r e s t towards teaching 
iv) Lack of methodological t each ing . 
5) Some s p e c i a l problems : 
i ) Educated unemployment 
i i ) Improper in^ lementa t ion of govern-
ment p o l i c i e s towards Muslim 
Minor i ty 
i i i ) Poor eva lua t i on of government 
p o l i c i e s r e g a l i n g M i n o r i t i e s . 
1. Related to the Family background; 
i ) Pover ty -
Pover ty seems to be the g r e a t e s t s i n g l e f a c t o r behind 
the d rop-ou t r a t e s among muslim s t u d e n t s . In the modem 
times educa t ion ia becoming more and expens ive . Only to 
ge t en ro l l ed in the school Is not s u f f i c i e n t . There a r e 
some e s s e n t i a l requirements l i k e books, s t a t i o n e r y * f e e s , 
c lo thes and pocket expenses which the cand ica t e must have in 
o r d e r to con t inue in s choo l . But the poor p a r e n t s find i t 
ext remely d i f f i c u l t to f u l f i l t hese needs of the s t u d e n t s . 
These e x t r a - t u t i o n coa ts a r e a l s o r e spons ib l e for the d r o p -
o u t s . 
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i i ) Low Educational Background of parents -
Muslim parents having low and/or no educational back-
ground a r e not aware of the need and importance of education. 
Therefore they a re not in teres ted and motivated to look a f t e r 
the education of the i r chi ldren. There i s lack of guidance 
and insp i ra t ion from the r>arents. Many children also develop 
a notion tha t education i s something that is not important 
for them. This lack of i n t e r e s t is a lso responsible for 
higher drop-out ra tes among Muslim s tudents . 
i i i ) Larger Families -
Bir th rates among muslims is general ly higher as 
compared to the other communities. Being poor economically 
as well as l a rger families further i n c r e a s e the financial 
problems. To fu l f i l the basic needs l i k e food, she l t e r and 
clothing, poor parents send the i r children to work in 
factories and/or keep them engaged in the i r own occupation, 
instead of sending them to school. Thus la rger family i s 
also one of the reasons of poverty among Muslims. Because 
of poverty child labour i s prevalent among Muslims leading 
to drop-outs . 
iv) Negative Att i tude of Parents T\r>oards gaucation -
"Many Muslim parents are of the opinion that they 
are discriminated against in Job-markets. They think i f 
1. "LevelSy Trends and Jit";, reritials in r ' e r t i l i t y " Office of 
the Registrar General of India, 1979 
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the chance of ge t t ing a job a f t e r receiving education are 
remote than why should they tighten t h e i r be l t s to educate 
the i r chi ldren." This negative a t t i t u d e of the parents 
is one of the causes of drop-outs. Furthernore they a re 
not much in favour of education for t h e i r daughters . 
2. Related to Drop-out Students; 
i ) Lack of i n t e r e s t and Motivation -
Like the pa ren t s , the students of the Muslim community 
are found lacking in i n t e r e s t and motivation as far as educa-
tion is concerned, This may be due to the fact that the 
environment i s not conducive to study in the i r homes and 
neighbourhood, siucation through mother-tongue spec ia l ly for 
those having Urdu as t he i r language is another important fac-
tor . A third reason i s that young peoole get associated with 
the occupation of the i r fathers a t an ear ly age. Many chi ld-
ren work as labourer in shops, Biri-making f ac to r i e s , r e s tu -
rants and lock factor ies in Allgarh, Thus these children 
become the earning - members and p a r t i a l l y support the 
family to meet the basic needs. Child labour i s also preva-
lent among g i r l s . I f a child gets used to having spending 
money then i t i s hardly possible to send him back to the 
1. Syed Hamid , "Education of Minorities : Future Perspective" 
New Delhi, Journal of Educational Planning and Adminis-
t r a t i on , v o l . 1 . No.2, April 1987, p .211. 
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s ch oo l . In ma jo r i t y of the cases i t l eads to d r o p - o u t s . 
Genera l ly g i r l s in our s o c i e t y a r e taught to have n a s t e r y 
over house-told works by helping mothers in t h e i r work. I f 
they a r e e l d e r than they may a l s o have t h e r e s p o n s i b i l i t y 
to look a f t e r t he younger b r o t h e r s and s i s t e r s . Actua l ly 
ch i ld ren of our s o c i e t y / s p e c i a l l y Muslims a r e so engaged 
in the occupat ion of t h e i r p a r e n t s and in o t h e r jobs t h a t 
they hardly th ink about educa t ion . Education becomes a 
secondary thing for them. These above mentioned f ac to r s 
a r e a l s o r e spons ib l e for the l a c k of i n t e r e s t among the 
c h i l d r e n . 
i i ) Poor Acade<T)ic Achievements -
Lower enrolment of Muslims among the schools i s no t 
the on ly problem, in a d d i t i o n , they a l so show poor academic 
achievements . The reasons may be l ack of i n t e r e s t in t h e i r 
s t u d i e s , l a ck of mo t iva t i on , poor s tudy f a c i l i t i e s and low 
educa t iona l background of t h e p a r e n t s . The poor performance 
of Muslims i s ev iden t from the fol lowing s t a t i s t i c s -
TABLE - I 
Performance of Muslims in nducat ion in Rampur 
5 Total 0 Muslims ( Non-Muslim 
No,of s t u d e n t s appear ing 
in i n t e r m e d i a t e examination 731 197 534 
s t u d e n t s pa s s ing the Exam. 433 89 344 
Students secur ing 1 s t Div. 42 2 40 
1. Muslim I n d i a , May 1983, p . 2 0 4 . 
49 
The above tab le summarizes the performance of students 
in nine intermediate col lege in Rampur c i t y which has 72 
percent musllm population. 
TAPLE - 2 
Performance 
s t u d e n t s 
appear ing 
S tud en t s 
pass ing 
0 
F i r s t Div is ion 
of Muslims 
Tota l 
54000 
36000 
4000 
0 
in Class X Examination 
Muslim 
907 
434 
27 
d Muslim 0 EJiucation 
^Percentage Index 
1.7 0 .18 
1.2 0 .13 
0.67 0.07 
Table 2 presents the performance of muslim candidates 
in Class X a t the examination conducted by the Delhi Board 
in 1978. I t shows that the pass percentage and p e r c ^ t a g e of 
f i r s t d iv is ioners for to ta l students was 67 and 11 respective-
ly . For muslima i t was only 47.7 and 6.2 respect ive ly . 
I t is c l ea r , from the above tables t t e t muslims 
general ly show poor cademic a c h i e v ^ e n t s . These fa i lures 
and low achievers may lead to drop-outs . 
1. A,R, Sherwani, "B^ucational Backwardness" Seminar 
240, 1979, pp.33-34. 
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i i i ) Poor F a c i l i t i e s for s tudies -
Sometimes poor f a c i l i t i e s for study a t home may also 
be the reason for drop-out. Among these may be, no proper 
place of study a t home* poor arrangement of l i g h t , lack of 
books, s t a t ione ry and o the r related mate r i a l s . This may 
cause a feel ing of i n f e r i o r i t y , when compared to o ther 
fellow s tuden t s . This sense of i n f e r i o r i t y may lead to 
further complicated problem l i k e f rus t ra t ions and tensions. 
Study can only take place with peace of mind i . e . free from 
feeling and tensions. Thus once a child i s disturbed men-
t a l l y i t becomes d i f f i c u l t for him to concentrate on his 
studies and/or to have i n t e r e s t in teaching learning process, 
Lack of i n t e r e s t due to some other reasons i s d i r e c t l y r e l a -
ted to e i t he r poor achievement in school or i t may lead to 
complete witWrawal from the school. 
v) Qorporal punishment -
CJorporal punishment by teacher also may create some 
psychological problems among the younger s tudents . The child 
a f t e r receiving corporal punishment may be afraid of the 
teachers or a p a r t i c u l a r teacher t h ^ i t wil l be extremely 
d i f f i c u l t for him to be a t t e n t i v e in the class and benefi t 
from the teaching. He may begin to cut the classes and may 
become t ruant . Tn l a t e r s tage th i s truant behaviour leads 
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to drop-out. In extreme cases t ruant children (boys /g i r l s ) 
may become juveni le delinquent, 
"Deeo in the memory of the most people who have 
gone through school i s a knot of foebid fear. I t is fear 
of the mythic teacher who broke her ru le r on your back, or 
of the headmaster with a cane up his s leeve . I t i s a fear 
that few people come to terms, which may leave scares on 
the psyche. I t i s the fear of being humiliated infront of 
the peers . I t i s the fear of being hurt by someone who 
claims to be impersonal in administering punishment but seems 
to be revel l ing in i t . " 
vi) Child Labour -
Child labour i s the main problem among the developing 
countr ies . In India child labour is an age old problem. In 
older days children were kept engaged in the occupational 
work of the i r p a r a i t s . Children l e a r n t the occupation of 
the i r parents by helping them in the i r work. Thus they 
learn t the occupation themselves by remaining engaged in 
the work for several years . This p r ac t i ce was less hazart3ous 
as they had to work under the benign control of the i r parents , 
Indus t r i a l i za t ion in the modem days has changed the scenario. 
Now the child i s forced to work in factories where they 
1, J e r r y Pinto : "The Rule of the Cane", Times of India , 
8th May, 1994. 
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may perform hazardous work which has d i r e c t ef fec t on 
the i r health. 
This fact is brought to l i g h t by a study conducted 
by UNICEF (United Nations In te rna t iona l Children Economic 
Fund) and published in the (Chronicle March, 1992. The 
study was based on children working in small factor ies of 
three d i s t r i c t s of Uttar Pradesh, Moradabad, Firozabad and 
Allgarh. The study reveals t t e t a t l e a s t 10/000 children 
of these three d i s t r i c t s have los t t h e i r finger ^l.P5 because 
of the reaction of the s a l t s and chemicals. 
Furthermore child labour i s not only affect ing the 
health of the growing chi ldren, but i t keeps them away from 
the school. They e i t he r do not enter the school o r they 
leave the school before completing the required course or 
pritivary education. Thus child-labour has d i r e c t r e l a t i o n -
ship with the drop-out phenomena. 
3. Related to the Conditions of the Schools; 
1) insu f f i c i en t and Pcxar school buildings -
Generally school buildings are una t t r ac t ive and 
Inadequate. Special ly the primary schools run by the 
govemm^its are so una t t r ac t ive tha t i t Is r e a l l y a shame 
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for us to ca l l them for schools. In rainy seasons most 
of them a re found closed because the condition of the roofs 
are such that they are unable to check the r a i n . Rooms are 
small with poor l igh t ing and ven t i l a t i on . Students gene-
r a l l y s i t on the ground. They don ' t even have the f a c i l i -
ty of durr ies or mats. The inves t iga tor himself v i s i ted 
such government as well as p r iva te schools for data co l l ec -
t ion. He observed himself, many schools which have ne i ther 
any roof, nor any door. Even black board, chalks, duster 
and furniture for s ta f f were not ava i lab le . 
This i s the reason behind growing inportance and popu-
l a r i t y of p r iva te /pub l ic schools among the peoples of average 
or high income, and higher enrolment in these schools as 
compared to the government primary schools. Those parents 
who can not afford high fe^s for p r iva te /pub l ic schools have 
to send the i r children to the municipal/government school 
described above. 
As mentioned previously, ind i f fe ren t , i f not negative 
a t t i t u d e of the pa ren t s , lack of i n t e r e s t and motivation 
among the students and absence of enthusiasm among teachers 
leads to anecdotes such as the following : 
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In connection with the present study the inves t iga to r 
v is i ted a l l the schools included in t h i s , personal ly . One day 
in one of the schools, he found that only three teachers and 
one student were present . 
This i s the condition of primary schools in Aligarh 
c i t y which is a l so the d i s t r i c t headquarter and where there 
i s always good chance of surpr i se v i s i t / i n spec t i on by educa-
tion o f f i ce r s . 
Thus/ the combined factors of general apathy of 
pa ren t s , lack of i n t e r e s t and motivation among s tudents , and 
lack of r e spons ib i l i ty and enthusiasm among teachers; in 
addition to inadequate buildings and unsui table environment 
do not help to a t t r a c t and/or re ta in students in the munici-
pal schools, 
i i ) Over crowding in Schools -
Over crowding in the school i s a lso responsible for 
higher drop-out r a t e s . Population of our country i s increa-
sing a t a very fast r a t e . Although, everyone not even most 
of the school age children a re in school, a t preB&nt, s t i l l 
the number of children in school, on an average is increasing. 
This leads to overcrowding in the schools . Enrolments some-
1. The name of the school has been kept in confidence. 
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times swell to the capacity of schools. I t a lso leads to 
many problems l ike* proper seat ing arrangement* la rger 
c l asses , higher teacher-pupil r a t i o , and d i s c i p l i n e . These 
problems have d i r ec t re la t ionships with the teaching learning 
process . In many cases these problems may lead to drop-outs . 
Problems of very low attendance and overcrowding in 
the schools as outlined above may seem to be contrary on 
the surface. But they have the i r own p lace , importance, 
and app l ica t ions . 
Low attendance/ for the reasons described above* is 
a phenomenon re s t r i c t ed to municipal, d i s t r i c t board and 
other government primary schools, on the o ther hand p r iva t e 
and semi-private schools are overcrowded because students 
are a t t rac ted towards them due to the i r high standards 
and/or reputat ion, 
i i i ) Ind isc ip l ine Among Students a t School -
Growing ind isc ip l ine i s the main problem among the 
students today. Some students feel insecure and helpless 
in the school. Beating, threat to the youngers, may also 
sometimes becomes the reason of drop-out. 
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k^DSt of the primary schools described above do not 
have teaching aids and audiovisual a i d s . In the absence 
of teaching and audiovisual a i d s , teaching can not be much 
e f fec t ive . Teaching aids are must for e f fec t ive teaching-
learning process . 
4. Related to Teachers ? 
Teachers are supposed to be a subst i tude for parents 
of child in the school. They help him to mould his per -
sona l i ty . That i s why they should be respected in the 
socie ty . Although this respect and recognition of the 
teacher has decreased considerably in modem days, in older 
times the teacher was called Guru, and enjoyed great respect 
in soc ie ty . The problem of drop-outs tes close links with 
the devotion and a b i l i t i e s of the t o c h e r s . Such s a c r i f i c e 
and devotion of the teachers towards the s tudents , feeling 
of respons ib i l i ty to devote ful l time to teaching-learning 
process may be helpful to re ta in the students in the school. 
Indifferent a t t i t u d e of teachers towards his profession, 
usual ly leads to lacking of i n t e r e s t among s tudents . 
Many teachers in the primary schools a r e not t ra ined. 
Training is a must for the teaching of primary school ch i ld-
ren, Tjven i f they are t ra ined, they may not be teaching by 
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the method for which they were t ra ined. Another factor of 
importance is that rrany teachers in primary schools/ are 
B.E53., meaning thereby that they are trained to teach secon-
dary classes but they are teaching prinrary c l a s se s . All 
these shortcomings related to the teachers, have d i r e c t 
re la t ionship with the problem of drop-outs, 
5. Special Problems : 
i ) QJucated Unemployment -
Unemployment i s the basic problem confronting many 
countries with varying degree of i n t e n s i t y . According to 
the 1991 Census, the to t a l work force of our country i s 
around 37,68 percent of the populat ion. " I t i s estimated 
t t e t around 2.6 mill ion graduates are unemployed in India , 
According to the Information given to Rajya Sabha recent ly , 
there are nearly 46 lacks educated unemployed in the country," 
There i s a general feeling among the people spec ia l ly 
in the lower socio-economic class that education i s not much 
useful and usual ly leads to un^nployment. lb complicate the 
matters fur thers , the Muslim community usual ly feels t t e t 
bias and favouritism i s pract iced in the job placonent against 
1, "Educated Unewployed - Need for a h o l i s t i c Approach" 
The Hindu, Tuesday, June 7, 1994. 
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Muslims. They are of the opinion, that i f the chances 
of get t ing a joo a f te r receiving education a re remote/ then 
why stould they tighten the i r be l t s and make sac r i f i ces to 
educate t he i r chi ldren. Muslims send the i r children to 
schools but usual ly do not give as much infportance to edu-
cation as needed. If the parents do not shov; i n t e r e s t , then 
u l t imate ly children will also lose In t e r e s t and may become 
drop-outs , 
i i ) Improper Implementation of Government Pol ic ies -
Constitution of the country and the announced po l ic ies 
of governments both central and s t a t e have been secular 
throughout, the Muslim couinunity perceived that many of those 
connected with the execution of these po l ic ies do not subs-
cribe to secular i d e a l s . 
Government has promised to e s t ab l i sh minority schools , 
in order to develop i n t e r e s t and confidence among the muslims, 
The logic behind the establishment of minority schools i s 
to educate the minority students through the i r mother-
tongue and in the atmosphere s imi lar to t h e i r home and commu-
n i ty . But only very few such schools have been e s t a b l i s h ^ . 
Furthermore Muslims prefer to learn Urdu as one of the langua-
ges. Therefore, they should be provided education through 
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"the medium of Urdu. Many times Government has planned to 
e s t a b l i s h Urdu-medium s c h o o l s . But i t i s r a r e l y implenen-
2 
ted . sven in those SCI-DOIS where Urdu i s being taught as 
3 
a s u b j e c t , t eachers a r e not being appo in ted . Many pos t s 
a r e vacant and the s tuden t s a r e put to g r e a t inconvenience 
and d i s advan t age . Other b e n e f i t s of the government p o l i c i e s 
l i k e s c h o l a r s h i p s / s t i p e n d s and waiver of t u t i o n - f e e a r e a l s o 
not reaching muslim s t u d e n t s . 
i i i ) Improper o r poor Evaluat ion of Government 
P o l i c i e s towards Musiim Minor i ty : 
Merely to form p o l i c i e s for the up l i f tment of muslims 
i s not s u f f i c i e n t . Implementation of these p o l i c i e s in the 
rea l s p i r i t i s more impor tan t . Fbr proper implementation 
of p o l i c i e s , eva lua t ion a t each and every l e v e l i s e s s e n t i a l . 
Evaluation means: to check and nriake sure t ha t the b e n e f i t s 
of the p o l i c i e s meant for those communities o r peoples a r e 
a c t u a l l y reaching them o r n o t . V a l u a t i o n i s done a t 
N a t i o n a l , S t a t e , Regional , Zonal , D i s t r i c t and loca l l e v e l ( s ) . 
AS i t i s , hard ly any eva lua t ion i s being done a t b lock and 
l o c a l l e v e l ( s ) . Genera l ly eva lua t ion r e p o r t s s e n t to the 
1. Summarized on the bas i s of 
A.M. Khusro, "Economic and Cu l tu ra l Problems of Muslims" 
Report of I n t e l l e c t u a l s ' meet on the Problem of Muslims, 
New De lh i : Young I n t e l l e c t u a l s ' Congress 1984, p .23 
2. Summarized on the bas i s of 
Syed Hamid , "The Dilemma of Indian Muslims " , I b i d . , p . 34 . 
3 . Summarized on the bas i s of 
Fazlul Haq, "Urdu Medium Scl-ools in D e l h i " , I b i d . , p . 5 4 . 
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government a re not factual in the real sense. For exanple, 
many primary government schools (municipal schools) are not 
having the actual attendance of even ten s tudents , although 
in the reg i s te r s i t may be four times as much or more. How-
ever, i f one v i s i t s the school and asks the headmaster about 
the enrolment, then he wil l show full attendance of the 
school. This is the fault of evaluation machinery. Had 
true facts and s t a t i s t i c s been recorded, such schools v^hich 
do not j u s t i f y the i r ex is te ce due to very low enrolments, 
may teve been closed. But they are not , because of i f l a t ed 
figure and false s t a t i s t i c s . Although such prac t ices keep 
a school and job of teacher but i t i s a great wastage. This 
wastage of money can be saved by accurate and timely evalua-
t ion. 
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Delimitations of the Study 
Higher r a t e of drop-out a t elementary stage i s a 
serious problem and a hurdle to achieve the cherished goal 
of universa l iza t ion of education upto 14 years of age. In 
addi t ion, th is a lso resu l t s in great wastage of money and 
human effor ts on the p a r t of the nat ion. This problem 
should be studied deeply in order to know the real causes 
of the higher rates of drop-out and exis t ing draw backs in 
our present system of education. The nature of the problem 
i s such that i t should be studied a t l oca l , regional , s t a t e 
and national l e v e l ( s ) . 
The p r e s u l t research i s a comparative study of drop-
out rates among muslim and non-muslims in elementary schools. 
Thus i t i s only possible in those areas or s t a t e s where 
muslims cons t i t u t e a s izeable population so that comparisons 
may be made. Cbnducting such a study a t regional , s t a t e or 
national level requires much more time, money, efforts and 
human resources. Such a study is more d i f f i c u l t a t elementary 
level because the number of elementary schools is many times 
more than the number of high schools and/or intermediate 
col leges . Furthermore i f we take smaller sample then the 
resu l t s may be less s ign i f ican t and may not be generalized 
to the en t i r e population. Thus more s igni f icant resu l t s are 
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possible by larger sample v;hich need unlimited time, e f for t , 
energy and money. Cbnsidering the above mentioned factors 
and the fact that one s ingle researcher can not survey a 
l a rge number of schools at s t a t e , region or even a t d i s t r i c t 
l eve l . The study requires to trace the drop-outs belonging 
to both muslim and non-muslim oomnwnities, conduct i n t e r -
views with parents , teachers and drop-out themselves, 
arrange, compare/ analyse, synthesize and i n t e rp re t data; 
and to draw conclusions, and make recommendations i s a great 
task. 
M.Phil i s a time-bound course. An average students 
has the l imi ta t ions of time, e f fo r t , energy and money. He 
has to work s ingle handed and f in ish the wide and varied 
task within a specified period of time. Thus, the research 
has been delimited to the c i t y of Aligarh. 
Aligarh is a large c i t y with a population of more than 
five lakhs and hundreds of primary schools. Survey of a l l 
the schools of Aligarh c i t y i s a great task. Selection of 
the schools for the study was made on the basis of higher 
enrolments of Hindu or Muslim students to f a c i l i t a t e com-
par i sons . The number of schools and the number of students i s 
representa t ive of a l l schools and students of Aligarh c i t y a t 
the elementary l e v e l . Thus, the r e su l t s are expected to be 
s ign i f ican t and appl icable . 
REl.ATg) STUDIES 
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I t seems t t e t drop-outs being an important and urgent 
problem has not been given i t s due weightage and consideration 
in researches. This s tudies conducted in this field a r e few 
and far between. Furthermore a t t en t ion of researches seems 
to have been concentrated on high school drop-outs because 
they d i r e c t l y or i nd i r ec t l y affect post-secondary and higher 
education which has been given more emphasis as compared to 
primary from the time of independence of India . 
Very few researchers cared to find out causes/ r a t e 
and effects of drop-outs at the primary l eve l . Had i t been 
done/ there was hope not only of the improvement and expan-
sion of primary education leading to the cherished goal of 
universal education but a lso in the betterment of secondary 
and post-Secondary education. Only a sound primary school 
system can provide a base for further education. If the 
drop-out r a t e a t the primary level i s higher, how can we 
one expect secondary, post-secondary and even higher educa-
tion bo be valuable and effect ive for many as opposed to 
the se l ec t ive few a t present . As primary education tes not 
been given weightage and emphasis which was i t s due, so i s 
the research. Special ly research In the field of primary 
school drop-outs . Few educators cared about primary school 
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drop-outs although they knew about the existence of the 
probl^Ti. Some tr ied to blame the paren ts , others the chi ld-
ren and s t i l l others the teachers . Sophisticated ones 
attempted to explain away finding faul ts with the school or 
socie ty or both. Anyhow the problem remained. 
The inves t iga tor has consulted various source books, 
reference books and annotated b ib l iographies , s t a r t i ng from 
the preseent and going back 40 years. Insp i t e of the best 
efforts he could not find such a study about Allgarh c i t y . 
The inves t iga to r could find a few research s tudies which a re 
only i nd i r ec t l y related to the problem under inves t igat ion 
but have no d i r e c t re la t ionship v;ith the present study, 
SIE (U.P. ) , "A Study of drop-outs and Failures in Primary 
Classes, Allahabad", 1986. 
This study was conducted a t Allahabad, U.P. in 1986. Major 
finding of th is study revealed that drop-out r a t e a t primary 
s tage was only 15% which is against the present s t a t i s t i c s 
collected by the government. Furthermore the procedure of 
the study indicates that i t was conducted a t s tage level but 
the findings do not correspond to the s t a t e , instead i t seems 
to be a study of a region in the s t a t e and the findings may 
not be appl icable to the s t a t e . Thus the findings of this 
study are doubtful, and cannot be generalized. Therefore this 
study is i r r e l evan t to the present s i t u a t i o n . 
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Dass, J .R. & Garg, V.p. "Impact of Pre-primary education on 
Drop-out, Stagnation and Academic performance". 
Education Department/ Municipal corporation, 
Delhi, 1985. 
This study was conducted in 1985 and was confined to Delhi 
c i t y . Furthermore i t is related to Pre-primary education 
which is not the r e spons ib i l i t y of e i the r local o r the s t a t e 
Governments. 
Subrahmanyam, S. "PtToblan of School Drop-outs :A Study with 
special reference to Scheduled castes and 
Scheduled Tribes in Andhra Pradesh", fl985. 
This study was conducted in Andhra Pradesh in 1985 and focused 
on drop-outs of Scheduled Caste and Scheduled Tribes. This is 
s imi la r to the present invest igat ion as far as the t i t l e is 
concerned. Only two one object ive a lso resemble. But, on 
the o ther s ide this study is 
1) Ten years old 
2) Emphasizes r e l a t i v e influence of several factors 
3) Related to Scheduled cas te and Scheduled Tribes which i s 
a specia l group with the problems and s i t ua t ions of i t s 
own. 
Therefore this study does not have much bearing on the present 
inves t iga t ion . 
6& 
Seetharamu, A.s, and Ushadevi/ M.D. , "School drop-outs in 
Rural Areas - A Study of the Drop-outs in 
Karnataka S ta t e" , I n s t i t u t e of Social and 
Economic change* Banglore, 1981. 
The study i s related to Karnataka and was conducted in 1981 
The inves tLgators have tr ied to show family and i t s influence 
to be important factors for retent ion or dropping out of pupils 
in the schools. This study is ne i ther related to our s t a t e 
of U.P. nor shows the r a t e of drop-outs therefore i t i s i r r e l e -
vant. 
Devi, K.G. , "Problem of Drop-outs in Primary Schools of Manipur 
with special reference to Imphal Town" (1963-1970) 
Ph.D. B3U. ,Gauu. ,1983. 
This research was carried out in 1983, in Manipur S t a t e . Furthei 
i t is* confined to the c i t y of Imphal. This study i s twelve 
years old per ta ining to the s i tua t ion in Imphal a t that time. 
Therefore except an apparent semblence i t is not appl icable in 
Uttar Pradesh. 
Gate/ S.B., "A Cr i t i ca l Study of the Drop-outs at the +2 stage 
(New XI & XII) in Raigad" (Kblaba) D i s t r i c t 
Maharashtra, during 1978-80, Indian I n s t i t u t e of 
B^ucation, Pune, 1982. 
This fifteen year old study is concerned with the drop-outs at 
+ 2 stage i . e . XI and XII c l asses , i-;hlch are post-secondary. 
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Furthermore this study was conducted a t Kblaba, a suburb of 
the grea t metropolis of Bombay where the s i t ua t ion envirod-
ment and l i f e - s t y l e i s a l tog ther d i f f e ren t . I t i s not ccn-
cerned with drop-out problems a t elementary school. 
Punalekar, S.P. , "School Drop-out among Harijan chi ldren. 
Causes and cure. Central I n s t i t u t e of Research 
and Training in Public Corporation',' New Delhi, 
1975. 
This invest igat ion was conducted twenty years ago in 1975 
in Eastern Uttar Pradesh. There is no indicat ion of the 
region or d i s t r i c t ( s ) covered by the study. Again, i t i s 
res t r i c ted to Harijan children only which are an special group 
gaving pecul ia r problems of the i r own. Thus the appl icat ion 
i f any remained confined to Harijans only. Furthermore, many 
changes have taken place in educational system, oppor tuni t ies , 
f a c i l i t i e s and special concessions in the fonn of scholarships 
over the intervening two decades. Therefore i t may not be 
valid today in 1995. 
Rahat Abrar, "Study of the Problems of Primary SCIDOIS of 
Aligarh D i s t r i c t " , Unnublished M.-=ja. Thesis 
Department of Education, A^ IU, 1981. 
This i s the only study which concentrated up on the problems 
of primary schools in Aligarh. I t was not concerned with 
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drop-rout, r a t e of drop-out and difference between muslitns 
and non-muslims drop-outs . Although drop-out problem i s 
d i r e c t l y related to a t l e a s t five components. There are 
teachers , schools, parents home and the drop-outs themselves. 
The above mentioned study included only two components out 
of f ive . Further more, ne i ther the parents not the drop-outs 
were consulted to know the causes of drop-outs , A quest ion-
naire having nine questions was used for col lect ion of data 
with was qui te insuff ic inent . I t did not cover a l l the areas 
related to the problems. Thus, i t can be said that the find-
ings of this study may not be appl icable to the e n t i r e d i s -
t r i c t . Therefore i t i s i r r e l evan t . 
Another a r t i c l e en t i t l ed "present posi t ion of Muslims in 
Aligarh", has been published in Tahzib-ul-Akhlaq Ju ly 1994, 
Vol.13, No.7. 
This i s based on the s t a t i s t i c s from the census of 1991 and 
shows poDUlation, percentage of Muslim, number of students a t 
Various levels of education and l i t e r a c y ra tes among males and 
females. An important observation i s that there are more than 
15 schools run by Aligarh Municipal Board under Basic Education 
scheme, but the number of muslim students In predominantly 
muslim areas of the c i t y i s very low, compared to the non-
muslims. This a r t i c l e nei ther shown the r a t e of drop-outs 
among muslims nor the causes of higher drop-out ra tes among 
muslims. 
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Sharma, R.C., "Wastage in Education at the Primary level in 
Rajasthan", S IERT, Rajasthan, 1982. 
The study i s related to Rajasthan and was conducted in 1982, 
have become 13 years o ld . This study was conducted a t primary 
level and specia l emphasis was given to find out the wastage 
ra te of scheduled cas te and scheduled t r i b e s . Furthermore 
social and economic conditions of Rajasthan are not s imi la r 
to Uttar Pradesh, in addition to i t , this covered only 
primary level of education. Thus the findings of th is study 
may not be considered valid to the present changing educational 
scenario in Uttar Pradesh. 
Hussain, M. , "Wastage and stagnation in Primary schools of 
Rural Areas of Bhilwara D i s t r i c t " , Rajastten,1982. 
This 13 years old study was confined to rural schools of Bhil-
wara d i s t r i c t . Customs, t rad i t ions and l i f e s t y l e of rural 
areas a re generally d i f ferent from that of urban areas , only 
primary level was covered by this study. Being an old study 
and confined to rura l areas only the findings may not be gene-
ral ized to the en t i re s t a t e of Rajasthan. Findings of this 
study cannot be appl icable to Uttar Pradesh, This study high-
lighted the wastage and stagnation of ru ra l areas and and i t 
did not have any re la t ion with the exist ing problem of drop-
out in the muslim community. 
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Kasinath/ H.M., "A Cr i t i ca l Study of the Problems of wastage 
and Stagnation in Primary education in Karnataka 
S t a t e " , Ph.D. Edu. , Kar. U. , 1980. 
This study was conducted 15 years ago in the s t a t e of Karnataka 
and concentrated on wastage'and stagnation at primary level 
only. This study i s not s imi lar to the present study because 
of the following reasons. 
1) Study was conducted in a d i f fe ren t s t a t e i . e . Karnataka 
2) A very old study and not appl icable to the present , circum-
stances in U.p. 
3) I t did not show muslim drop-outs 
4) only confined to primary level and did not include elemen-
tary s tage . 
Seetharamu, A.S. Education in Slums: A study of the u t i l i z a -
tion of educational f a c i l i t i e s by slum-dwellers 
of Bangalore c i t y in Relation to the i r soc ia l 
and economic backgrounds". I n s t i t u t e for soc ia l 
and economic change. Bangalore, 1980 (NCERT 
financed). 
The main object ive of this study was to find out the p a r t i c i -
patory behaviour in schooling in slum areas and the u t i l i z a t i o n 
of educational f a c i l i t i e s by those slum dwellers who p a r t i c i -
pated in the schooling process. This study was confined to 
the educational problems of the slum-dwellers. Therefore i t 
is qui te d i f fe ren t from the present study. 
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Some of t h e o t h e r s t u i i e s were consul ted a r e presen ted 
below: 
Gupta, S .L . , A Study of the impact of the ungraded school 
system on Reducing school d rop -ou t and s t agna t i on 
in pr imary schools (1970-74) NCERT, New D e l h i , 
1974. 
Bombay Municipal Cbrpora t ion , Study of the Inc idence of wastage 
and s t agna t ion and the e f f e c t i v e n e s s of our e f f o r t s . Primary 
B^ucation Department, 1967. 
Sherma, R . C . and s a p r a , C.L. , Wastage and s t a g n a t i o n in Primary 
and Middle Schools in I n d i a , NCERT, New D e l h i , 
1969. 
Das, R . C , A ODmparative s tudy of Educational wastage in urban 
and r u r a l a r e a s , SIE, Assam, 1975. 
Das, R . C , An i n v e s t i g a t i o n i n t o the Problem of wastage and 
s t agna t i on a t the Primary Level of Education 
in the D i s t r i c t of S i b s a g a r , D . p h i l . Edu. Gau.U. 
1970. 
Das, R . C , A Study of the wastage and s t a g n a t i o n a t the Elemen-
t a r y l eve l of Education in the s t a t e of Assam with 
s p e c i a l r e f e r e i c e to the Primary S t a g e , SIE, Assam 
1969. 
Aikara , j . , s^ucat ing out of School ch i ld ren : A Survey of 
Dharavi slum. Unit for Research in Sociology of 
EXSucation. Tata i n s t i t u t e of Soc ia l Sc iences , 
Bombay, 1979. 
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Dandekar, V.M. , Invest igat ion into wastage and stagnation in 
Primary B^ucation in Satara D i s t r i c t , Gokhale 
I n s t i t u t e of P o l i t i c s and Economics, Poona, 1955. 
Althouhg various researches related to the present 
problems have been studied but most of them were found to 
explore the problems of deprived sect ions of the majority 
community i . e . Schedule^ Caste and Scheduled t r i be s . After 
the independence thes^ sections are enjoying concessions, exemp-
tions and favours in the form of scholarship and other incen-
t ives . L i t t l e a t ten t ion has been paid regarding the high rates 
of drop-outs among muslim children and t h e i r problans. Muslims 
cons t i tu te a s izeable proportion of the Ind ia ' s population in 
fact they are the l a rges t minority. S t i l l , they are most back-
ward soc i a l ly , economically as well as educationally. Even 
though as far as the i r education i s concerned, l i t t l e is being 
done than said in this d i rec t ion . Studies conducted to find 
out the drop-out rates and the i r causes among muslims a re very 
few. Pol ic ies can be framed properly in the presence of actual 
s t a t i s t i c s . 
The above mentioned s tudies did not claim to find out 
the problems of muslims as far as the drop-out r a t e is concernei 
The present study i s en t i r e ly d i f ferent from the above mentions 
s tud ies . Therefore the inves t iga tor tes made an attempt to 
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to cover that area which has not been explored by researches 
in ExJucation. 
I t is hoped that the present study wi l l explore the 
various causes of high drop-out rates among muslims spec ia l ly 
in the c i t y of Aligarh where a great sea t of learning in the 
forms of Mohammaden Anglo-Arabic Cbllege, p r e s ^ t l y Aligarh 
Muslims University has existed for the l a s t 75 years. I t was 
spec ia l ly created and present ly devoted to educational and 
cul tura l advancement of Indian Muslims. 
D E S I G N AND METHODOLOGY 
i ) The Sample 
i i ) Research Method used 
i i i ) Tools of the Study 
iv) Administration of Tools 
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DESia^ ATC) METHODOLOGY 
The p r e s e n t c h a p t e r i s conce rned w i t h t h e o p e r a t i o n a l 
a s p e c t o f t h e i n v e s t i g a t i o n , t he m e t h o d o l o g i c a l and p r o c e -
d u r a l d e s i g n of t he s t u d y and t r e a t m e n t of t he d a t a . i n 
t h i s c h a p t e r , a d e s c r i p t i o n of t he s a m o l e , t o o l s and t e c h -
n i q u e s a d o p t e d f o r t h e s t u d y has been p r e s e n t e d . 
The Sample 
The p r i m a r y p u r p o s e of c o n d u c t i n g t h i s r e s e a r c h i s to 
d i s c o v e r p r i n c i p l e s t h a t teve u n i v e r s a l a p p l i c a t i o n . To 
s u r v e y and s t u d y the whole p o p u l a t i o n i n o r d e r to a r r i v e a t 
g e n e r a l i z a t i o n s would be i m p r a c t i c a b l e / i f n o t i m p o s s i b l e , 
f o r t u n a t e l y , t h e p r o c e s s of s a m p l i n g makes i t p o s s i b l e to 
draw v a l i d i n f e r e n c e s and g e n e r a l i z a t i o n s on t h e b a s i s o f 
c a r e f u l o b s e r v a t i o n of v a r i a b l e s w i t h i n a r e l a t i v e l y sma l l 
p r o p o r t i o n o f p o p u l a t i o n . " A sample i s a s m a l l p r o p o r t i o n 
1 
of a p o p u l a t i o n s e l e c t e d f o r o b s e r v a t i o n and a n a l y s i s . " 
By o b s e r v i n g the c h a r a c t e r i s t i c s o f t h e s a m p l e , one can 
make c e r t a i n i n f e r e n c e s a b o u t the c h a r a c t e r i s t i c s of t h e 
p o p u l a t i o n from -which i t i s drav;n. A s a m p l e , t h u s , i s a 
m i n i a t u r e p o p u l a t i o n . 1 ^ b<^  t r u e , s a m p l e must be r e p r e s e n t i v e 
1. B e s t , W.John. Resea rch in T?3ucation, ( F o u r t h e d i t i o n ) . 
New D e l h i : P r e n t i c e Hal l of I n d i a P v t . L t d . , 1 9 8 3 , p . 8 , 
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and adequate. The ideal sample should be la rge enough to 
serve as an adequate representa t ive of the population about 
which the researcher wishes to general ize/ and small enough 
to be selected economically, in terms of subject a v a i l a b i l i t y , 
exp^ise in both time and money, and complexity of data 
analysed. 
At the ou t se t , the sample of 5o schools was selected 
in order to get a comparison of drop-out ra tes among muslim 
and non-muslim students at elementary s tage . For a compara-
t ive study, the se lec t ion of such schools which had the t rue 
representat ion of muslim and non-muslim students was essent ia l . 
Therefore great care was taken for the se lec t ion of schools, 
taking into consideration the nature of the problem. Although 
the number of schools having enrolment upto class VIII or 
more was far more than 5o but even half of them did not have 
representa t ive enrolment of muslim s tudents . The inves t iga-
tor could find 20 school having s izeable enrolment of muslim 
s tudents . The inves t iga tor has t r ied his best to make the 
comparison poss ib le by se lec t ing such schools which are under 
the control of muslim management because these schools had lar-
ger muslim enrolment. On the other hand schools having enrolT-
ment of non-muslim students were readi ly ava i l ab le . Thus 
1. Summarized on the basis of Sharma, B.A.V et a l . Research 
Methods in Social Science, New Delhi: S te r l ing Publ ishers , 
1984, p . 
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pr imary, j u n i o r , some high schools and s e n i o r secondary 
schools were s e l e c t e d . In case of j u n i o r and s e n i o r secon-
dary s c h o o l s , c o l l e c t i o n of da t a was confined to t h e i r e l e -
mentary s e l e c t i o n s on ly . Thus, the sample comprised of 
f i f t y s c h o o l s . There were t h r e e c a t e g o r i e s of t he se *• 
1) P r i v a t e schools 
2) Municipal schools 
3) Semi-government schDols . 
The l i s t of schools s e l e c t e d for the sample popu la t ion 
has been p resen ted below: 
T 5 
S.No.lName of the School 
1. Lok Prya J u n i o r High School 
2. Balika J u n i o r High School 
3 . Norngi la l G o v t . I n t e r Col lege 
4. Bal Vidhyalaya, No.l 
5 . S has hi Raj Bal Vidhyalaya 
6. Balak Pa thaha la No, 20 
7 . S r i Kundan Lai J a i n Bal 
Mandir 
8. Basic Primary School No.6 
9. Saraswat i Shishu Mandir 
10. Kl^nentary School No. 2 
P l a c e 
Khair Road, Al igarh 
Near S u r j e e t Cinema 
Near Kathpula 
Kasimpur (Al igarh) 
Near Khair Bus Stand 
Delhi Gate 
K h i r n i g a t e , Agra Road 
Near Sasni Gate 
Kasimpur ( Aligarh) 
Kasimpur (Al igarh) 
Con t d . . . . 
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1 1 . Rashtrya Bal StvLksha 
Sans t t en 
12. Balika Pa thsha la No.l 
13. Sajan Kumar Bal Vidhyalaya 
J a i n School 
14. Bas ic Pa thsha la No.34 
15. Cyan Uday J u n i o r High School 
16. Basic Pa thsha la No, 46 
17. Saraswat i Shishu Mandir 
18. Sarvodya J u n i o r High School 
19. Basic Primary Pathshala No.47 
20. Kelawati Saraswat i Bal Mandir 
21. Elementary School No.62 
22. S r i Agni Kumar J u n i o r High 
School 
23. Basic Primary G i r l s ' School 
No.33 
24. J a g a t Singh Higher Secondary 
School 
25. Subhash Uchtam Madhyamik 
Vidhyalaya 
26. Ingrahm English i n s t i t u t e 
27. Madarsa L u t i f i a Arabia 
28. Madarsa Arabia B a l a i g i l a 
29. Primary Pa thsha la No.40 
30. Basic Pr imary School No. 2 
Agra Itoad 
Near S u r j e e t Cinema 
Ag ra Itoad 
Agra Ttoad 
Khair Road 
Jamapur, Al igarh 
Vikas Nagar 
Near Khair Bus Stand 
Nagla Masani 
Agra Road (Achal Tal) 
Nagla Masani 
Sasni Gate (Al igarh) 
Near S u r j e e t Cinema 
S a r a i Rehman 
Khair Road 
Kasinpur 
Upper cour t 
s a r a i Rehman 
Kanwarl Ganj 
—Upoer Oo\^rt 
Con t d . . . 
^trniHrn^"^ 
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3 1 . I s l a m i c p u b l i c G i r l s School 
3 2. Kanya Pa thsha la No,26 
33 . Ahmadia P r i m a r y School 
34. i s l a m i c p u b l i c School 
35. S a i f i J u n i o r High School 
36. Sera Ju l Uloom 
37. Geeta J u n i o r High School 
38. Al-APsar Pub l i c School 
39. Lut f ia Hr.Secondary School 
40. Mahatma Gandhi Primary School 
41. AMU Ci ty G i r l s ' High School 
42. S i r Syed Primary School 
43. Basic Pa thsha la No.5 
44. Muslim G i r l s ' School 
45. Madarsa I s i ami a Arabia 
46. Salmania P r i tmry School 
47. s u h a i l Engl ish Primary School 
48. i s l amia G i r l s ' School 
49. I s l a m i c Nursery & Primary 
School 
Sa ra i Rehman 
Upper Court 
Mohalla Chi rag he hi an 
Kasimpur 
Kanwari Ganj 
Upper Gburt 
Jamalpur 
Mohalla Teela 
Upper Gburt 
Shams had Market 
Qazi Para 
Hamdard Nagar 
Rasal Ganj 
Turkman Gate 
Jama Masjid 
Teela (Upper Cburt) 
Pathanan (Dhobi wall Gal i ) 
S a r a i Rehman 
Upper Cburt 
50. Basic Primary School No. 48 Nai Bas t i 
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The above mentioned 50 sphools were surveyed to 
obtain the current drop-out ra tes of both muslim and non-
muslim. In addit ion to this the inves t iga tor has t r ied to 
find out the various possible courses of higher rates of 
drop-outs a t elementary stage among muslim and non-muslim 
s tudents . For th is purpose a quest ionnaire was administered 
to 200 drop-outs comprising 100 muslims and 100 non-muslims. 
Informations were also gathered from the parents of these 
drop-outs. Thus 200 parents of the drop-outs were also 
selected as a sanrtple to represent the parental population 
of the drop-outs . 
Research Method 
Research method is defined by Good, i s : "An In s t ruc -
t ional procedure, the designed outcomes of which are achieved 
by s e t t i n g up s i tua t ions in such a form that the student 
gather and organize information/ draws his own conclusion 
on the basis of da ta , and compares his resu l t s with those 
obtained by other inves t iga to r s . " 
There are several methods which are used in research. 
They are as follows : 
1. Carter, V.Good: Dictionary of Education, New Delhi: 
McGraw Hill Book Oompany, p,49 4. 
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1) H i s t o r i c a l Research; 
I t concerns "what was 7" The i n v e s t i g a t i o n ^ r e c o r -
d ing , a n a l y s i n g and i n t e r p r e t i n g of the p a s t events and 
p r e d i c t the f u t u r e . I t i n d i c a t e s the growth, development 
and change. I t i s the s tudy of some aspec t of p a r t l i f e . 
2) Bxperimental Method i 
I t i n d i c a t e s "what w i l l be ?" Here the a p p l i c a t i o n 
and adoption of s c i e n t i f i c method takes p l a c e . The e x p e r i -
mental method i s used to get the r e s u l t s o b j e c t i v e l y and 
r e l i a b l y , i t a l so serves as the foundation of formula t ion , 
modif ica t ion and execut ion of educa t iona l system. 
3) D e s c r i p t i v e Research : 
I t i s r e l a t e d to "what i s 7" This method i s concerned 
with d e s c r i p t i o n , r e co rd ing , a n a l y s i s and i n t e r p r e t a t i o n of 
p r e s e n t problems. I t gives more emphasis to the p r e s e n t 
p o s i t i o n of the proposed problems. Gbmparison o r c o n t r a s t 
may occur in t h i s method. 
Based on the n a t u r e of the proposed problem d e s -
c r i p t i v e method of i n v e s t i g a t i o n has been adopted . This 
method inc ludes s eve ra l techniques to c o l l e c t r e l i a b l e d a t a , 
but sample survey method i s more s u i t a b l e to i n v e s t i g a t e 
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the problefn of drop-out ra te among muslim and non-muslim 
students in elementary school of Aligarh. 
Sample Survey Method 
The survey may be defined as follows : 
" I t involves a c l ea r ly defined problem and de f in i t e 
objec t ives . I t requires e x p ^ t and imaginative planning, 
careful analysis and in te rp re ta t ion of the data gathered, 
1 
and logical and s k i l l f u l report ing of the f indings." 
This method i s concerned with the study of exis t ing 
condi t ions, f ac t s , a t t i t udes and opinions . In th is method 
several kinds of information may be collected within a 
limited time. The descr ipt ion and in te rp re ta t ion of data 
gives the desired r e s u l t s . 
Thus a sample of 50 schools l-ad been selected to 
survey and to co l l ec t various s t a t i s t i c s regarding the 
enrolment of s tudents , t he i r performance and number of 
students who l e f t the school before the oompletion of the 
course for which they were enrol led. Apart from this infor-
mation related to the exis t ing f a c i l i t i e s in the schools, 
qual i f ica t ions of teachers and teacher-pupil r a t i o were 
1. John W.Best: Research in !?3ucation. New Delhi: Prentice 
Hall of India , Pvt. Ltd . , (1983) , p .95 . 
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also obtained from these selected schools. On the basis 
of the findings from the sample regarding the drop-out 
r a t e s , which are representa t ive of the parent population 
we can generalize i t to the population of Aligarh c i ty . 
Tools of the Study; 
For the proposed study the following tools were 
used : 
(1) Question-naire 
(2) Opinion-nai re 
(3) Interviews. 
Ques t ion-na i re ; 
Question-naire i s the most appropriate and useful 
device for gathering data related to the spec i f ic aspects 
of the problem. Informations which i s not readi ly ava i lab le 
a t an off ice or agency and has to be collected from i n d i v i -
duals or groups of individuals i s collected through a 
quest ionnaire . Question-naire is a se t of questions p r e -
pared to include a l l those areas o r aspects which heve the i r 
inf luaice or re la t ion with the problem under consideration. 
A quest ionnaire i s somewl-et s imi lar to an objec t ive t e s t . 
A quest ionnaire may contain questions from di f ferent a reas . 
I t may have several se ts or sections designed for d i f ferent 
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groups and/or indiv iduals . I t may contain question from 
di f ferent a r ea s . Thus i t has unique advantages. Properly 
constructed, administered and tabulated/ quest ion-naire 
may prove to be most appropriate and useful data gathering 
device for a research p ro jec t . The efficacy and usefulness 
of a quest ion-naire i s brought out by the following quotat ion. 
"The quest ion-naires are used to get the factual 
information, i n t e r e s t , a t t i t u d e s , opinions and judgement. 
Opinions may be treated as fac t s , in the sense that the i r 
1 
existence may be fac tual ly es tabl i shed ." 
The question in the quest ionnaire are prepared accor-
ding to the aims and object ives of the problem. The proposed 
quest ion-naire contains closed question. Closed form means 
the several replied of a question are given and the respon-
dent i s bound to s e l ec t only one r ^ l y i . e . multiple choice 
quest ions. This method i s economical in terms of time, money 
and e f fo r t s . 
The advantages and disadvantages of quest ion-naires 
are given belov;; 
.^vantages; (1) The person administering the instrument has 
an opportunity to es tab l i sh rapport , to explain the purpose 
1. H.N. Rivilined, " gicyclopaedia of Fiodern B3ucation"New York; 
1943, p .64 . "^  ~ . 
of the study, and to explain the meaning of items that may 
not be c lear . 
(2) The a v a i l a b i l i t y of a number of respondents in 
one place makes possible an economy of time and expense and 
provides a high proportion of usable responses. 
(3) I t is a comprehensive and clear attempt to co l lec t 
data in a short time. 
(4) I t col lec ts those informations that can not be 
obtained by other sources. 
(5) I t i s easy to tabulate and i n t e rp re t the responses 
to get the r e s u l t s . 
(6) The timings are so arranged that the respondents 
may feel i t convenient to give responses. 
(7) This tecfinique is not much time consuming. If 
necessary separate sheets may be given to d i f ferent individuals 
a t a time. 
Disadvantages; (1) Very r e l i a b l e information may not be 
poss ib le . 
(2) The respondents generally tend to give the ideal 
answer instead of the real one. 
(3) I t has also been found that some of the respon-
dents give the infonnation without proper thinking. 
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(4) Due to the use of language, the q u e s t i o n - n a i r e 
can not be adminis terete to i l l i t e r a t e p e o p l e s . 
(5) Sometimes d i f f i c u l t ques t ions a r e beyond the 
unders tanding of the respondent . Hence, e i t h e r 
no r e p l y o r i n c o r r e c t response . 
(6) V7hen the q u e s t i o n - n a i r e s a r e not re turned a n d / o r 
re turned incomplete / the d i f f i c u l t y a r i s e s in 
i n t e r p r e t a t i o n of r e s u l t s . 
(7) In a closed ques t i o n - n a i r e the respondents a r e 
bound to choose from amongst the va r ious choices 
g iven . He can not g ive an answer and / o r explana-
t ion he d e s i r e s . 
Q u a l i t i e s of good Ques t ionna i re : 
1) Ques t ionna i re should be of genera l and p u b l i c 
i n t e r e s t . 
2) The language used should be s imple and easy so 
t t e t respondents of an average a b i l i t y can read 
and und ers tand. 
3) Ques t i o n - n a i r e should be e a s i l y v;orded. 
4) I t should be s h o r t and b r i e f so t | -et i t may be 
r e a d i l y f i l l e d ou t by the r e sponden t s . 
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5) Unnecessary questions should be avoided to save 
time and money and to maintain the i n t e r e s t of 
the respondents. 
6) The question' should not be ambiguous. Their 
meanings should be absolutely c l ea r to the respon-
dents as well as to the inves t iga to r . 
7) Suff ic ient choices should be provided in the 
responses of the qu ^ t i o n - n a i r e s . Good var ie ty 
of responses reduces the need of opinion-nai res . 
8) The respondents should be asked only to t ick mark 
the answers. The question should not be " f i l l in 
the blanks" type. "Tick mark" type question reduce 
the labour and saves the time of respondents. 
In order to get the desired information the invest igator 
developed his own tools for the present inves t iga t ion . The 
qu est ion-naires were used as the main tools of data co l lec t ion . 
Insp i te of the demerits of quest ion-naires the inves t iga tor 
prepared the quest ion-naire because of the following reasons: 
1) Standardized quest ion-naire for the purpose of the 
proposed study were not ava i lab le . 
2) Present study is concerned to find out the drop-out 
rates among muslim and non-muslims and the i r poss ib le causes 
87 
in the c i t y of Aligarh. Therefore speci f ic informations 
regarding a p a r t i c u l a r place as well as about a p a r t i c u l a r 
groups and individuals can only be collected i f i f s ^ a r a t e 
q u ^ t i o n - n a i r e s are used, considering the aims and objects 
of a p a r t i c u l a r aspect . Mode of l i v i n g , socio-economic, and 
educational background of the people are d i f fe ren t from 
place to p lace . Thus keeping in view a l l these factors in 
mind, the inves t iga tor has developed his own quest ion-naire 
which is a best poss ible attempt to co l l ec t data l i s t the 
findings i n t e rp re t them and to draw conclusion related to 
drop-outs. 
Drop-out ra tes and the i r causes are not confined only 
to the school, i t i s also connected with the drop-outs them-
selves as well as the i r parents . Thus the problem has three 
aspec ts : 
1) Related to schools surveyed 
2) Related to drop-outs a t elementary s tage 
3) Related to the parents of the drop-outs . 
Preparation of the Question-nairet 
The inves t iga tor prepared three quest ion-naires taking 
into consideration the above mentioned three aspects of the 
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prob len . I t was done for the sake of convenience of c o l l e c -
t i o n , t abu l a t i on of the d a t a anu for b e t t e r unders tanding 
and i n t e r p r e t a t i o n s of the f i nd ings . Attempts were made to 
frame the ques t ions in s imple language and s t r a i g h t terms so 
t h a t i t may be understood by a l l . 
1) Ques t i on -na i r e for the Schools ; The q u e s t i o n - n a i r e 
designed for schools inc ludes some of the important a s p e c t s 
which a r e presented below: 
1) Level of the school 
2) Teacher-pupi l r a t i o 
3) Nature of the appointments of the teachers 
4) Q u a l i f i c a t i o n of the teachers 
5) Locat ion of the schools 
6) Information regard ing school b u i l d i n g inc lud ing 
type of s e a t i n g arrangement 
7) P rov i s ion of medical checkups 
8) Uniform of the s t u d e n t s 
9) Behaviours of the s tuden t s 
10) D i s c i p l i n e in the school 
11) P a r e n t - t e a c h e r r e l a t i o n s 
12) Rela t ion among s t a f f members 
13) P rov i s ion of punishment 
14) Prov is ion of games and s p o r t s and c u l t u r a l 
programmes 
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15) Use of teaching a ids 
16) Attendance and nnonthly fees charged by the school 
17) KJcamination system 
18) Prov is ion of f i n a n c i a l a s s i s t a n c e for poor boys. 
2) Ques t ion -na i r e for the Drop-outs ; This q u e s t i o n - n a i r e was 
designed to seek information which i s b e s t provided by the 
drop-out themselves . Important a spec t s of t h i s q u e s t i o n - n a i r e 
a r e as follows -
1) Feel ings of the drop-routs a f t e r l eav ing the 
school 
2) P r e s e n t e x i s t i n g condi t ions of the d rop-ou t s 
3) Study f a c i l i t i e s which were a v a i l a b l e a t t h e i r 
homes inc lud ing t e x t books 
4) Time devoted to s tudy 
5) Dis tance t r a v e l l e d from home to school 
6) Help provided by the p a r e n t s in t h e i r s t u d i e s 
7) Problem of conmunication experienced a t school 
8) Language problem facets by d rop-ou t s 
9) D i f f i c u l t y - l e v e l of the courses s tud ied 
10) Rela t ion with teacliers and t e a c h e r ' s a t t i t u d e 
towards the educat ion of those who dropped o u t . 
11) Thei r p a r t i c l p a t ion in games and s p o r t s and the 
f a c i l i t i e s provided by the schools for games and 
s p o r t s 
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12) Phys ica l problem and i l l n e s s of the d rop-ou t s 
13) Thei r d i s l i k e wi th school environment 
14) Type and frequency of punishment rece ived by them 
15) The i r f r i endsh ip behaviour 
16) Thei r a t t i t u d e tov/ards r e - e d u c a t i o n . 
3) Ques t ion -na i r e for the Paren ts of Drop-outs : P a r e n t ' s 
in f luence and a t t i t u d e p l ay a very impor tant r o l e for the edu-
ca t ion of t h e i r c h i l d r e n . S p e c i f i c ques t ions were designed 
to probe t h i s impor tant domain. The ques t ions covered fol low-
ing a reas : 
1) educat ional q u a l i f i c a t i o n s of the pa ren t s 
2) Their occupat ion 
3) Thei r economic background 
4) Family s i z e / number of ch i ld ren s tudying in 
s c h o o l s , and out of school 
5) Locat ion of t h e i r homes 
6) I n t e r e s t and a t t i t u d e of the p a r e n t s towards the 
educat ion of t h e i r ch i ld ren 
7) The i r a t t i t u d e tov;ards ^^ «^ men educat ion 
8) The main aim of sending t h e i r ch i ld ren to the 
school 
9) The i r f ee l ings a f t e r t h e i r chi ld became a drop-out 
10) The i r a t t i . tude towards r e -educa t ion for t h e i r 
ch i l d r en i f provided now. 
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For the preparation of these ques t ion-naire5 / the 
inves t iga tor used a separate card for each item and submitted 
a l l these cards to his f r i e l d s , faculty members and supervisor 
for c r i t i c i sm, cX)rrection and evaluation. After completing 
the quest ion-naire the inves t iga tor made a t r i a l - r u n of 
these quest ion-naires by administering i t to the students 
of B.s3. and some M. A./M. Bd/M.Phil students in order to check 
the readab i l i ty , comprehension, understanding and comprehensive 
ness of the quest ions. I tern analysis was done. As a r e s u l t , 
some questions were deleted and some were added. After this 
the inves t iga tor discussed i t with c o l l o g u e s and experts in 
this f ie ld . Thus in the l i g h t of t he i r suggestions, the 
inves t iga tor removed a l l the ambiguities and such items which 
did not contr ibute to the purpose of inves t iga t ion . 
Validi ty of the Ques t ion-nai res : 
Experts of Educational Research have the following 
observations about the v a l i d i t y of a ques t ion-nai re . 
"In frequently do the quest ion-naire designers and adminis-
t ra tors deal consciously with the extent of v a l i d i t y or r e l i a -
b i l i t y of t he i r instrument. Perhaps th is is one reason why 
so many questionnaires are lacking in these q u a l i t i e s . I t 
must be recognized however, that quest ionnaire unlike psycho-
logical t es t s and inventor ies , teve a very l imited purpose. 
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They a re often £.re short data gathering devices with a very 
st-ort l i f e , administered to a limited populat ion. However/ 
1 
the v a l i d i t y of the quest ionnaire can be improved," 
Basic to the va l id i t y of quest ionnaire are the r ight 
questions phrased in the l e a s t ambiguous way. The question 
of content v a l i d i t y i s "Do the item sample a s ign i f ican t 
aspect of the purpose of the inves t igat ion 7 This aspect 
have been taken care of i t in the design of the quest ionnaire 
and the nature and number of quest ions. 
Much of the informations collected through such ques-
t ionnaires i s factual and general ly factual information may 
be termed as va l id . Thus questionnaires prepared for the 
present study have content v a l i d i t y . As already mentioned 
these questionnaires were subjected to sc ru i t iny , c r i t i c i sm, 
evaluation and modification. Also a t r i a l - run was made for 
item analysis to further improve the questionnaire and 
increase i t s v a l i d i t y . So, the information collected through 
these questionnaires may be termed as va l id . 
1. John W.Best: Research in Education, New Delhi, Prent ice 
Hall of India, Pvt, Ltd. (1983), p.179. 
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Administration of the Questionnaires 
The school drop-outs of elefnentary stage were i d e n t i -
fied with the help of school records supplied by the head-
masters of these schools. The information contained in the 
records was reconfirmed with the help of the headmasters/ 
concerned c lass- teachers and whenever necessary, with the 
parents . Drop-out for the study were randomly se lected. 
Informations collected from the parents of these drop-outs 
was based on a s imilar pa t t e rn . The present study is of a 
comparative na ture , comparing muslim and non-muslim drop-
ou ts . Thus half of the drop-outs and the i r parents expressing 
the i r opinions were muslims and half of them were non-muslims. 
Likewise the schools were selected on the basis of propor-
t ionate enrolment of muslim students to make the comparisons 
poss ib le . 
PRESENTATION AND ANALYSIS OF DATA 
i) Drop-out Rates 
i i ) S ta t i s t ica l Analysis 
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PREST=:NTATION AND ANALYSIS OF DATA 
Fifty schools was selected for the proposed study. 
S ta t i s t i ca l figures, informations, and findings collected 
were grouped, ranked, co--related, and analysed, only the 
important and pert inent data are presented here in this 
chapter for the purpose of calculating and comparing the 
drop-out rates atvong muslim and non-muslim students. The 
results are analysed s t a t i s t i c a l l y to find out the signifi-
cance of the resu l t s . A detailed description of enrolment 
figures, other important and related information is pres^i-
ted in the appendix 
TABLE No. I : Showing Total ignrplment of Muslim 
and Non-Muslim Stud ents. 
ClassesO ClassO Class!) ClassO ClassO ClassO Class5Class 0Class 
0 I J II 0 I I I 0 IV 0 V 0 VI } VII { VIII 
Muslim ggg rj^^ ^QQ 43Q 3^7 3 24 270 213 
Boys 
Girls'" ®^^  ^^° ^^^ ^^^ ^^^ '^'^^ '^^^ ^"^^ 
Non-Muslimg^g ^3^ ^g^ 572 501 420 374 335 
Boys 
Non-Muslim^ 577 468 396 375 294 250 223 
Girls 
?ft"? 3351 2507 2123 1841 1573 1311 1108 941 
T o t a l 
95 
I t i s e v i d e n t from the T^ble N o . l t h a t o u t o f 
t o t a l o f 3351 s t u d e n t s which w e r e e n r o l l e d i n c l a s s f i r a t p n l y 
1573 s t u d e n t s r eached c l a s s V and t h i s f i g u r e i s f u r t h e r 
reduced i n c l a s s V I I I . o n l y 941 s t u d e n t s could b e r e t a i n e d 
a t e l e m e n t a r y s t a g e . Thus t he o v e r a l l d r o p - o u t p e r c e n t a g e s 
(Muslim + Non-Muslim) a t p r i m a r y and e l e m e n t a r y s c h o o l s 
l e v e l s a r e p r e s e n t e d b e l o w : 
D r o p - o u t Ra te a t P r i m a r y S t a g e = 53.05% 
D r o p - o u t Ra te a t E l emen ta ry S t age= 71.92% 
TABLE N o . I I : Showing T o t a l Enro lment o f Boys : Muslims 
Non-Musl ims. 
C l a s s e s C la s s 0 C l a s s 0 C l a s s 0 C l a s s 0 C l a s s 0 C la s s 0 C l a s s J Class I J I I 0 I I I 6 IV J V 0 VI 5 VII } V I I I 
Non-Muslim g^g ^34 g g j 572 501 420 374 335 
Muslim Boys 998 746 6O8 430 367 3 24 270 213 
Grand 
T o t a l 1876 1380 1190 1002 868 764 644 548 
T a b l e N o . I I i n d i c a t e s t h e t r end of d e c r e a s e d ^ r o l m e i t 
o f boys a t v a r i o u s c l a s s e s up to V I I I . o u t of 1876 Muslim 
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and Non-muslim male s t u d e n t s , on ly 868 could reach c l a s s V . 
t h 
HDwever, t h i s f igu re i s reduced to 5 48 a t c l a s s VIII . The 
pe rcen tages of d rop-ou ts - male s t uden t s a t pr imary and 
e lementary l e v e l s , a r e as follows : 
Drop-out Rate of Boys a t Primary Stage = 53.71% 
Drop-out Rate of Boys a t Elementary Stage = lO,19% 
TABLE N o . I l l : Showing Tota l Decreasing in Enrolments 
of Muslim and Non-Muslim G i r l s . 
Classes 0 Class 0 Class 0 Class 0 CI ass 0 Class |) Class J Class {Class 
0 I 0 I I 0 I I I 0 IV 0 V 0 VI 0 VII J VIII 
Muslim Q^Q 55Q 4^5 443 330 273 214 170 
G i r l s 
Non-Muslim^^5 577 4^3 ^96 375 294 250 223 
G i r l s 
2 f t " ? 1475 1127 933 839 705 567 464 393 
Tota l 
S imi l a r p a t t e r n has been observed from the f igures i n 
X^ble I I I . From the t o t a l of 1475 g i r l s , on ly 7o5 could 
complete t h e i r pr imary educat ion . At c l a s s V l l i the e i r o l -
ment decreased to o n l y 393. 
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Thus/ 
Drop-out Rate of Gir ls a t primary stage = 5 2.21% 
Drop-out Rate of Girls a t elefiientary s tage = 73,36% 
A comparison drop-out ra tes of boys, g i r l s and the 
th tota'l a t d i f f e ren t levels of classes from I to VIII can 
be understood b e t t e r with the help of Table No.IV which i s 
presented below : 
TABLE No.IV : Showing a Cbmnaratlve Drop-out ra tes 
Clas 
I 
I I 
I I I 
IV 
V 
VI 
V I I 
ses 
-
-
-
-
-
-
-
I I 
I I I 
IV 
V 
VI 
V I I 
V I I I 
5 
0 
0 
at different 
Boys 
26.43% 
13.76% 
15.79% 
13.37% 
11.98% 
15.70% 
18.00% 
6 
0 « 
0 
class leve 
Dver-all 
25.18% 
15 .31% 
13.28% 
14.55% 
16.65% 
15.48% 
15.08% 
I s . 
0 
0 
0 
G i r l s 
23.59% 
17.21% 
10.07% 
15.97% 
19.57% 
18.16% 
15.30% 
Por the sake of c l a r i t y and convenience. Table IV i s 
graphical ly represented in Fig. l showing comparative rates 
of drop-outs - Boys, Girls and the t o t a l . 
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DROP-OUT RATES .^ l^ONG MUSLIMS 
TABLE No. V I Shov;ing D r o p - o u t s among Muslim Boys and 
Muslim G i r l s . 
C l a s s e s ( ClassO C l a s s } C la s s J ClassO ClaasH C l a s s } C la s s} Class 
} I } I I } I I I } IV 0 V 0 VI } VII } V I I I 
Muslim 
Boys 998 746 608 430 367 324 270 213 
Muslim Q^Q 55Q 4^ 5 443 33Q 273 214 170 
Girls 
Grand 
T o t a l 1808 1296 1073 873 697 597 484 383 
AS f a r a s t h e d r o p - o u t r a t e s o f Muslim boys i s c o n c e r n e d , 
o u t o f a t o t a l o f 998 s t u d e n t s which were e n r o l l e d i n c l a s s f i r s t , 
o n l y 367 could succeed to c o m p l e t e t h e i r p r i m a r y e d u c a t i o n . The 
c o n d i t i o n becomes w o r s t u p t o the l e v e l o f V i l l C lass as o n l y 
213 could r e a c h t h i s l e v e l . Thus t h e p e r c e n t a g e s of Muslim 
boys a t p r i m a r y and e l e m e n t a r y s t a g e s a r e a s f o l l o w s : 
D r o p - o u t Rates o f Muslim Boys a t P r i m a r y s t a g e = 63.23% 
D r o p - o u t Rates o f Muslim Boys a t E l e m e n t a r y s t a g e = 78.66% 
i n c a s e o f Muslim g i r l s , t h e r e were 8 l o g i r l s s t u d a i t s 
In c l a s s f i r s t . This f i g u r e i s reduced to 330 a t V*^  C l a s s 
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showing h i g h d e g r e e of d r o p - o u t r a t e , o n l y 17o g i r l s t u d e n t s 
t h 
r eached c l a s s V I I I . The p e r c e n t a g e s o f d r o p - o u t s r a t e s 
among Muslim g i r l s a t p r i m a r y and s e c o n d a r y l e v e l ( s ) a r e as 
fo l lows : 
D r o p - o u t Rates o f Muslim G i r l s a t P r i m a r y L e v e r = 59.26% 
D r o p - o u t Ra tes o f Muslim G i r l s a t E l e m e n t a r y l e v e l = 79.02% 
I t can be r e v e a l e d from T a b l e IV t h a t o u t o f t o t a l o f 
1808 (Muslim boys and g i r l s ) o n l y 697 could c o m p l e t e p r i m a r y 
e d u c a t i o n and 383 e l e m e n t a r y e d u c a t i o n . Thus/ 
T o t a l D r o p - o u t Rates o f Muslim Boys and g i r l s a t 
P r i m a r y S t a g e = 61.45% 
T o t a l D r o p - o u t Rates of Muslim Boys and g i r l s a t 
E l a n e n t a r y s t a g e = 78,82% 
D e t a i l s o f D r o p - o u t Rates among Muslim boys and g i r l s 
a t s u c c e e d i n g l e v e l s . 
C lass I - I I - 28.3% C l a s s V -VI - 14 .3 4% 
Class I I - I I I - 17.2% C l a s s VI - V I I - 18.92% 
Class I I I - I V - 18.63% Class V I I - V I I I - 20.86% 
Clas s IV -V - 20.16% 
1 0 1 
DROP-OUT RATES f^NG NON-MUSLIMS 
TABLE No.VT : Showing D r o p - o u t s among Non-Muslim 
Boys and G i r l s . 
0 i ( } 9 9 « 9 
Classes 0 Class0 Class0 Class0 Class} Class} Class} Class J Class 
} I } I I } I I I } IV } V } VI } VII } VIII 
Non-Muslim g^g ^,3^ gg^ 572 501 420 374 335 
Boys 
Non-Muslim ^^ 5^ 577 4^g 39^ 375 294 250 223 
G i r l s 
Grand 
Tota l 1543 1211 1050 968 876 714 624 558 
The trend of d rop -ou t r a t e s a t d i f f e r e n t c l a s s e s from 
I to VIII among non-muslim boys and g i r l s and for bo th of 
them c o l l e c t i v e l y i s c l e a r from t a b l e VI. Out of 878 non-
muslim boys on ly 501 could succeed to complete t h e i r p r ioBry 
education and 223 reached c l a s s V I I I . 
The drop-ou t r a t e s among Non-Muslim boys a t 
Primary s t a g e «= 42.94% 
The d rop-ou t r a t e s among Non-Muslim g i r l s a t 
Elementary s t a g e = 61.85% 
In the case o f Non-muslim g i r l s , out of 665 which were 
enrol led in c l a s s 1 s t , on ly 375 completed t h e i r p r imary educa-
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t ion. This figure vjas further lo\-jere(3 for class VIII "where 
only 223 g i r l s were retained. The drop-out rates of g i r l s 
among Non-muslims a t t 
Primary stage = 43,61% 
Elementary stage = 66.47% 
As far as the to t a l drop-outs (boys and g i r l s ) among 
Non-muslims is concerned, out of to ta l cf 15 43 students which 
were enrolled in c lass 1 s t , only 876 completed t he i r prirrery 
education and 558 elementary education. Thus the i r drop-out 
ra tes a t primary and elementary leve ls may be read as follows: 
Drop-out Rates of Won-Muslim a t 
Primary s t age = 43.23% 
Elementary Stage «= 63.84% 
Details of Drop-out ra tes among Non-muslim (Boys+Girls) 
from class I - VIII a re as follows : 
Class I - I I 
I I - I I I 
I I I - IV 
IV- V 
21.51% 
13.29% 
7.8% 
9.5% 
V -VI 
VI -VII 
Vri-VTII 
-
= 
= 
18.49% 
12.60% 
10.57% 
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TABLE No.VTI : Showing a compar i son o f d r o p - o u t r a t e s 
a t d i f f e r e n t c l a s s l e v e l s be tween 
Muslim and Non-Muslims and Bo th c o l l e c -
t i v e l y . 
C l a s s e s 0 Muslim D r o p - o u t 0 Non-Muslim D r o p - o u t } O v e r a l l D r o p - o u t 
0 Rate 0 Rate 0 Ra te 
I - I I 28.3<y/o 2l,50°/o 25.18% 
I I - I I I 17.20°4 13.29% 15.31% 
I I I - IV 18.63% 7.80% 13.28% 
IV - V 20.16% 9.50% 14.55% 
V - VI 14.34% 18.49% 16.65% 
VI - VII 18.92% 12.60% 15.48% 
V I I - V I I I 20.86% 10.57% 15.08% 
'o 
T a b l e No.VII i s a l s o g r a p h i c a l l y r e p r e s e n t e d i n F i g . 2 
f o r q u i c k and t ho rough u n d e r s t a n d i n g o f t h e D r o p - o u t r a t e s a t 
d i f f e r e n t c l a s s e s and t h e i r c o m p a r i s o n . 
TABLE N o . V I I I : Showing compar i son of d r o p - o u t r a t e s a t 
P r i m a r y and E lemen ta ry L e v e l s . 
L e v e K s ) 0 Muslim Drop-outO Non-Muslim 0 O v e r a l l Dropout 
0 Rate O^rop-ou t Ratej Rate 
P r i m a r y l e v e l 61.45% 43.23% 5 3.05% 
S l e m ^ t a r y l e v e l 78.82% 63.84% 71.92% 
Th i s compar i son can b e u n d e r s t o o d w i t h F i g . No. S 
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^ MUSLIM (61.45%) 
|[2 Non-MUSLIMS (43.37%) 
H OVS^ALL (53.05%) 
COMPARISON OF DROP-OUT RATKS .^ MONG 
MUSLIMS AND NON MUSLIMS AT PRIMARY 
STAGR I - V . 
^ 8 0 
m 
g 60 
c 
•H 
ii 40 
fO 
? 
a 20 
a 
I 
i i 
MUSLIMS ( 7 8 . 8 2 % ) 
•.;: ..NON MUSLIMS ( 6 3 . 8 4 % ) 
OVERALL ( 7 1 . 9 2 % ) 
COMPARISON OF DROP OUT R A T ^ AMONG 
MUSLIMS / . : 0 NON MUSLIMS AT -%!. T j^-j-.i-JTARY 
LKVFIJ I - V I I I . 
Fiq.No.'5 
106 
S t a t i s t i c a l A n a l y s i s o f T a b l e V I I I ( 1 ) At P r i m a r y l e v e l i 
P c = 
w h e r e , N^ = TofoA Kru»nbty c^ CaY^dDiaires m 6«e - t^ouf. (Miui^ vw/.) 
"^2 
„ ,, ., ,, Secor^ Y ^ l^ toV^ -Y.^ MU.••^ . 
p ^ ., ». " SACOTTNA ^ T » < * | 3 
(1808 X 61.45 )+{1543 x 43.23) 
1808 + 1543 
111101.6 + 66703.89 
3351 
1 7 7 8 0 5 . 4 9 
3357 
q c = lOO - 5 3 , 0 6 
4 6 . 5 4?« 
= 53.06% 
S .H. = / P c q c X —M~^r"'~" 
'^1 2 
(Standard Error) 
c r. \^-> r^c AC C.A 1 8 0 8 + 1543 
S . E . = / 5 3 , 0 6 X 4 6 . 9 4 X i g o g x 15 43 
3 3 5 1 
S . E . = / 2 4 9 0 . 6 3 X 2 7 8 9 7 4 T 
S . E . = / 2 4 9 0 . 6 3 x . 0 0 1 2 
S . E . = 1 . 7 2 9 
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Pi - P 2 
• s . s . 
61.45 - 43.23 
1.729 
18.22 
1.729 
10.53 
10.53 
Since Z value of 10.53 exceedof 2.58, thus, the difference 
betweai the drop-out rates of Muslims and Non-muslims at primary 
s tage is s ign i f ican t a t 0 . 1 , level of s igni f icance . Thus, there 
ex is t s a real difference between the drop-out ra tes of both the 
communities. Therefore/ the drop-out ra te of Muslim i s s i g n i f i -
cantly grea ter than the drop-out of MoQ-Muslims. 
At Elementary Level; 
pc = 71.92% 
qc = 100 - 71.92 
= 28.08% 
S.E. = /71.92 X 28.08 x 1808 -f 15 43 
2789744 
2019.51 X 0.0012 
S.E. = 1.55 
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Pi " P2 
S.E 
78.82 - 63.84 
1.55 
14.98 
1.55 
Value of Z = 9.66 
Since Z va lue 9.66 exceeds 2 .56. Thus , the d i f f e r e n c e 
between the d rop -ou t r a t e s of Muslim and Non-muslim a t Elementar; 
l e v e l s i s s i g n i f i c a n t a t 0 .1 l eve l of s i g n i f i c a n c e . Therefore, 
the d rop-ou t r a t e of Muslims i s s i g n i f i c a n t l y g r e a t e r t)nan the 
d rop-ou t r a t e of Non-muslims. 
TABLE No.IX : Showing a d i f f e r e n c e of d rop -ou t r a t e s 
among boys a t Pr imary and Elementary l e v e l s . 
1 5 0 
6 Muslim Boys fi Non-Muslim BoysO Tota l Boys 
Primary s t a g e 63.23% 
Elementary 78.66% 
Stage 
42.9 4% 
61.85% 
53.71% 
70.79% 
P l e a s e s e e a l s o Fig.No.4" 
At Primary S tage ; 
S.E = 2.30 
8.82 
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no 
Since Z va lue 8.82 exceeds 2 .58 . Thus/ the d i f f e r e n c e 
between the d rop-ou t ra tes ' of Muslim and Non-muslime boys a t 
e lementary l e v e l i s s i g n i f i c a n t a t 0 , 1 l e v e l of s i g n i f i c a n c e . 
Therefore, the d rop -ou t r a t e of Muslim boys i s s i g n i f i c a n t l y 
g r e a t e r than the d rop-ou t r a t e of Non-muslim boys. 
At Elemtjitary Staqet 
S.E. 2.10 
Z = 8.00 
Here a l so the Z va lue of 8^00exceeds 2 , 5 8 . Thus, the d i f f e r ^ c e i s 
s i g n i f i c a n t a t 0 ,1 l e v e l of s i g n i f i c a n c e . Therefore , the d r o p -
out r a t e of Muslim boys i s s i g n i f i c a n t l y g r e a t e r 
than the Non-muslim boys a t e lementary l e v e l . 
TABLE No.X : Showing a d i f f e r e n c e o£ d rop -ou t r a t e s 
among Gi r l s a t Primary and Elementary S t a g e s . 
0 Muslim GirlsO Non-Muslim GirlsO Tbtal G i r l s 
J 8 L _ 
Primary Stage 59,26% 
Elementary Stage 79,02% 
43,61% 
66,47% 
5 2,21% 
73.36% 
At Primary l e v e l ; 
S.E. = 2.61 
At Elementary l e v e l : 
S.E. = 4 .00 
Value of 2 
z 
Fiq- Mo-5 1 
6.00 
= 3.21 
I l l 
Muslims P r i m a r y s t a g e E l e m e n t a r y S t a g e 
Non-Muslims 
P r i m a r y S t a g e 
E l emen ta ry S t a g e 
T b t a l 
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Since Z value of 6 exceeds 2.58. Thus the difference 
between the drop-out r a t e of Muslim and Non-tnuslim g i r l s i s 
s igni f icant a t 0.1 level of s igni f icance . Therefore there 
exis ts a real d i f ferent between the drop-out ra tes of Muslim 
and Non-muslim g i r l s . Therefore the drop-out r a t e of Muslim 
g i r l i s s ign i f i can t ly g rea te r than the Non-muslims g i r l s . 
At Elementary l eve l ; 
standard Error = 4 
Value of Z = 3.2 
At Elementary level a lso the value of Z = 3.2, exceeds 2.58. 
Thus the difference i s s ignif icance at 0.1 level of s i g n i f i -
cance. Therefore the drop-out r a t e of Muslim g i r l s i s s i g n i -
f i can t ly grea te r than the non-muslim g i r l s a t e l ^ e n t a r y level 
of education. 
Comparison of drop-out ra tes among Muslim and Non-muslim 
boys i s evident from Table No.XI of this chapter. Table No.XI 
here in this p a r t of the chapter, the drop-out rates of Muslim 
and Non-muslim boys a t various class levels i s presented in 
tabular form. 
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T/BLi; No.XT : Showing comparison of Muslim and Non-
musllm Boys a t va r ious c l a s s l e v e l s . 
C l a s s e s 5 
0 
I 
I I -
I I I -
IV -
V 
VI -
VII -
I I 
I I I 
IV 
V 
VI 
VII 
V I I I 
Musi im Boys 
25.25% 
18.50/ . 
29.30.% 
14 .65 / , 
1 1 . 7 2 / , 
16.67% 
2 1 . l l / o 
0 
Non-Muslim Boys 
27 ,79,% 
• 8 . 2 0 ^ 
.1.72/o 
12 .41% 
16.16% 
10.95% 
10.42% 
0 
0 
T o t a l Boys 
M + NM 
2,6.43% 
13.70% 
15..79% 
13.3 7% 
11.98% 
15.70% 
18.00% 
For f u r t h e r c l a r i f i c a t i o n s the above Table i s a l s o 
g r a p h i c a l l y represented in Figure No. 6 
Cbmparison of d rop-ou t r a t e s among Muslim and 
Non-muslim g i r l s I-BS a l r e a d y been presen ted In Table N o . I l l 
of t h i s chap t e r . 
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TABLE No. x r i : Showing d e t a i l s of Dnop-out Rates among 
Muslim and Non-muslim g i r l s a t succeeding 
Leve l s . 
Classes 0 Muslim G i r l s 0 Non-Muslim Gir ls0 Tbtal G i r l s 
0 0 { (M + Non-M.) 
I - II 
II - III 
III - IV 
IV - V 
V - VI 
VI - VII 
VII - VIII 
3 2.00% 
15.27% 
4.94% 
25.50% 
17.27% 
21.60% 
20.56% 
13.23% 
18.89% 
15.38% 
5 . 30% 
21.60% 
14.96% 
10.80% 
23.59% 
17.20% 
10.07% 
15.97% 
19.57% 
18.16% 
15.30% 
This s t a t i s t i c a l information can b e t t e r be understood 
with the graphical representat ion in Figure No. 7 . 
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Performance of the Muslim ami Non-muslim Students; 
A comparison of drop-out ra tes among muslim and 
non-muslims ^as been presented in previous pages of this 
chapter. Figures rela ted to the Number of students who appeared 
a t the final examination, number of students passed, number 
of students failed and the number of repeaters wp're also 
reported from the selected schools. Informations collected 
were analysed s t a t i s t i c a l l y , grouped and calcula ted. The 
s t a t i s t i c a l comparisorP show p e r c ^ t a g e s of candidates passed, 
failed and repeating the same grade. 
TABLE NO, X T I I J showing pass Percentages of Muslim and 
Non-Muslim Students a t Various Stages. 
C l a s s e s 
I 
I I 
I I I 
IV 
V 
VI 
V I I 
V I I I 
0 
0 
Muslim s t u d e n t s 9 
0 
94,49% 
92.53% 
89.99% 
91 .31% 
92 .11% 
87.55% 
88.39% 
88.77% 
Non-muslim 
96 .71% 
97.42% 
9 7 . 3 6% 
9 8 . 2 2% 
98,37% 
94.50% 
90.56% 
9 4,25% 
0 
T o t a l (Muslim + 
Non-Muslim StudeJ 
95.69% 
94.90% 
92.96% 
94.72% 
95.45% 
91.09% 
8 9 . 5 4% 
92.26% 
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The above t a b l e i s cxamDlete in i t s e l f to show the 
compar ison o f p a s s p e r c e n t a g e s o f Muslim and Non-Muslim 
s t u d e n t s and does n o t r e q u i r e f u r t h e r e x p l a n a t i o n . I t i s 
e v i d e n t t h a t a t a l m o s t a l l s t a g e s o f l e a r n i n g , c l a s s e s I to 
V I I I , muslim s t u d e n t s shovm c o m p a r a t i v e l y l a r g e r f a i l u r e r a t e 
tinan Non-muslim s t u d e n t s . 
TABLE No, XIV; Showing p e r c e n t a g e s o f F a i l u r e o f Muslim 
and Non-Muslim s t u d e n t s a t Va r ious s t a g e s 
( I - V I I I ) . 
C l a s s e s 0 Muslim S t u d e n t s } Non-Muslim 0 I b t a l s t u d e n t s 
0 \ s t u d e n t s 0 (M + Non-Muslim) 
I 5 .51% 3.29% 4.31% 
I I 7.47% 2.58% 5.10% 
I I I 11 .01% 2.64% 7.04% 
IV 8,69% 1.78% 5.28% 
V 7.98% 1.63% 4.55% 
VI 12.45% 5,50% 8.91% 
VII 11.61% 9.44% 10.46% 
V I I I 11.23% 5.75% 7.74% 
U s u a l l y e l e m e n t a r y s c h o o l c h i l d r e n a r e i n t e r e s t e d i n 
s c h o o l . They a l s o have m o t i v a t i o n i n v a r y i n g d e g r e e s . F u r t h e r -
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more/ t he c o u r s e c o n t e n t i s s m a l l . T h e r e f o r e , most o f t h e 
p u p i l s can p a s s a c l a s s and be promoted to t h e n e x t w i t h 
minimum e f f o r t / l a b o u r , o n l y t h o s e who do n o t a s s e r t them-
s e l v e s a r e f a i l e d and d e t a i n e d . Hence, l ower f a i l u r e r a t e 
a t e l e m e n t a r y s c h o o l l e v e l . Even t h e n , on an a v e r a g e p e r c e n -
t a g e s of f a i l u r e s among Muslims were l a r g e r a s compared to 
Non-muslims a t a l l d i f f e r e n t g r a d e l e v e l s . 
U . p . Government i n a r e c e n t d i r e c t i v e wants t o e l i n n i n a t e 
f a i l u r e o o m p l e t e l y from t h e e l e m e n t a r y s c h o o l s . 
TAPLE No. XV : Showing P e r c e n t a g e s o f R e p e a t e r s Aiionq 
Muslim and Non-Muslim S t u d e n t s a t v a r i o u s 
C lass L e v e l s . 
C l a s s e s 0 Muslim S t u d e n t s 5 Non-Muslim 0 T o t a l S t u d e n t s 
0 0 S t u d e n t s 0 (M + NM) 
I 4.2l?^o 
I I 4.86% 
I I I 7.44% 
IV 6.72% 
V 6.06% 
VI 7 .91% 
VTT 9.67% 
V I I I 8.98% 
2 . 4 5 % 
2 .20% 
1.98% 
1 .31% 
1.88% 
4 .04% 
5 .20% 
4 .69% 
3 .42% 
5 .10% 
7 . 0 4 % 
5 . 2 8 % 
4 . 5 5 % 
5 . 9 4% 
7 . 3 1 % 
6 .25% 
FINDINGS AND INTERPRETATIONS 
( i ) Related to Schools ; 
(A) Findings 
(B) I n t e r p r e t a t i o n s 
( i i ) Related to Drop-outs ; 
(A) Muslim Drop-outs 
(a) Findings 
(b) i n t e r p r e t a t i o n s 
(B) Non-Muslim Drop-outs 
(a) Findings 
(b) I n t e r p r e t a t i o n s 
( i i i ) Related to P a r e n t s ; 
(A) Muslim Paren t s 
(a) Findings 
(b) I n t e r p r e t a t i o n s 
(B) Non-Muslim Paren t s 
(a) Findings 
(b) I n t e r p r e t a t i o n s 
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In or'-3er to carry out research and study comparative 
rates of drop-outs among muslim and non-muslim a t elementary 
level in Aligarh, f i f ty schools were selected and surveyed 
for this purpose. A questionnaire comprising f i f ty questions 
was administered in selected 50 schools . Scoring of ques-
t ionnai re and s t a t i s t i c a l analysis lead to the following 
findings. 
Out of to ta l number of schools which were selected 
for the present study, 56% were primary schools while 28% 
were junior high schools. The percentage of high school 
and intermediate schools was 14% and 02% respect ive ly . I t 
i s worthmentioning that only s ix percent schools were 
exclusively for g i r l s . A large majority i . e . 9 4% were 
found co-educational i n s t i t u t i o n s . 
Regarding the management of the schools, less than 
half (48%0 were p r i v a t e school while another 32% were 
under government control . Remaining were 'a ided ' schools. 
on an average the teacher-pupil r a t io was found to 
be 1 : 37 in the schools selected for the proposed study. 
This r a t i o i s s l i g h t l y more as compared to the schools run 
by municipal corporation of Aligarh which v/as 1 : 30. This 
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r a t io was even la rger in muslim pr iva te schools , being 
1 : 40 and l a rges t in non-muslim school being 1 : 41. 
AS far as the qual i f ica t ions and t ra in ing of the 
teachers i s concerned, more than half (56%) teachers were 
t rained. Among these trained teachers , 13% were BTCs, 
21% TGTs and remaining 22% were trained postgraduate. Among 
the 44% untrained teachers majority i . e . 38% were well 
qual i f ied , nearly 21% were graduate, 14% postgraduates and 
3% were M.Phil and/or Ph.Ds. In te res t ing to note i s that 
only 2% t o c h e r s ted high school qua l i f ica t ion and nearly 
20% were undergraduates. 
As far as the location of the schools is concerned -
majority of them were found si tuated on the road and/or in 
res ident ia l a reas . One-fourth (25%) of the schools v;ere 
located in those areas which were not ODnducive for effec-
t ive learn ings , as the environment and atmosphere of such 
s i tua t ions was not good, 
TvxD-thirf majority (66%) of schools t-ave the i r own 
bui ldings , while another eight percent were functioning in 
donated buildings which a re as good as owned, i t means 
that three-fourth of the selected schools for study had 
the i r own bui ld ings . 
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I t is r ea l ly amazing to note that school buildings 
only eight percent were found in a good condition. Another 
20% school buildings were in f a i r l y good condit ion. However, 
majority of the school buildings were in depleted conditions 
where class-rooms had stone s lab roof, wooden roof, t in 
sheds e t c . In two percent of the schools even shed were not 
ava i l ab le . 
As far as the s i t t i n g arrangement in schools i s 
concerned, only 10% schools were found having the f a c i l i t y 
of cha i rs . Another 40% used benches. However, in half of 
the schools s tudied, there was no arrangement for s i t t i n g , 
only bare floor o r durr ies were ava i l ab le . 
I t is worthm^tioning that only 18% schools had the 
provision of medical check-up e i the r semi annually or 
annually. Majority of schools (62%) claimed that they 
provided medical check-up only in case of epidemics. One 
f i f th of the schools did not have any f a c i l i t y of medical 
check-ups. 
Amazingly a great majority of sc tools (85%) did not 
have any medical aid for the s tudents . Only 10% schools 
claimed t t e t they have f i r s t - a id ava i lab le for the students 
in case of eJuergencies. 
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According to the responses collected^ ind i sc ip l ine 
Seems to be the problem of only 6% schools/ who indicated 
to confront i t most o f t ^ . Nearly one-third (70%) schools 
had the problem of i nd i s c ip l i ne , occasional ly . Almost one-
fourth said that they experienced i t ra re ly o r sometimes. 
To solve the problem of ind i sc ip l ine / use of corpo-
ral punistiment was the p rac t i ce of 24% of the teachers . 
Forty p e r c ^ t t e a c h e s used reprimand/ and twenty percent 
sought pa ren t ' s help to solve the problem of i nd i s c ip l i ne . 
I t i s worthy to note that only 16% teachers t r ied bo find 
the solut ions of s tudents ' problems. 
AS far as the re la t ionships between students and 
teachers were concerned/ majority of the schools claimed 
to have formal and/or professional r e la t ionsh ip . Rest 
were found having e i ther co-ordinal o r friendly r e l a t i on -
sh ip . 
Another in te res t ing finding revealed that exactly 
half of the SCITOOIS did not have the provision of paren t -
teacher meetings, only 2% schools had monthly provision 
for i t . While r e s t of the schools claimed/ provision of 
semi-annually and quar ter ly pa rents- teachers meetings. 
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Regarding the frequency of the s taff meetings, 
majority of the schools (54%) reported to have the monthly 
provision of s taf f meetings. Almost one-fourth (26%) 
schools indicated that they arranged i t whenever i t was 
needed. A small minority of the schools (6%) had the 
provision of annual s t a f f meetings only. ;s^ditional 289i 
schools had these meetings a f te r every two months. 
I t was good to find out that in majority of the 
schools, teachers opinion(s) were given v;eightage in s ta f f 
meetings. Additional twelve perc©r\t heads of the schools 
confessed that they considered the opinion of the s taf f -
members, only in general cases. An equal percent heads 
of the schools reported that they do so, only in special 
cases. However, 4% schools never accepted the opinions of 
the teachers during s ta f f meetings. 
Responses regarding the kind of punishm^t used by 
the teachers in the schools were as follows: 
Forteen percent used corporal punishment. Six p e r c ^ t 
a l lo t t ed extra home work as punishment. Another 10% com-
pelled the students to leave the c l a s s . Nearly, an equal 
percentage of teachers (30%) used a l l the above mentioned 
punishm^it. 
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F a c i l i t i e s avai lable in the schools were found to 
be as follows: 
More than one-f i f th i . e . 22% sclools were found 
having some kind of l i b r a r y f a c i l i t y in the schools, only 
22% schools ted s taf f rooms. Even a s ingle school was not 
found having games-room, music-room and laboratory. 
AS far as the provision of co-curr icular a c t i v i t i e s 
is concerned more than one-third schools (38%) claimed to 
have the provision of cu l tura l programmes. Additional 12% 
schools reported to have the provision of games sports for 
Students, while 14% schools indicated that in addition to 
the above mentioned co-curr icular a c t i v i t i e s they also 
\nad the provision of paint ing competitions and debates . 
However, more than one-third (36%) schools did not have 
any type of oo-curr icular a c t i v i t y . 
I t i s i n t e res t ing to note that only 26% schools 
reported to have the arrangement of games and spor t s . 
Remaining three-fourth schools (74%) did not have the 
arrangement of games and sports for s tudents . 
Cbnceming the provision of material for games and 
spo r t s , only 6% schools provided a l l the necessary material , 
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More than one-fourth (26%) schools provided some kind of 
sports mater ia l s . However, a la rge majority (68%) schools 
did not have the arrangement of providing games and sports 
mate r ia l s . 
Achievement in games and sports was found very poor 
in schools which were selected for this study. Only 2% 
schools shown achievements a t d i s t r i c t l eve l ( s ) and 12% 
a t local l e v e l ( s ) . A large majority (86%) schools did not 
have any achievement in games and s p o r t s . 
One more in t e re s t ing finding of the present study 
revealed that almost one-fourth of the schools had the 
yearly provision of educational tour / f ie ld t r ip / excur t ion . 
Additional four percent had such provision semi-annually. 
Bight percent schools indicated that they made the arrange-
m ^ t s whenever the need was f e l t . Nearly two-third schools 
did not have any provision of educational tours . 
In t e re s t ing ly nearly one-third (34%) schools used 
rec i t a t ion as the method of teaching a t elementary s tage . 
Only two percent schools claimed to use demonstration method, 
Lecture demonstration method war; found p r e v a i l t in 14% of 
the schools. Exactly half of the heads of the schools were 
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not aquainted v;ith the methods of teaching, therefore they 
could not respond to this quest ion. 
When the teachers of selected schools were asked 
to indica te how often did tbey use teaching a ids , the 
responses vjere varied and as follows: 
Only 6% claimed to use the teaching aids regular ly 
and j u s t l e ss than one-fourth (24%) did so occasional ly . 
Rarely use of teaching aids was the response of 26% of the 
respondents. Less than half 44% did not use any teaching 
aid at a l l . 
An overwhelming majority of the schools selected 
denied to have the audio-visual a id . Rest of the schools 
provided this f a c i l i t y e i ther occasionally or r a re ly . 
I t i s good to find out that nearly a l l the schools 
studied hed the provision of da i l y attendance of the s t u -
dents . More tl^n three-fourth (85%) scl-x30ls reported 
(80-90%) da i ly attendance. 
Kleven percent of the schools indicated (70-80%; 
da i ly at tendance. Only a small minority of the sch^ol^ 
(2%) claimed to have (60 to 70%) attendance. Exactly the 
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same percentage i . e . 2% of another group of schools i n d i -
cated student - attendance to be 50-60%. 
As far as the monthly fees are concerned, more than 
two-third (38%) schools did not charge any fees. This i s 
due to the fact t t a t education upto junior high school level 
i s t u t io - f r ee a t Municipal and D i s t r i c t Board schools. I t 
i s not true in case of p r i va t e and Semi-Private Elementary 
schools. Exactly one-third schools claimed low fees below 
Rs. 2 5 / - . Between Rs. 2 5 / - to Rs. 5 0 / - per month was the fee 
charged by 18% schools. Another ten percent schools charged 
more than Rs. 50 / - as the monthly fees. 
Regarding the amount of annual charges o ther than 
tu t ion-fees / majority of the schools claimed t t e t they did 
not levy annual charges. Rest of the schools were found 
to co l lec t annual charges. The range being from Rs,lOO/-
to Rs. 500/- per annum. 
I t has been revealed from the findings that a small 
minority (12%) of the schools had some provision of finan-
c ia l a ss i s tance to poor boys in the form of scholars h ip (s ) . 
Another 42% of the schools provided fu l l - f rees hip and/or 
half-frees hip. Nearly one-third (46%) did not have any 
f a c i l i t y of this kind. 
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11 is encouraging to note that 98% of the schools 
s tudied, maintained s tuden t ' s record. Rest 2% did not 
claimed to do so, 
In te res t ing to find out that less then two-third 
schools claimed to have democratic adminis t ra t ion. Thirty 
p e r c ^ t schools had permissive adminis t ra t ive se t -up , while 
l a i s s e z - f a i r e was claimed by 10% heads of the schools. No 
school head-principal claimed au tocra t ic se t -up . 
When the heads of these selected schools were aSked 
to express the i r opinion, 'whom the parents of drop-outs 
general ly blame ?' The responses were as under : 
Exactly one - our of eight parents blamed teachers, 
and one-f i f th (20%) laid the blame on school, while 30% 
parents indicated that t he i r own ward(s) were responsible 
for i t . However, economic condition of the parents seems 
to be the main reason for more than one-third (40%) of the 
drop-outs , 
As far as the type of evaluation and the system of 
examination i s concerned, only two p e r c ^ t schools ted 
monthly evaluation programme. Sixteen percent claimed 
quar ter ly examination system. In t.i:uee-fourth majority of 
of schools examinations were conducted semi-annually. Only 
four percent indicated annual examination only. 
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Written examinations was the provision of 38% schools 
while more than half of the schools had both writ ten and 
ora l t e s t s . I t i s i n t e r e s t i ng to note that 10 percent of 
the schools had ora l examinations, w r i t t e i examinations 
and hand work a l so . 
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As the inves t iga tor wanted to conduct a comparative 
study of drop-out rates among Muslim and i^on-muslim students 
in e l ^ e n t a r y schools of Aligarh, only a very few elementary 
schools having Muslim students were found in Aligarh. There-
fore, the inves t iga tor selected primary as well as high 
schools for the purpose of this study. Only the elementary 
section of such high sctxjols was focused upon. 
Teacher-pupil r a t io was general ly not found to be a 
major problem in the schools selected for the presor t study, 
as the r a t io was s l i g h t l y more than the ideal one. However, 
in many schools teacher-pupil r a t io was found to be very high a, 
i t i s not expected by a s ingle teacher to control the class 
and pay a t ten t ion to the individual s t u d ^ t s in a class of 
70 or 80 s t u d ^ t s . In such larger c l asses , general ly the 
problem of i nd i sc ip l ine prevai ls and teachers could not 
concentrate on teaching-learning process. This may also 
lead to poor achievement and/or fa i lu re of some of the 
s tudents . 
I t was r ea l l y amazing to find out that a great 
majority of the teachers were highly qual i f ied , but a t the 
same time nearly half of the teachers were untrained. 
Teachers' t ra ining is a must, spec ia l ly for elementary school 
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chi ldren. Until and unless teachers a re aware of the 
various developmental stages and changing behaviour pat terns 
of the young children, they cannot deal with them properly. 
Location of the school i s of great importance because 
effect ive learning takes place when the environment and 
atmosphere of the s i tua t ion is conducive. Location of the 
schools near indus t r ia l area , railway s t a t i o n , cinema house, 
bus s t a t ion may not be considered ideal places for schools. 
Traffic noises , smoke creates problems of ind i sc ip l ine and 
health for the s tudents . This may cause ina t ten t ion and 
res t lessness among the s tudents . This i n a t t e n t i v e behaviour 
and condition of res t lessness for longer period of time may 
lead to f rus t ra t ion and lack of i n t e r e s t in education. Some-
times students leave the school completely and becomes poten-
t i a l drop-outs . If they continued in schooling, they may 
achieve much below the i r p o t e n t i a l . 
I t can ije inferred that 26% of the schools which were 
functioning in rented buildings cannot be considered idea l . 
In such schools repa i r , maintenance, and keep-up of buildings 
is not usually good. 
Based on the findings and personal observations of 
the inves t iga tor and r e a l i t i e s in the f ie ld , i t can be 
133 
concluded that majority of the schools did not have good 
bui ldings . A few schools did not even had a roof a t a l l . 
efficiency of such schools i s very doubtful. In U.P. every 
season feels to be t^rd/severe may i t be summer, winter o r 
rainy. If pupils a re not provided protect ion against 
rigours of weather, how can they study ? 
S i t t i ng on the bare floor (12%) and on mats (38%) 
a l l day long is awkward, tiresome and painful . Students not 
being able to s i t comfortably cannot be expected to be 
a t t e n t i v e and benefi t from teaching.This may also be cxsntr l-" 
butory factor of drop-outs . 
Provision of "Health care" is lacking in majority 
of schools of Aligarh, however health has i t s u i r e c t effect 
on the performance of the students as well as regular a t t e n -
dance and retent ion of the students in the school. Medical 
examination is a must before the admission and during the 
'school year in order to know the physical as well as mental 
conditions of the chi ld . Sometimes i t becomes very d i f f i c u l t 
to recognize visual and hearing impairments a t an early 
s tage which may be detrimental to learninq in l a t e r s tages . 
Health problem if continued unattented may cause s tudent ' s 
poor achievement or to ta l withdrawal from the school. 
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Only forty nercent schools had compulsory uniform. 
Majority of schools d i i not havp unifomn compulsory. In 
uniform rich and poor look a l i k e . Uniform is a symbol of 
oneness in the school. I t helps to keep the students away 
from the economic and class d i f ferences . All the students 
Seems to belonged to the same group forming one community. 
In the absence of school uniform, students from the poor 
families may feel in fe r ior due to the i r inexpensive dresses 
as compared to the students of well- to-do famil ies . This 
feeling of i n f e r i o r i t y may affect the i r personal i ty develop-
ment. 
I t i s remarkable to note that majority of the teachers 
admitted that most of the students are well behaved in the 
class-room, as well as a t o ther occasions in the school. 
Based on these findings i t can be. interpreted that d i s c ip l i ne 
was not a crucial problf=m in the schools s tudied. Fighting 
among less than half of the schools often or even da i ly 
seemed to be a problem of ind i sc ip l ine on tho surface. Pfew-
ever, i t should be remi=mbered that elementary school children 
ages 6 - 1 1 years often indulge in fighting which is not based 
on hatred or animosity. 
Use of punishment to solve the problem of ind i sc ip l ine 
by 25% teachers is not proper. Corporal punishment by 
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teachers may crea te some psychological problems among 
s tudents . After receiving corporal punishment child may 
become afraid of teachers or a p a r t i c u l a r teacher, then, 
i t wi l l be extremely d i f f i c u l t for him to be a t t e n t i v e in 
the class and benefi t from the teaching. He may begin to 
cut the classes and may become t ruan t . In l a t e r stages 
this truant behaviour may lead to drop-outs . 
I t has been revealed from the findings that nearly 
s ix ty p e r c ^ t school teachers have formal or professional 
re la t ionships with the i r s tudents . I t indicates that they 
do not want to have closer re la t ionship vn'th the s tudents . 
In such a s i t u a t i o n , students may not feel free to ask question 
and / or c l a r i f i ca t ion from the teachers Jue to formal 
behaviour of the teachers. 
Exactly half of the schools studied did not arrange 
any type of pa rent- teacher meetings. Thirty percent schools 
have the provision of annual pa rent- teacher meetings. I t 
shows that majority of the school administrators were not 
aware of the importance of the pa rent - teacher meetings. 
Furthermore, lack of cooperation of parents in the a f fa i r s 
of the school and problems of the students |-BS i t s harmful 
effects on the studies of the s tudents . I t has also been 
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revealed from the present study t t e t sometimes students l e f t 
the i r home for school but did not reach the school. In the 
school record these students a re treated as absentees. 
Parents being unaware of i t , consider the i r children to be 
a t school. This p rac t ice is the r e su l t of lack of paren t -
teacher cooperation. This factor may also be a cause of 
drop-out. 
Although special ized s ^ a r a t e rooms for d i f ferent 
purposes a re needed in an ideal school but in the schools 
s tudied, these f a c i l i t i e s were found to be far from idea l . 
Library and laboratory are a must for a school and should be 
provided a t any cost . In tVv^ absence of these f a c i l i t i e s 
ch i l d ' s learning may be inef fec t ive . 
I t is amazing to note that provision of cu l tura l 
programmes and games and sports was found to be very poor 
in schools s-tudled. Majority of the schools even did not 
have any play-grounds for games and spor t s . They do not have 
any play-ground therefore they could not have the aJ^rangement 
of games and spo r t s . sven i f minority of the schools provided 
such f a c i l i t i e s , these were poorly maintained. I t was the 
reason for poor achievements of these schDols in games and 
sports a t d i f fe ren t l eve l ( s ) (D i s t r i c t and s t a t e l e v e l s ) . 
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Cb-curricular a c t i v i t i e s are as irrportant as the cur r icu la r 
a c t i v t i e s for overa l l harmonious development of the students 
and t h e i r p e r s o n a l i t i e s . I t seems that co-curr icular pa r t 
is not given i t s proper place in our system. Cb-curricular 
a c t i v i t i e s provide p leasure to the minds of the students and 
also help to maintain the i r i n t e r e s t in s tud ies . In turn i t 
may help to re ta in them in the school. 
I t is s t r i k ing to note that 2/3 majority of the school 
did not provide opportunity for educational tours/excursions. 
Although educational tours / f ie ld t r ips have great educational 
s ignif icance. Knowledge gained through f i r s t hand experiences 
is retained for longer time. I t also develops curos i ty , 
i n t e r e s t and motivation towards learning through experiences. 
As far as da i ly attendance is concerned i t was regular 
and compulsory in a l l the schools s tudied. An overwhelming 
majority i . e . 85% schools claimed that the i r students put in 
80-90% attendance. I t indicates attendance does not seem to 
be a problem in the schools s tudied, even though the problem 
of drop-out i s serious and nearly two-thirtSs of the students 
dropped out from the schools a t elementary level of education. 
I t can be explained in two ways. 
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(1) Either these schools have us©3 inf la ted s t a t i s t i c s 
regarding da i ly attendance in order to save the reputation 
and good v;ill of the school. 
(2) Or i t j u s t i f i e s the statement given by Usha Nayar 
of the department of women's s t u d i e s . National Obuncil of 
Educational Research and Training (NGERT) in Times of India 
dated August 2, 1994 which s t a t e s , "\>)hatever the reasons of 
drop-outs , the parents send them to schools, we could not 
keep them." This statement seems to have a l o t of t ru th in 
i t . To a great extent schools are to be blamed. 
I t can be concluded from the findings of question 
number 42 and 43, the monthly fees do not seem to be very 
high in majority of the schools s tudied. However, monthly 
fees and annual charges and/or development fees charged by 
many schools are yet another method to lynch the publ ic . 
Fbr low socio-economic group of paren ts , and even for parents 
of middle c l a s s , i f there a r e more than two c h i l d r ^ i , th is 
f inancial burden may prove to be detrimental to the education 
of the i r children. 
Arrangement of books an'3 sunnlies and provision of 
f inancial ass i s tance for poor boys seems to be negl ig ib le 
in (46%) of the schools. Among those schools, who claimed 
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for having such f a c i l i t i e s for the s tudents , most of these 
were government schools. This nrovision v;as for the people 
of soc ia l ly disadvantaged groups. Sometimes parents feel 
d i f f i c u l t y in arranging even, a sn^ll amount of fees, p ro-
vision of books and suppl ies . In such cases students may 
develop a sense of i n f e r i o r i t y in the i r minds and i t may be 
detrimental to the i r s tud ie s . 
Ninety percent of the schools had democratic adminis-
t r a t i ve setup. Schools where the l a i s sez fa i re v;as the type 
of administrat ion, the efficiency of such schools i s doubt-
ful . I t does not seem to be conducive for teaching learning 
process . This may lead to i nd i sc ip l ine among the students 
and overa l l mismanagement of the school. Disturbances at 
schools may reduce the i n t e r e s t of the s t u d ^ t s in the i r 
s tudies . 
Teacher's observations revealed that parents gene-
r a l l y assign the following reasons for the i r children becoming 
drop-outs . These are economic conditions of the paren ts , 
conditions of the schools, teachers and lack of s tudent ' s 
i n t e r e s t . I t implies that teachers themselves r e a l i z e to 
be a t l e a s t p a r t i a l l y responsible for drop-outs . I t i s sur -
pr i s ing that none of the teacher found faul t with the curr icu-
lum in re la t ion to drop-outs. This shows a general apathy and 
adherence to routine on the pa r t of the teachers . 
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General pa t te rn of bi-annual and / or annual exami-
nations prevai ls in the majority of the schools studied 
i . e . 80%. Although frequent and per iodical examinations 
are helpful to judge the performance as well as i n t e r e s t 
and motivation of the chi ld . This lack of i n t e r e s t and 
riiotivatian may prove to be detrimental for the i r achieve-
ments and sometimes may c rea te problems to re ta in the 
students in the school. 
MUSLIM DROP-OUTS ; FINDINGS 
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In order to carry out the study of the Muslim drop-
outs , a survey was conducted to t race them and a questionnaire 
was administered to those Muslim students who bad ac tua l ly 
dropped out of the school. The responses were compiled and 
analysed s t a t i s t i c a l l y , Imoortant findings of the study are 
outlined below. 
Out of the Muslim drop-outs in the survey/ majority 
(41%) of them were working as p r i va t e servants or factory-
workers. While one-fourth of them were s t i l l unemployed. 
About twenty-four percent of the drop-outs were found 
engaged in the i r own business or a s s i s t i ng the i r parents in 
family occupation. 
Another finding of the study revealed that almost 
one-fourth (24%) of the drop-outs had l e f t the school 
recently ( less than one year) . Nearly an equal number l e f t 
the school two year ' s ago. However, about half of the drop-
outs i . e . 46% had been out of the school for four years o r 
more. 
Usually majority of the Muslim drop-outs did not have 
a su i t ab le place of study when they were students in a school. 
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Majority of the Muslim drop-outs i . e . 71% did not have 
separate study rooms. They used to study the same room 
common for the en t i r e family, only 15% confessed to have 
the f a c i l i t y of a separate room for study a t home, wbiile 
an equal number of respondents indicated to have no proper 
place of study. 
The a v a i l a b i l i t y of the text books and study materials 
seems to be no major problem, as the large majority of the 
drop-outs (78%) confessed to have a l l or most of the required 
text books. Rest of the respondents i . e . 2 2% did not posses 
required text books for study. 
One in t e re s t ing outcome of the study i s that 35% of 
a l l the respondents did not have any fixed duration for the i r 
s tud ies . They indicated to devote time for s tudies when i t 
was convenient for them. An equal percentage could spare 
only one hour per day for t h e i r s tud ies , only a small number 
(3%) used to study for three hours. 
A hlqh percentage of drop-out population i . e . 78% 
had the i r schools s i tuated at a d is tance of one kilometer 
or less and most of them walked to school. Less than one-
fourth i . e . 22% of the respondents claimed that they had 
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to cover a dis tance of two or more than two kilometer to 
reach the school. However/ only one percent of the to t a l 
drop-outs could afford a rickstew. This i s understandable 
as the popula t lon/grp surveyed was in the lower income 
group. 
When Muslim drop-outs were asked about the extent of 
encouragement privided by the i r parents for completing the i r 
home-work, the responses were as follows -
More than one-third i . e . 37% respondents indicated 
to get regular encouragement, while 15% got occasional 
encouragement. About one-third i . e . 32% drop-outs complained 
that the i r parents never encouraged them to complete the i r 
home work or so ra re ly . Some of the parents <6%) were even 
qui te ignorant about i t . 
As far as the help provided by the parents of Muslim 
drop-outs for completing thei r home work is concerned, a 
large majority of the drop-outs (63%) blamed that the i r 
parents could not he helpful in the i r s tud ie s . Another 
24% indicates! occasional help. On the o ther hand, only 13% 
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students explained that they did receive regular help by 
the i r parents in the i r s tud ie s . 
Regarding communication problems in the class room/ a 
large number of drop-outs ( i . e . 80°4) responded in aff innat ive 
i . e . they faced some type of problems. A l i t t l e above one-
fourth (28%) could not follow the explanation given by the 
teachers. Questions posed by the teachers were not under-
stood by 15% of the respondents. Unable to understand the 
repl ies given by other students was the problem faced by only 
9% drop-outs . Only a very small percentage (02%) complained 
that the hand-writing of the teachers was not l e g i b l e . 
Another in te res t ing outcome i s that nearly 3/4 
majority of the drop-outs expressed the opinion that when-
ever they raised a question or posed a problem, the explana-
tion was useful and/or understandable for them. Nearly 
one-fourth respondents blamed that explanation of teacher 
was insuf f i c ien t . 
Majority of the Muslim drop-outs (61%) expressed the 
opinion that they were never insul ted in the class-room 
e i the r by teachers or s tudents . In t e res t ing ly a s izeable 
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percentage i . e . f if teen percent blamed teachers i n s u l t 
them in the class-room. Rest (24%) cases of Muslim drop-
outs reported to face problems caused e i the r by r ich , 
physical ly strong or b r i l l i a n t s tudents . 
A;s far as the language nroblem in understanding the 
subject matter is concerned, more than one-fourth i . e . 29% 
reported to have this problem most of the times. However, 
majority of the respondents e i the r did not face any such 
problem o r faced i t ra re ly . 
Nearly three-fourth majority of the Muslim drop-outs 
were found receiving ins t ruc t ion through Urdu-medium. 
Remaining 26% indicated Hindi as the medium of ins t ruc t ion 
a t school. 
Regarding language spoken in the family i . e . mother 
tongue, a large majority of the responses were found in 
favour of Urdu, being 82%. i^Iighteen percent claimed Hindi 
as the spoken language. 
Opinion expressed by 28% drop-rOut students revealed 
that courses of s tudies for them were d i f f i c u l t . Another 
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one-fourth confessed that only some pa r t of the courses 
were d i f f i c u l t , while less than one-half of the respondents 
expressed the opinion that courses of s tudies were not 
d i f f i c u l t for them. 
Apart from d i f f i c u l t y of course-content various o ther 
reasons were given by Muslim drop-outs as the responsible 
factors leading to the i r withdrawal from school, Thee« are 
as follows: 
Nearly one-fourth drop-outs held themselves responsible 
as they indicated not to have paid proper a t t en t ion to the i r 
s tud ies . Another 15% indicated that they did not spend enough 
time on the i r s tud ie s . A s izeable proportion explained that 
lack of guidance and help was the main reason for the i r 
fa i lure to complete the i r course of s tud ios . Only 10% blamed 
teachers and claimed that they did not explain properly. 
However, a small minority also expressed the opinion that 
they did not have enough books and related mater ia l s , for 
proper studeies and< effect ive learning. Some of them also 
mentioned that they were too shy and they general ly faced 
problems of adjustment. Therefore, they l o s t i n t e r e s t in 
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teaching-learning process. I l l ne s s was also reported as a 
contributory factor towards lower achievement leading to 
drop-outs in 3% cases. 
As far as the behaviour of teachers i s concerned 
nearly 3/4 majority i . e . 12% indicated that the teachers 
were helpful and encouraging. A small minority (6%) ex-
pressed the opinion that teachers were discouraging. However, 
2 2% drop-outs blamed aggressive and arrogant behaviour on the 
pa r t of teachers. 
A large majority i . e . 84% Muslim drop-outs explained 
that they had shown respectful , humble and fai thful behaviour 
towards the i r teachers . Rest 16% has shown same kind of 
reservation as they were disobedient (05%), Arrogant (03%), 
and frightened (08%) with t he i r teachers . 
Two-third majority of the Muslim drop-outs were of 
the opinion that the i r teachers were d u t i f u l , s incere and 
punctual. Remaining one-third did not have good opinion 
and reported the i r teachers to be late-comers. Some of them 
(09%) did not take some of the per iods . Another 10% drop-
outs who claimed that the i r teachers did some other work in 
the class room instead of teaching. apathy of the teachers 
towards the i r profession or duty is r ea l ly a matter of great 
concern as i t has i t s detrimental effects on the students 
learning and the i r achievements. 
As far as the behaviour of the teachers towards students 
i s concerned, varied responses of the drop-outs are given 
below. 
Fif ty-e ight percent respondents expressed the opinion 
that behaviour of the teacher was very good. while 31% drop-
outs indicated that the behaviour of the teacher was not good. 
Another 9% blamed that teachers had shown i r r i t a t i n g and/or 
indif ferent behaviour. 
Another important finding revealed that a large 
majority of the drop-outs blamed teachers that they never 
used teaching aids in the class-rooms. Only a small 
minority i . e . 2% expressed the view that teachers used 
teaching aid da i ly . Remaining, expressed the view that 
teachers make occasional o r rare use of teaching a id s . 
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I n t e r e s t of the Muslim drop-outs towards pa r t i c ipa t ion 
in games and sports was reported to be very poor/ a only 10% 
regularly par t ic ipa ted in gam«s and sports a c t i v i t i e s . A 
large majority i . e . 75% never pa r t i c ipa ted while o ther 75% 
had shown occasional i n t e r e s t in games and spor t s . 
One more finding related to games and sports revealed 
that the majority of the students i . e . 64% ("BS shown i n t e r e s t 
in out-door games while 12% were in favour of indoor games. 
Another 10% liked a the l e t i c s and 12% wanted both outdoor and 
indoor games. 
As far as the provision of games and sports f a c i l i t i e s 
is concerned/ a great majority i . e . 80% drop-outs complained 
that school never provided any type of games and sports 
f a c i l i t i e s . 17% drop-outs were not s a t i s f i ed with the a v a i l -
able f a c i l i t i e s as they indicated i t to be inadequate or 
poorly maintained, only 3% drop-outs indicated that school 
had provided excel lent games and sports f a c i l i t i e s . 
An in te res t ing outcome revealed that 18% students had 
been reported to have somekind of physical problems l i k e 
hearing/ v isual / speech/ impairment and/or mental deficiency. 
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I t i s worth noting that out of these 18% only 08% acknow-
ledged that the i r d i s a b i l i t y was the main factor responsible 
for dropping out from the school. Less than half i . e . 43% 
drop-outs claimed that the pocket money provided by thei r 
parents was not suf f ic ien t for them, i t was meagre as com-
pared to other s tudents . Another 13% were of the opinion 
that they never received any pocket money. 
Opinion expressed by 40% Muslim drop-outs indicated 
that whenever they were required to pay monthly fees* the i r 
pa ren t s , most of the time faced d i f f i c u l t y in arranging for 
i t . Sixty percent drop-outs said that the i r pa r^ i t s did not 
face problems in arranging the monthly fees. 
An important finding related to school environment 
revealed that 36% drop-outs did not l i ke seat ing arrangement 
in the class-room/ they found i t to be poor. Exactly, one-
f i f th respondents did not l i ke the school environmoit because 
the school did not provide var ie ty of programmes although i t 
provided monotonous work without change of a c t i v i t i e s , A 
small percentage of drop-outs i . e . (09%) blamed teachers for 
showing general apathy towards s tudents . Kxcessive corporal 
punishment by teachers and being scared of teachers also were 
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the reasons for d i s l ik ing of the school environment by 13% 
and 15% drop-outs respect ively . Lack of oooperation among 
the students was the problem faced by only 07% respondents. 
Despite various problems faced by drop-outs in the 
sctool 69% respondents indicated that school environment was 
liked by them, only 31% drop-outs claimed that school 
environment was not congenial for them. 
When the drop-out students were asked to express the i r 
opinion regarding the a t t i t u d e shown by teacher when they 
reached the school a f t e r two or three days of absence. The 
responses were as follows: 
Less than one-third drop-outs i . e . 31% indicated 
that they were marked absent. Another 31% drop-outs said 
that teachers asked them an explanation for being absent 
while 08% claimed t t e t they were also fined by teachers . 
Seventeen percent expressed the opinion that they were 
punished by the teachers . However/ 13% drop-outs blamed 
that teachers had shown indi f ferent a t t i t u d e towards 
absenteeism. 
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So far as the reason of punishment given by the 
teachers i s cx3ncemed, j u s t above one-fourth i . e . 28% 
explainec3 that the main reason for punishment was that they 
were naughty. Another 35% accepted that they did not com-
p l e t e the i r home-work. Twenty-seven percent admitted that 
they created problem of ind i sc ip l ine and 10% did not follow 
the teacher ' s i n s t ruc t ions . 
When the drop-outs were asked to express the i r opinion 
regarding the type of punishment given to them most often. 
The following responses were received: 
^4ajority of the drop-outs i . e . 58% respondents in 
favour of oorporal punishment. Fourteen percent drop-outs 
explained that they were required to stand on the bench by 
the teachers . Detention was also a kind of punishment 
received by 13% drop-outs whoi they were students in schools. 
Only a small minority i . e . 02% was given extra work as punish-
ment. 
Regarding the frequency of punishment in the school 
one - out of ten drop-outs claimed to be punished several 
times a day. More than one f i f th i . e . 22% claimed to have 
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i t every day. Majority of the respondents i . e . 68% were 
of the opinion that they were nunished once-in-a while or 
ra re ly , during the i r s tudentship. 
Findings related to friendship-behaviour ind ica te 
that nearly more than half i . e . 5 4% respondents had more 
ttian four f r iends. Having friendship with three and four 
persons in the school was reported by 15% and 19% respec-
t ive ly . Ten percent drop-outs reported to have two friends 
in the school while 9% has only one. There were also a 
small minority i . e . 04% who did not have any friendship a t 
a l l . 
Porty-percent drop-outs f e l t that t he i r friends were 
of average a b i l i t i e s . Nearly one-third i , e , 30% a c c ^ t e d 
that the i r friends were weaker in the i r s tud ies , Another 
28% claimeiS: to have friendship with above average and 
b r i l l i a n t s tudents . 
As far as the basis of friendship is concerned 35% 
Muslim drop-outs indicated that s tudies were the basis of 
the i r fr iendship. Games and sports were also a contributory 
factor for friendship claimed by 26% drop-outs . Nearly 
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one-third i . e . 31% expressed the opinion that t h e i r f r iend-
ship was based on ch i t -cha t and gossip. Only two percent 
marked in favour of Social a c t i v i t i e s being a factor r e s -
ponsible for friendship was the bel ief of only two percent 
drop-outs , 
One more important finding revealed that only 10% 
respondents received the help of p r i v a t e tutor when they 
were s tudents , while a l a rge majority i . e . 90% claimed to 
have no such type of help. 
11 is r ea l ly amazing to find out that only 4% drop-
outs were being present ly taught by n r iva te t u t o r s , a f t e r 
being dropped out from the school, 
When the Muslim drop-outs were asked to express the 
a t t i t u d e of the i r parents when they l e f t the school on a 
working day. The responses were as follows -
Less than one-third drop-outs i . e . 30% confessed that 
the i r parent did not l ike i t . Another 18% claimed that the i r 
parents asked them the reason to cut the c lasses . More t ten 
one- f i f th i . e . 22% informed that they received punishment for 
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this ac t . In te res t ing to note that on equal percent i . e . 
22% drop-outs indicated that the i r parents were ind i f fe ren t 
to this p r ac t i ce . Twelve percent respondents told that 
there parents were not even aware of the i r t ruant behaviour. 
Most in te res t ing outcome revealed that 40% Muslim 
drop-outs were found to be ashamed of and/or extremely sorry 
a f t e r leaving the school. More than one-f i f th i . e . 22% were 
s a t i s f i ed and happy a f t e r becoming the drop-outs . Less than 
forty percent i . e . 38% said sorry when they were asked to 
express the feeling af ter being dropped out from the school. 
Another finding revealed that nearly half of the 
respondents expressed the i r willingness with enthusiasm to 
avai l the opportunity of education i f provided once again. 
One-out of four had shown l i t t l e i n t e r e s t towards re-education 
even i f provided now. More than one-fourth f e l t that i t i s 
too l a t e and useless now. 
MUSLIM DRDP-OUTS : INTERPRETATIONS 
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Following are the analysis and In te rpre ta t ion of the 
findings obtained by the quest ionnaire . Whenever poss ib le / 
related findings regrding a p a r t i c u l a r aspect on a l l the 
three pa r t s of the questionnaire has been grouped together 
for c l a r i f i c a t i on and be t t e r understanding. The f i r s t one 
i s a good example. Study f a c i l i t y a t home i s related to 
avai lable space in the house/ l ike a separate room/ o r study 
area for children which is possible only in a middle c lass 
family. This in turn i s related to family income and s ize 
of the family. Larger family with smaller income cannot be 
expected to have such a f a c i l i t y s ince they have to l i v e in 
comparatively smaller houses, with the above mentioned three 
factors ( i ) family income/ ( i i ) l a rge r family s i ze / and ( i i i ) 
smaller houses, i t i s evident that the children in such homes 
may not have a separate place of study. I f so , i n tum they 
are automatically not expected to show good/higher academic 
achievements. Based on the findings, i t i s in terpre ted that 
majority of muslim parents included in the study fa l l in 
this category. Thus t he i r ch i ldren ' s acheivement i s low, 
and the ra t e of drop-out i s high. 
Based on these f indings, approximately one-fourth of 
the drop-outs who claimed that they did not have books and 
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other study materials when they were students in the school, 
belonged to noor familfp'S, Poor peoole usual ly l i v e in slum-
l ike locat ions and do not regard education in high esteem. 
Other findings show lack of i n t e r e s t of musllm parents towards 
education of the i r chi ldren. I t can be interpreted that 
poverty and apathy of parents put together is one of the cause 
of drop-out, 
Majority of the muslim drop-outs (57%) were found 
working in factories and/or a s s i s t i ng parents in the i r occu-
pation a f t e r leaving the school. This indicates that ch i ld-
labour i s very common among muslims. The three poss ib le 
reasons which compelled the drop-outs to become chi ld- labour . 
They are l i s t ed below : 
1) Lack of i n t e r e s t could be one p laus ib le to leave 
the school and become pa r t of chi ld-labour force. 
2) Parents of these drop-outs may have been poor and 
t h e i r economic conditions of the family compelled 
the parents to send the i r children to factories 
for work instead of sending them to school. 
3) Parents of these drop-outs did not have pos i t i ve 
a t t i t u d e towards education and they preferred income 
through work instead of educating t he i r chi ldren. 
158 
More than half of the drop-outs (61:4) did not take 
the i r s tudies ser ious ly because they did not spend s u f f i -
c ient amount of time on i t , and hence the i r achievement 
was low which led to their being drop-outs . There could be 
two reasons for i t . 
A- Either the parents kept them engaged in t he i r 
house-hold work or the i r respect ive occupation 
and hence unabling them to spare time for s tud ies . 
B- Or they belonged to such low-socio-economic back-
ground where/ in addition to the i r s t ud i e s , they 
were required to work as child labour and earn 
livelihood to a s s i s t the family income. 
Although, majority of the drop-outs had schooling 
f a c i l i t y a t a walking distance i . e . within the range of one 
kilometer. f\or one-fourth drop-outs the school was a t a 
dis tance of more than one kilometer, hence the object ive 
of National Policy on Education to provide school f a c i l i t y 
to each and every individual within the range of one k i l o -
meter i s not fu l f i l led so far . Furthermore, most of the 
students walked on foot to reach the schDol. I t creates 
problems for those students who had to t ravel two kilometer 
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or more to reach the school. Muslims general ly being poor 
could not afford t ransportat ion charges. This sometimes 
also becomes a contr ibutory factor of drop-outs spec ia l ly 
for physica l ly weak s tudents . 
As majority of the drop-outs indicated that t he i r 
parents never encouraged them to complete the i r home-work or 
did so occasional ly. This shows lack of i n t e r e s t and motiva-
tion and carelessness on the p a r t of the pa ren t s . Since 
majority of the parents i . e . 56% did not help the i r children 
with the i r home-work. I t implies that e i t he r they were 
uneduca ted / i l l l e ra te th(=>raselves or helped the i r children 
only when no other help was ava i l ab le . Had these iDarents 
f e l t the i r r e spons ib i l i t y and created some i n t e r e s t or helped 
and guide the i r children/ a t l e a s t one-third would have not 
dropped out . 
Cbmmunioation plays a c ruc ia l ro le in teaching-learning 
process . Good communication between s tudents-s tudents , students 
and teachers i s helpful in creat ing i n t e r e s t in the i r s tud ie s . 
Problems faced by near ly one-fourth students in understanding 
the explanation given by the teacher is alarmingly poor. This 
prove to be detrimental for the i r s tudies and eventually in 
l a t e r stages i t may lead to drop out from the school. 
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Insu l t s borne by near ly 40% drop-out students in the 
class room e i t h e r by students or by teacher is r e a l l y an 
important problem. I t becomes more acute when i t i s caused 
by teachers. Every individual i r r e spec t ive of being from 
poor or r ich family background has his own individual se l f -
respect and d ign i ty . Ridicule and sarcasm on the pa r t of 
the teachers discourage students soc i a l l y , enot ional ly and 
educationally. This may create sense of insecur i ty and 
the students may also develop an i n f e r i o r i t y complex. Both 
seems to have negative effect on learning. These might be 
a contributory factor leading to withdrawal of the students 
from the school. 
A sizeable percentage of drop-outs (29%) claimed to 
face language problem in understanding the subject matter 
in the class-room. Generally, language problem appears 
when the students a re not provided education through the i r 
mother tongue. Muslim families general ly speak Urdu and 
they wish to learn and preserve i t . Muslim children 
in ear ly stages of learning face d i f f i c u l t y in understanding 
the subject-matter Hindi or English, I f the students a re 
unable to understand the language eas i ly then how can we 
expect t he i r re tent ion in the school. 
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Nearly one third drop-out students who reported that 
the i r courses of study were d i f f i c u l t , therefore/ they dropped 
out from the school i s not convincing. Such type of excuse 
may not be genuine. I t i s in terpreted below : 
1) Either the teachers did not t ry to create i n t e r e s t 
and motivation among students towards the i r courses. 
2) Students themselves did not show i n t e r e s t in l e a r -
ning process and thf?y shifted the blame by saying 
that the i r courses of s tudies were d i f f i c u l t . 
3) Apathy and careless a t t i t u d e of t h e i r parents 
might be the reason for the students to loose 
i n t e r e s t in thoi r courses of study. 
4) Some students might be of below average I .Q. and 
lack of guidance and counselling might be the 
reason, 
More than one-fourth (26%) Muslim drop-outs confessed 
that the main reason for them to become drop-outs was the i r 
lack of proper a t t en t ion and devotion towards the i r s tud ie s . 
I t can be interpreted that these Muslim drop-outs may have 
belonged to i l l i t e r a t e families and because of i t , they did 
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not find an environment cxanducive to learning. Thus they 
did not develop i n t e r e s t and motivation towards education 
and aauld not pay proper a t t en t ion to the i r s t ud i e s . 
Another 15% Muslim drop-outs admitted that they did 
not spend enough time and oould not have b e t t e r academic 
achievement. I t implies that e i the r the narents of these 
Muslim drop-outs kent them engaged In the i r occupational work 
or these drop-outs did some other work to supplement family 
income in addition to school attendance and s tud ie s . 
one- f i f th Muslim drop-outs comolained that they could 
not succeed in the i r s tudies because they did not find anyone 
to help them with i t . I t can be concluded that these Muslim 
drop-outs had shown some i n t e r e s t towards the i r s tudeis but 
because of apathy of the parents and uneducated family back-
ground they Were forced to become drop-outs . 
Apart from the above mentioned factors / drop-outs 
also mentioned some other obvious reasons. These include 
carelessness of teachers towards the i r profession, adjus t -
ment problems in the school a r i s ing out of the i r shy nature 
and frequent i l l n e s s . Discouraging any aggressive behaviour 
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of the teachers blamed by 23% drop-outs i s bad. If may prove 
detrimental for the i r s tud ies . If the students a r e not p ro-
vided friendly atmosphere in the class-room then i t may be 
harmful for the i r s tud ies . 
Regarding the a t t i t u d e of the students towards the i r 
teacher^ i t can be interpreted that teachers enjoyed respect-
ful and faithful behaviour of the s tudents . But le-'S respon-
dents who reported t t e t they were disobedient , arrogant and/or 
frightened indicates that some teachers did not discharge 
the i r dut ies in the real sense. They did not help to c rea te 
fr iendly and cooperative atmosphere in the class-room. Gene-
r a l l y i t i s observed in the schools that those teachers who 
use punishment accessively, may e i the r frighten the students 
or may develop an a t t i t u d e of disobedience arrogance. 
On the basis of the responses given by muslim drop-outs 
regarding the a t t i t u d e of the teachers towards the i r d u t i e s , 
i t can be interpreted that many teachers did not perform the i r 
duties s i n c e r i t y . One-third drop-outs were of the opinion 
that the i r teachers were not punctual. Many a times they did 
not even use the per iods . Also, there were some teachers who 
generally used to come to class but often did some other work 
than teaching, 
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Teachers play an important role in teaching-learning 
process. Personal i ty of the teachers has d i r e c t effect on 
the persona l i ty of the s tudents . Teachers may prove to be 
a model for the i r s tudents . If the teachers themselves a re 
not nunctual and not taking i n t e r e s t in teaching, how can 
they expect ounctual i ty from th" students ? Aoathy and care-
less a t t i t u d e of teachers decreases the i n t e r e s t and moti-
vation of students towards learning, in l a t e r s tage they 
become under-achievers and/or po ten t ia l drop-outs . 
Teaching aids are useful devices to create i n t e r e s t 
and motivate the students towards the learn ing . They also 
provide f i r s t hand experiences and knowledge of subjec t -
matter in a more effect ive manner. According to the old 
Chinese proverb "a p ic tu re i s worth a thousand words." 
Verbal knowledge, augmented, supplemented and complimented 
with visual i l l u s t r a t i o n s and audiovisual experiences is 
retained longer. Findings of question No.25 revealed that 
the use of teaching-aids in the schools i s always neglected. 
only T'i drop-outs who reported that t he i r teachers used 
teaching aid da i ly , might not have understood the question, 
bpcause a l l others gave a negative reply. Thus i t can be 
concluded that e i t h e r the schools in which these muslim 
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drop-outs were students did not r ea l i ze or even know the 
importance of teaching aids in teaching learning process . 
Generally, un-trained teachers a re not expected to r ea l i ze 
the inroortance of audio-visual a i d s . Most of the schools 
s tudies do have a s izeable proportion of untrained teachers . 
Furthermore, audio-visual aids cost money, which most of 
these elementary schools do not have in abundance. Usually 
i t is much eas ier to use "chalk and talk" method. Due to 
combination of a l l three factors mentioned above, lack of 
audio-visual aids i s understandable. 
FJ3ucation is related to overal l development of the 
individual personal i ty I . e . physical , educational and moral. 
Oo-curricular a c t i v i t i e s l i k e games and sports are helpful 
for physical development of the s tudents . Cb-curricular 
a c t i v i t i e s also bring about overa l l development of the 
s tudents . S p i r i t s of observation, cooperation, competition, 
understanding, tolerance and hard work may be developed. A 
person equipped with the a l l these s k i l l s i s expected to 1 
also good in his s t ud i e s . But large majority of the drop- uts 
blamed that schools did not provide any f a c i l i t y of games md 
spor t s . Although a s izeable percentage of students had sh;v;n 
in te res t in games and spor t s . I t can be concluded that ti se 
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schools where musllm students were enrolled did not have 
even play-grounds. 
According to another finding 18°4 muslim drop-outs had 
some kind of d i s a b i l i t y i . e . phys ica l , v i sua l , audio and even 
mental deficiency of varying degrees. I t can be in terpre ted 
on the basis of above finding that provision of medical check-
up is almost non-existent in the schools where muslim drop-
outs were enrol led. In the absence of medical check up child-
ren having physical and other impairments are not iden t i f i ed . 
I f not t reated in time, such problems may increase to such an 
extent where chi ldren experience d i f f i c u l t y to cope-up with 
tho goieral class-room learning. Ultimately i f such children 
are not provided educational f a c i l i t i e s keeping in mind the i r 
d i s a b i l i t i e s , the chances for the i r re tent ion in schools a re 
remote. 
Another imoortant finding revealed that 36% muslim 
drop-outs e i the r did not receive Docket money or i t was 
insuff ic ient and/or meagre as compared to o the r s . Based on 
i t , can be concluded t t e t these drop-outs must have belonged 
to poor famil ies . Many muslim drop-outs compared themselves 
with r icher students who got l a rge r pocket allowance as 
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compared to them. I t implies that poor students develop a 
feeling of i n f e r i o r i t y which i s harmful for s tuden t ' s p ro-
gress . Ultimately the i r achievement i s affected and chances 
of the i r retent ion In the school are reduced. 
I t can be interpreted on the basis of the findings of 
question No. 33 that those 40% drop-outs who claimed that 
the i r parents faced d i f f i c u l t y in paying the monthly fees a l l 
the times may have belonged to low economic group. I t implies 
that povery i s very common among Muslim masses with the resu l t 
that parents experienced d i f f i c u l t y in arranging the monthly 
fees. 
Thirsty percent of the Muslim drop-outs reported that 
they did not l ike school environment because there was no 
proper s i t t i n g arrangement. I t can safely be said that many 
of schools s tudied, did not even have the basic recruirem^its. 
To s i t on bare floor for the e n t i r e day i s tiresome for 
growing children of elementary schools. I t creates r e s t l e s s -
ness among s tudents . Stud^its may be less a t t e n t i v e towards 
teaching learning orocess. This may lead to absenteeism, poor 
achievement and/or to ta l withdrawal of the students from the 
school. 
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Another 20% Muslim drop outs claimed that school p ro -
vided continuous work without change of a c t i v i t i e s i s an i nd i -
cation of defect ive t ime-table , lack of physical educational 
a c t i v i t i e s l ike mass P .T. , games and sports and co-curr icular 
a c t i v i t i e s . Young pupils of elementary stage are not expec-
ted to concentrate ' for longer time on a p a r t i c u l a r task, 
spec ia l ly mental work. Games and sports provide change of 
a c t i v i t y leading to mental relaxat ion which may be helpful 
to reduce mental fatigue and prepare students for further work 
in the school, 
General feeling of apathy on the pa r t of teachers 
towards the i r students plus corporal punishment given by the 
teachers was the complaint made by one f i f th of the Muslim 
drop-outs . I t Seems to be an indicat ion that teachers were 
not serious and s incere in performing the i r d u t i e s . I t 
usually develops a sense of insecur i ty and fear among the 
s tudents . Although a small minority but 1% drop-outs fe l t 
that there was cooperation among the s tudents . The number 
and percentage of these respondeits being small i t can be 
concluded that these drop-outs may have some adjustment p ro -
lems in the school. 
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Glaring example of ind i f fe ren t , careless a t t i t u d e of 
the teachers i s evident from the responses of Muslim drop-
outs to question No. 36. If the student came back to school 
a f t e r two or three days of absence, t h i r t y one percent teachers 
simply marked them absent, addi t ional th i r teen percent were 
ind i f fe ren t . Put together i t tables to 44%, s l i g h t l y less 
than one half. Had the absentees been asked the reasons, 
reprimanded and punished for the i r absence without valid 
reasons this p r ac t i ce would have been nipped in th« bud 
d r a s t i c a l l y reduced if not en t i r e ly abolished. 
Punishment, even corporal punishment is a necessary 
e v i l . The old English nroberb "St>are the rod and spoil the 
child" i s a t i l l valid to a cer ta in extent . According to 
another saying "Excess of every thing i s bad." This i s a lso 
true of punishment and spec ia l ly corporal punishment. Experience 
of 58% muslim drop-outs was that they xvere given corporal 
punishment, one third of the respondents were punished every-
day or s e v ^ a l times a day. such type of punishment not only 
becomes inaf fec t ive , i t may make the students ca l lous , aggre-
s s ive , and/or arrogant . Punishment, according to the respon-
dents was mainly given for not completing the i r home-work, 
and being'naughty. ' Mschief by elementary school pupils 
and/or warning to others may solve the problem. 
Physical punishment hinders learning and may increase 
d i s rup t ive behaviour, Cbrporal punishment to the students 
does not vork, does not, in fac t achive i t s s t a t ed goals of 
the establishment and preservation of d i s c ip l i ne in the c l a s s -
room to create an environment for learning. I t does not do 
what i t i s supposed to do. I t has no p o s i t i v e permanent 
effect that wp know of. The essence of corporal punishment 
is the i n f l i c t i n g of nain and humiliation. I t i s teaching by 
fear. The lessons learned by corporal ounishment are shor t -
term and wi l l u l t imate ly disappear whpn the threat of punish-
ment disappear. On the contrary, i t has many negative effects 
I t i s l ike t rea t ing symptoms, not the underlying causes of 
unruly behaviour. Excessive corporal punishment may develop 
a sense of fear in the minds of children towards a p a r t i c u l a r 
teacher. Because of the fear and anxiety students may lose 
i n t e r e s t in learning. This may be as one of the main factors 
responsible for drop-outs . 
Based on the findings of question number 41 and 42 
regarding the peer-group re la t ionship in the school and ou t -
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should be understood. Many a times/ rebuke/ reprimant 
and/or warning to others may solve the problem. 
Physical punishment hinders learning and may increase 
d i s rup t ive behaviour. Cbrporal punishment to the students 
does not work, does not/ in fac t achive i t s s t a t ed goals of 
the establishment and preservation of d i s c ip l i ne in the c l a s s -
room to create an environment for learning. I t does not do 
what i t i s supposed to do. I t has no p o s i t i v e permanent 
(Effect that wp know of. The essence of corporal punishment 
i s the i n f l i c t i n g of pain and humiliation. I t i s teaching by 
fear. The lessons learned by corporal punishment are shor t -
term and wil l u l t imate ly disappear when the threat of punish-
ment disappear. On the contrary/ i t has many negative effects 
I t i s l ike t rea t ing symptoms, not the underlying causes of 
unruly behaviour. Excessive corporal punishment may develop 
a sense of fear in the minds of children towards a p a r t i c u l a r 
teacher. Because of the fear and anxiety students may lose 
i n t e r e s t in learning. This may be as one of the main factors 
responsible for drop-outs . 
Based on the findings of question number 41 and 42 
regarding the peer-group re la t ionship in the school and out -
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s ide the school of these Muslim drop-outs/ i t can safe ly 
be said that majority of them were well adjusted, only 
two percent of Muslim drop-outs who indicated to have not 
a s ingle friend in the school must have ted some adjustment 
p r o b l ^ C s ) . The socio-e^iucational term for them is " i s o l a t e s . " 
They are not accepted by anyone and hence may feel rejected 
and lonely. 
^erybody wants to be accepted soc i a l l y . I f a person 
conforms to social norms / be l ie fs and values of the socie ty 
in which he is l iv ing / we may ca l l him well adjusted. So, 
i so la tes and person having a feeling of being rejected have 
hard time to adjust to the school. Their chances of re ten-
tion in school are reduced and to become drop-out are 
enhanced. 
Findings related to friendship behaviour among the 
Muslim drop-outs revealed that nearly one-third drop-outs 
admitted that the i r friends were of below average academic 
standards and / or weaker in s tud ies . They also confessed 
that the basis of t h e i r friendship was gossip and ch i t - cha t . 
Based on the above findings i t can be interpreted that these 
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Muslim drop-outs simply wasted the i r time in useless talks 
and cxiuld not spare time to concentrate on the i r s t u d i e s . In 
addition to i t they could not get encouragement and i n i t i a -
t ive by the i r friends as the friffids themselves were weaker 
in t he i r s tud ie s . Thus lack of encouragement, i n i t i a t i v e 
and concentration on the studies / and id l ing away the i r time 
might be the contributory factors for some of the drop-outs . 
Only 10?S drop-outs acknowledged that they were r e c e i -
ving the help of a p r iva te tu tor when they were s tudent . I t 
simply indicates that parents of these Muslim drop-outs have 
shown bet ter- than-average i n t e r e s t towards the education of 
the i r chi ldren , Insp i t e of i t the i r children could not pe r -
form well and become drop-outs . This i s ind ica t ive of poor 
i n i t i a t i v e and i n t e r e s t on the p a r t of the students and a 
reason of t he i r being a drop-out, 
Ninety eight per cent muslim drop-outs a f t e r learning 
and school could not receive education even through a p r iva t e 
tu tor . I t can be assumed that parents of these drop-outs 
being poor e i the r could not afford i t or they were not 
in teres ted to do so. Remaining 4% did continue t he i r educa-
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tion with the help of a p r iva te tu to r . This small minority 
should be concentrated upon as there seems to be a hope 
that the school can re t re ive them. 
Indif ferent a t t i t u d e shown by a s izeable proportion of 
Muslim parents towards absentelsm of the i r children is r e a l l y 
painful . Careless a t t i t u d e of parents has negative effect on 
the education of the chi ldren. If the parents do not show 
in t e r e s t and nvotivation towards the education of the i r ch i ld-
ren, then children themselves consider that education i s not 
important of them. Apart from this there were addit ional 8% 
drop-outs who confessed that when they l e f t the school on a 
working day, they never told the i r parents and the parents 
did not bother to find out . Thus the parents remained 
ignorant of the absence of t he i r childr«n a t school. Based 
on these findings i t can be interpreted that lack of coopera-
tion between the teachers and p a r ^ t s may be orje of the 
reasons. Parent - teachers cooperation i s very much essent ia l 
to keep students ac t ive ly in teres ted in and motivated towards 
learning. Out of to ta l drop outs s tud ie s , forty percent 
Muslim drop-outs explained that they f e l t ashamed and/or 
experienced extreme sorrow a f t e r becoming drop-outs . I t can 
safely be assumed that these drop-outs had some i n t e r e s t and 
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niotivation towards the i r education. On the o ther hand there 
were some other Ma.-lim drop-outs , who were sa t i s f ied and/or 
even happy a f t e r leaving the school. I t is on indicat ion 
t t ^ t such students ne i ther gave importance to education, when 
they were students nor they are in teres ted now. I t i s en 
example of high degree of callousness and apathy of these 
Muslim drop-outs . 
Nearly 48% of the Muslim dron-outs had shown great 
enthusiasm and will ingness towards re-education i f i t is p ro-
vided now. enthusiasm of such a la rge proportion of Muslim 
drop-outs i s an indicat ion that they r ea l ly want to be educa-
ted but reasons for the i r being drop-outs may be other than 
i n t e r e s t and motivation. Remaining respondents had shown 
e i the r l i t t l e i n t e r e s t towards re-education or they sa id , 
i t i s useless now. I t can be concluded that there drop-outs 
may have belonged to i l l i t e r a t e famil ies , not having an 
environment oonduciVe to learning. Thus they could not 
develoD i n t e r e s t towards education. 
NON-MUSLIM DROP-OUTS : FINDINGS 
" • ' • 1 7 5 
In or^er to find out the possible causes of drop-outs 
among muslims as well as non-muslim students a t elementary 
stage* a quest ionnaire was administered to drop-outs belong-
ing to both the communities. After s t a t i s t i c a l analysis of 
various responses, important findings have been enunciated. 
For the sake of convenience, the findings have been grouped 
into two Categories. F i r s t , include those important out-
comes which are based on the responses of Muslim drop-outs. 
Data collected through the non-muslim drop-outs a re outlined 
here in second pa r t of this chapter. 
Out of the to ta l non-muslim drop^-outs in the survey 
more than half (58°4) indicated that they are engaged in the i r 
own business or a s s i s t i ng the i r parents in the family occu-
pat ion. In addition to i t , 18% non-muslim drop-outs informed 
that they a re working as p r iva te servant or factory workers. 
Fourteen percent of the non-muslim drop-outs reported that 
they a re s t i l l unemployed, in case of g i r l s 10% indicated 
tl-Bt they stayed at home. 
An important finding worth mentioning is that non-
muslim drop-outs confessed to have b e t t e r study f a c i l i t i e s 
a t the i r homes, as compared to the muslim drop-outs . One-
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fourth non-rriuslim respondents indicated to have a separate 
room for study. More than half (54%) drop-outs did not 
have separate study rooms. They used to study in the same 
room stered by the en t i r e family. Another, one-fourth 
respondents oonplalned to have no proper place of study. 
As far as the text books and other study materials 
are concerned, more than three-fourth (82%) of the to ta l 
non-muslim drop-outs confessed to have a l l o r most of the 
required study mater ia l s . Althoucgh res t of the respondents 
complained not to have suf f ic ien t text books and necessary 
basic amenit ies . 
Majority of the non-muslim drop-outs regular ly 
spared time for the i r da i ly s t u d i e s . Regarding the speci f ic 
hours devoted for study, majority of them (42%) indicated 
to spend one hour for i t . Another 12% claimed to u t i l i z e 
two hours da i l y for their s tud ies . A small minority (4%) 
sa id , they studied for three hours. Fourteen percent of 
the non-muslim drop-outs complained that they could not 
find time a t the i r homes for s tud ie s . While, more tten one-
fourth (28%) did not have any fixed time - duration for 
the i r s tud ies . 
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Nearly two-third (64%) majority of the non-muslim 
drop-outs reported to have school f a c i l i t y ava i lab le a t a 
dis tance of one ki l imetre or l e s s . Rest of the respondents 
claimed to cover the d is tance of two or more kilometres to 
reach the school. 
Regarding the use of means of t ranspor ta t ion , four 
percent of the to ta l non-muslim drop-outs could afford a 
rickshaw. Nea r ly one-fourth of the respondents used b i -
cycle as a conveyance to reach the school. A large percen-
tage (70%) of the to t a l respondents claimed to walk to the 
school. 
Another in te res t ing outcome of the study revealed that 
non-muslim drop-outs received b e t t e r encouragement for com-
ple t ing the i r home-work, as compared to muslim drop-outs . 
Porty-two percent respondents reported to get regular 
encouragement. Another 14% indicated to receive the i r 
encouragement only ra re ly . More than one-f i f th i . e . 22% 
blamed that the i r parents never encouraged them to complete 
the i r home-work. Some of the parents (8%) did not even 
know about home-work. 
Providing ass i s tance to complete the i r lx>me-work is 
c ruc ia l , especia l ly for the weaker students or po ten t ia l 
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drop-outs . Less tton half 46% respondents complained that 
the i r parents oould not be helpful in t h e i r home-work, AS 
much as 26% indicated to receive occasional help. Sixteen 
percent acknowledged that the i r parents provided regular 
help to complete the i r home-v-ork. Rest of the respondents 
claimed to have thp help of the i r parents only ra re ly . 
V'^ hen the non-muslim drop-outs were asked to respond 
to the types of communication problem faced by them in the 
class-room, varied responses were received, these are out -
lined below. 
Nearly one-third (32%) of the to ta l respondents 
complained that they could not properly follow the explana-
tion given by the teachers, sixteen percent indicated t l ^ t 
they were unable to understand the question posed by the 
teachers. Another fourteen percent could not follow the 
repl ies given by other s tudents . Less than one-f i f th (17%) 
were not able to ask properly \orded quest ions. A small 
minority of the non-muslim drop-outs reported to have a l l 
the above mentioned problems during the i r s tudentship. 
A finding worthy of special mention is that the 
majority of non-muslim drop-outs were sa t i s f i ed by the 
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explanation given by teachers to a p a r t i c u l a r problem posed 
by the s tudents . This i s ind ica t ive of good communication 
between the teacher and the tauqht. Only a small minority 
(14%) fe l t some reservations about these explanation to be 
insuf f ic ien t . 
More than l^lf (56%) of the to ta l respondents were 
contended as they did not experience any kind of i n su l t 
caused by students and/or teachers in the class-room, four-
teen percent drop-outs blamed teachers to become a source 
of i n s u l t for them. Rest of thp drop-out claimed that they 
were insulted e i the r by r ich , b r i l l i a n t or physica l ly strong 
students when they were studying in the school. 
Language problem in understanding the subject-matter 
seemed to be ins ign i f ican t as only 10% non-muslim drop-outs 
claimed to f^ve i t most of the times. Nearly one-fourth 
(26%) of the to ta l respondents were of the opinion that 
they faced language problem very ra re ly . Nearly two-third 
(64%) did not have any type of communication problem, 
AS far as the medium of ins t ruc t ion i s concerned/ a 
great majority (92%) reported to receive class-room i n s t r u c -
tions through Hindi medium. Only two percent indicated to 
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have Urdu as the i r medium of ins t ruc t ion / while 6% were from 
i\nglish medium schools. 
An overwhelming majority (90%) reported Hindi to be the 
language spoken by the i r famil ies . Ten percent respondents sa id , 
that Hindustani was the language of da i l y use in the i r famil ies . 
One-fifth of the non-muslim drop-outs found the i r courses 
of s tudies very d i f f i c u l t . A l i t t l e more than one-f i f th (22%) 
admitted that the i r courses of s tudies were d i f f i c u l t but not 
very difficult."^ Nearly one-fourth of the drop-outs fe l t some 
pa r t of the i r courses were d i f f i c u l t . Rest of the respondents 
f e l t that the i r courses were easy. 
When the non-muslim drop-outs were asked to ind ica te the 
various factors responsible for the i r poor achievement and/or 
withdrawal from the school, various responses were as follows: 
Forty percent drop-outs realized that they did not 
pay proper a t ten t ion to the i r s tud ies . Fifteen percent 
complained about paucity of the time to study a t home. A 
very small minority (2%) blamed insuf f ic ien t books and other 
study mate r ia l s , as the reason of the i r poor academic per 
formance and/or withdrawal from the i r school. Experience 
of 16% respondents was that t he i r courses of s tudies were 
d i f f i c u l t for than. One - out of ten complained that i l l -
ness was the factor for the i r withdrawal from the school. 
181 
At the same time there were four percent drop-outs who had 
some ad jus tm^t problems in the class-room. 
A great majority of the non-muslim drop-outs (84%) 
Were sa t i s f i ed with the behaviour of the i r teachers . They 
indicated that the behaviour of the teachers was good and 
teachers l^d shown helpful and encouraging a t t i t u d e towards 
them. However, sixteen percent respondents expressed the 
opinion that the teachers l:^ve shown discouraging and 
aggressive behaviour. 
Nearly three-fourth i . e . 76% non-muslim drop-outs 
expressed the opinion/ that the teachers were du t i fu l , 
s incere/ and/or punctual. While 24% drop-outs blamed 
teachers for the i r ins incere a t t i t u d e towards the i r p ro-
fession. They indicated that teachers did not use some of 
the periods and / o r general ly used to come to class but 
often did some other work instead of teaching. 
Tv;o-third majority (66%) of drop-outs complained 
that teachers never used teaching aids in the class-room. 
Nearly one-fourth (24%) non-muslim drop-outs reported that 
teachers used teaching aid occasional ly . Only eight percent 
claimed da i ly use of teaching aids by teachers . 
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Par t ic ipa t ion of the non-muslim drop-outs in games 
and sports sponsored by the i r school was found to be poor, 
as only 8% respondents reported to p a r t i c i p a t e in games 
and sports regular ly . Another 16% drop-outs pa r t i c ipa ted 
occasional ly and/or ra re ly . Although 2/3 majority never 
took pa r t in games and sports during the i r s tudentship . 
I n t e r e s t of these non-muslim drop-outs was found to 
be more or less s imi lar e v ^ af ter leaving the school. Ten 
percent non-muslim drop-outs admitted to teve regular pa r t i -
cipation in games and spor t s , although they have l e f t the 
school. Nearly two-third (6 4%) majority explained to have 
pa r t i c ipa t ion in games and sports occasional ly and/or once 
in a while. 
Regarding the favourite games and sports f a c i l i t y 
is concerned, majority (60%) of a l l the non-muslim drop-
outs preferred out-door games, while only four percent gave 
preference to indoor games. Sixteen percent opted a the l e -
t ics as the i r favouri te sports a c t i v i t y . There were a lso 
14% respondents who preferre'^ both indoor and out-door 
games. Remaining 6% drop-outs did not show any i n t e r e s t 
in games and spor t s . 
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Provision of games and sports f a c i l i t i e s in the 
school were found to be very poor in majority of the schools 
surveyed. A la rge majority (78%) of drop-outs blamed that 
school never provided any f a c i l i t y related to games and 
sports when they were s tudents . Another (18%)felt a v a i l -
able f a c i l i t i e s to be inadequate, although a small minority 
(4%) called i t excel lent . 
I t is r ea l ly sa t i s fy ing t l ^ t majority (86%) of drop-
outs did not have any physical problem. Only 14% out of 
the to ta l drop-outs claimed to teve problems related to 
speech impairm^t , hearing and/or visual deficiency. 
I n t e r e s t i ng ly out of these 14%, only 8% claimed, 
the i r d i s a b i l i t y to be a factor responsible for the i r with-
drawal from the school. 
More than half (58%) of the to ta l non-muslim drop-
outs were of the opinion that they received enough and/or 
suf f ic ien t amount of pocket money during the i r s tudentship . 
Although 42% respondents were not sa t i s f i ed with the amount 
provided by the i r parents in the form of pocket-money. 
They called i t , e i ther insuff ic ient and/or meagre as com-
pared to o thers . 
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One more crucia l finding worth mentioning ia that 
nearly three-fourth parents of the non-muslim drop-outs 
did not face any d i f f i c u l t y in arranging the monthly fees 
of the i r chi ldren. There were 12% parents who reported to 
experience such d i f f i c u l t y most of the times. Remaining 
14/i parents of the non-muslim drop-outs experienced such 
type of problem very ra re ly . 
The reason for d i s l i k e of school leading to drop-outs 
given by non-muslim drop-outs themselves are summailzed as 
follows : 
1) Forty percent did not l ike school because they 
were required to do continuous work v7ithout any 
chance of a c t i v i t y . 
2) Sixteen p e r c ^ t did not l ike seat ing arrangement. 
3) Twelve percent complained the teachers were 
indi f ferent towards the i r dut ies and had an a t t i -
tude of apathy tov;ards them. 
4) Cbrporal punishment as a factor of d i s l i k e for the 
school was reported by 8% of the drop-outs . 
5) Two percent were even afraid of teachers. This 
fear seems to stem out of the excessive use of 
corporal punishment. 
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6) Pour percent faced prxDblems of adjustment. 
7) R^naining 18% non-muslim drop-outs f e l t that an 
atmosphere conducive to s tudies was not found in 
schools. Therefore they did not l i ke school 
environment. 
Reason of d i s l i k e for the school are d i r e c t l y or 
ind i rec t ly related to school environment. Responses re la ted 
to school environment a re l i s t e d below : 
Two-third majority (64%) of the non-muslim drop-outs 
f e l t t l ^ t sctr>ol environmeit was good for them. But 28% 
respondents did not l ike the school environment. Six percent 
drop-outs could not respond to this question. 
v;hen the non-muslim drop-outs were asked to comment 
upon the a t t i t u d e of the teachers towards them, when they 
reached the school a f t e r being absent for two or three days 
various responses were received which are outl ined below. 
Less than half of the drop-outs reported that they 
were marked absent by the teachers when they reached the 
school af ter two or three days. I^early one-fourth indicated 
that teachers asked them to explain the reason for i t . One 
out of tern got punishment for the i r absentee-beteviour. Less 
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than one-f i f th (18>i) were of the opinion t t e t teachers had 
shown indi f ferent a t t i t u d e for the i r act of being absent for 
several days. 
More or less s imi lar pa t te rn of friendship was found 
when the non-muslim drop-outs were required to Indica te the i r 
friendship which they had out of the school. Nearly two-
third had four or more fr iends. Opposed to t h i s , there were 
four percent drop-outs who did not ted any friendship a t a l l . 
Majority of the non-muslim drop-outs i . e . 50% mentioned 
that the i r friends were of average a b i l i t y . Less than one-
fourth confessed to have friendship with below average students 
Another 8% respondents reported to have friends which were 
weaker in s tud ie s . On the other hand there were 10% drop-outs 
who opted b r i l l i a n t or above average students for the i r friend-
ship . Only two percent respondents had no friends a t a l l . 
Games and sports was found to be the basis of fr iend-
ship for majority of the non-muslim drop-outs , while fourteen 
percent of the to t a l respondents indicated that s tudies were 
the basis of t he i r fr iendship. Fbr another 16% social a c t i -
v i t i e s were the basis for the i r fr iendship. More than one-
fourth maintained that gossip and ch i t -cha t was the basic 
factors of the i r fr iendship. 
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More than half (58%) of the respondents did not take 
the help of p r iva te tu tor during the i r s tudentship. Of the 
r e s t , 42% drop-outs cxDnfessed to receive the help of a 
p r iva te tu to r . 
I t is r ea l ly amazing t t e t 12% were s t i l l being p re -
sen t ly taught by p r iva te t u to r s , af ter leaving the school. 
Another in te res t ing outcome of the study revealed 
that non-muslim drop-outs gave various reasons of receiving 
punishment. Twenty-two percent of the to ta l respondents 
mentioned that they received punishment because of the i r 
naughty behaviour. Majority i . e . 44% of the drop-outs 
admitted t t e t they did not complete the i r home-work and were 
punished. Eighteen percent accepted t t e t they created pro-
blems of ind i sc ip l ine therefore they were punished by the i r 
teachers. Another 12% indicated not to follow the teacher ' s 
ins t ruc t ions and because of i t they got the punishm^t . 
A small minority expressed the views that when they 
came l a t e to the class-room, they were punished by the 
teacher. 
Cbrporal punishment was found to be very common in 
the schools surveyed for the present study. Nearly two-third 
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(64%) majority of drop-outs admitted to get corporal punish-
ment when they were s tudent . Eighteen percent indicated 
that they weredetained af te r school as punishment, by the i r 
teachers . Eight percent respondents confirmed that they 
were turned out from the class and an equal percentage con-
fessed that they v;ere required to stand on the bench as a 
punishment. 
Regarding the frequency of punishment, only 12% 
claimed to receive punishment every day. VJhile the r e s t of 
the respondents indicated to receive punishment r a re ly . 
Another important finding re la ted to poor group 
re la t ionship revealed that more than two-third (68%) non-
muslim drop-outs were found to have four or more fri^^ds a t 
school. Less than one-fourth (2 2%) explained to have 
friendship with two or three s tudents . Additional 10% drop-
outs had only one friend, only one drop-out claimed to have 
no friendship at school. 
Non-muslim drop-outs were asked about the beteviour 
of the i r parents when they l e f t the school on a working day, 
the various responses received a r outlined below: 
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Nearly one-fourth non-muslim drop-outs reported that 
the i r parents asked them to eJcplain the reason of l i v i n g 
school on a working day. Less than half i . e . 48% of them 
indicated that the i r parents d is l iked i t . Klght percent 
got punishment for absenteeism. However, 18% non-muslim 
dropdrop-outs claimed that the i r parents had shown ind i f fe -
rent a t t i t u d e towards this ac t . 
More in t e re s t ing and crucia l finding revealed that 
less than telf of the non-muslim drop-outs f e l t ashamed and 
were extremely sorry for becoming a drop-out. Less than 
one-third (28%) had shown a t t i t u d e of carelessness towards 
i t . They mentioned that they are teppy and sa t i s f i ed af te r 
leaving the school. Additional one-fourth respondents did 
not take i t very ser ious ly . Although they said to be "sorry" 
for leaving the school for good. 
Att i tude of non-muslim drop-outs towards re-education 
was found to be important and s ign i f i can t . One-third of the 
to ta l drop-outs h»d shown great enthusiasm towards re-education, 
More thi-.n one- f i f th (22 ) had l i t t l e i n t e r e s t i f this f a c i l i t y 
is provided to them now. Half of the to ta l drop-outs expressed 
the opinion that " i t is too l a t e and useless now." 
NON-MUSLIN O^P-gyTS : INTEPPKF.TATIOI-IF; 
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In order to find out the best poss ib le causes of 
drop-outs a t elementary s tage of learning/ three questionnairs 
were prepared. Various aspects which have d i r ec t or i nd i r ec t 
inf lu^ice upon the problem of drop-out were taken into consi-
derat ion in these quest ionnaires . Questionnaires were admini-
stered to the respondents of both the communities. Findings 
derived from muslim drop-outs and the i r in t e rp re ta t ion have 
already been discussed in the previous chapter. Here a r e 
in te rpre ta t ions which a re based on the findings obtained by 
the responses of the non-muslim drop-outs . Although these 
in te rpre ta t ions are based on the findings from non-muslim 
drop-outs but whenever poss ib le , related findings rega iding 
a p a r t i c u l a r aspect common to a l l the three par t s of the 
questionnaire has been grouped together for the sake of 
convenience* be t t e r understanding and c l a r i f i c a t i o n . 
Analysis and in te rp re ta t ions of the important findings 
obtained from the responses of non-muslim drop-outs are 
presented below : 
Fourteen percent male non-muslim drop-outs were found 
unemployed. I t can be interpreted that this group of drop-
outs may belong to middle class families and the reason of 
the i r leaving the school may be the lack of i n t e r e s t and moti-
vation on the i r par t as well as of t he i r pa ren t s . 
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another 18% non-muslim drop-outs were working in 
f ac to r i e s . Thds indica tes that child labour i s a lso oommon 
among non-muslims, though very low in percentage as compared 
to muslims, 
Majority (41%) of the non-muslim drop-outs were found 
ass i s t ing parents in t he i r occupation a f t e r leaving the 
school. I t implies that parents of these drop-outs may 
belong to low economic and educational background. 
The economic condition of the parents of these drop-
outs and the i r a t t i t u d e of carelessness towards education 
of the i r chi ldren. This may be one of the important reason 
t t e t the i r children did not conrplete the courses of s tudies 
for which they were enrol led. 
Nearly two-third majority of the non-muslim drop-
outs did not have proper place of study a t the i r homes. Ah 
addi t ional 18% non-muslim drop-outs claimed that they did 
not have suff ic ient required text books. I t can be conclu-
ded on the basis c f the above findings that these non-muslim 
drop-outs belonged to poor families having smaller houses 
and without a proper place for study. On the o ther hand 
poverty of these parents further complicated the problem 
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as they cx)uld not provide even the basic amenities required 
for study. Thus in the case of non-muslim also poverty i s 
one of the most important factor for withdrawal of these 
students from the school, 
Less than one-thirt3 non-muslim drop-outs reported 
that the i r study hours were not fixed and the i r s tudies was 
based on the a v a i l a b i l i t y of the time. This indicates that 
e i the r these drop-outs were a s s i s t i ng parents in the i r 
family occupation and they could not spare time for t h e i r 
s tudies o r they (drop-outs) themselves did not have the 
des i re to study regular ly . The reason may be the lack of 
environment conducive for study a t home. Simi lar ly , 14% 
drop-outs who f e l t that they could not find time for t he i r 
s tudies also indicates that th is s izeable minority was with 
chi ld-labour force. Their parents may have compelled them 
to work/ earn money/ and a s s i s t the family. This may be the 
reason that they did not find tinie for s t ud i e s . This also 
shows carelessness and apathy of the parents towards education 
of t he i r chi ldren. The reason of th is careless a t t i t u d e and 
apathy of the parents might be t he i r low socio-econoiaic and 
educational background. The economic condition had forced 
them to use the i r children as ch i ld - la tour to augment the 
family income. Thus i t can be interpreted that following 
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four factors coinMned together might be the reasons for 
witWrawal of these ^2% drop-outs . They a re summarized 
below: 
1) Lack of i n t e r e s t on the p a r t of the students as 
well as the i r pa ren t s . 
2) Low economic condition of the pa ren t s . 
3) lnvolv^T\ent of children as child labour and in 
family occupation. 
4) Low educational background of the parents , 
Distance travelled by the students to reach the school 
did not seem to be a problem for l a rge majority of the non-
muslim respondents. As majority of the schools were s i tua ted 
a t a walking dis tance i . e , within the range of only one-
kilometre, But i t was a problem for a small minority of 
students^ spec ia l ly for thoSe who had to t ravel a distance 
of more than two kilometres to reach the school and they 
walked to school. Only very few could afford a rickshaw. I t 
may create problem for those students who a r e physica l ly i l l 
and/or weak. They may experience fatigue which may lead to 
Ina t t en t ive behaviour towarjs learning. In l a t e r stages this 
may lead to poor achievement and/or complete withdrawal of 
the students from the school, 
194 
Less than half of the drop-outs oomplained that t he i r 
parents never enoouraged them to complete the i r home-work o r 
did 8o ra re ly during thei r s tudentship. Again, i t can be 
ooncluded that parents of these drop-outs did not show 
pos i t ive or enc»uraging a t t i t u d e towards education of the i r 
chi ldren. Majority i . e . 46% non-muslim parents could not be 
helpful in completing the home-work of the i r chi ldren, i t 
can be assumed that parents themselves being uneducated were 
not able to do so and/or they did not provide th i s help 
because of the i r lack of i n t e r e s t towards education. 
Oorninunication between students and teachers was found 
to be poor as near ly half of the non-muslim drop-outs could 
not follow proper ly , the explanation and question posed by 
the teachers. I f the students have d i f f i c u l t y in under-
standing the subject matter, how can one expect them to 
benefi t from the teaching in the class room 7 In this condi-
tion they may create probl^ns of ind i sc ip l ine and the en t i re 
class atmosphere might be dis turbed. Thus those students 
who could not understand the teacher ' s explanation may lose 
i n t e r e s t in teaching and in l a t e r stages this leads to poor 
achievement and/or complete withdrawal of the students from 
the school. Worth nothing iii addi t ional 25 percent of non-
muslim drop-outs who could not frame properly worded question 
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to ask in the c l a s s . This is very important though often 
ignored. Had the teachers paid special a t t en t ion to such a 
s izeable port ion of students in creat ing i n t e r e s t and motiva-
tion towards learning^ many of them may have been saved from 
becoming a drop-out, 
In su l t and/or humiliation caused by r ich , b r i l l i a n t / 
physical ly strong students and/or by teachers seems to be a 
universal problejn. Complaints about these were made by the 
students of both the communities. Non-muslim drop-outs were 
a lso insulted by both teachers as well as o ther students 
during the i r s tudentship . As already observed under the 
in te rpre ta t ion of muslim s tudents , this humiliation nay 
crea te insecur i ty and a feeling of i n f e r i o r i t y among the 
students and this may which in turn may prove to be a con t r i -
butory factor for withdrawal of the students from the school. 
Language problem was not found to be crucial in case 
of non-muslim s tudents . The reason of this is that an over-
whelming majority of these drop-outs were studying in Hindi 
medium schools and the i r family language was a l so Hindi, 
Very few (8%) non-mualim drop-outs faced language problem, 
They may be those who were studying in English medium schools 
and the i r family language was Hindi, 
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Based on the findings of question number 17, re la ted 
to the courses of s tudies for s tuden ts , i t can be ooncluded 
that courses of s tudies were r ea l ly d i f f i c u l t for drop-outs . 
This was the problem faced by th** students of both the 
communities i . e . muslim and non-muslims. I f the courses of 
s tudies a re not according to the i n t e r e s t , po ten t i a l and 
apt i tude of the s tudents , then chances of fa i lu re are 
increased. 
Based on the findings of question number 18 of the 
quest ionnaire , i t can be ooncluded that various factors were 
found responsible for poor performance by these non-muslim 
drop-outs during the i r s tudentship . These a r e l i s t e d below: 
1) Those non-muslim drop-outs who reported that they 
could not pay proper a t ten t ion to the i r s t ud i e s , may 
belong to families of low educational background. Due 
to the lack of an environment conducive for learning 
a t home* they could not develop i n t e r e s t towards educa-
t ion. 
2) Some of the non-muslim drop-outs themselves did not 
want to learn therefore they did not pay proper a t t e n -
tion to the i r s tud ies . This may t^ve lead to the i r 
f a i l u re to complete the course for v;hich they were 
admitted in the school. 
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3) Parents of these non-muslim drop-outs engaed the i r 
children in the i r occupation or send to work in small 
factor ies in order to augment and/or supplement the 
family income. Therefore they could not find enough 
time required for s t u d i e s . 
4) Explanation given by the teachers in the claa-room was 
not followed properly by some of the non-muslim drop-
outs during the i r s tudentship . I t seems that teachers 
did not care to find i t out in time and take some reme-
dia l steps to prevent drop-outs , 
5) Problem of adjustment was a l so found to be a factor 
leading to the withdrawal of non-muslim drop-outs from 
the school, 
6) I l l ne s s was blamed to be the reason for poor perfor-
mance of non-muslim drop-outs . 
Like muslim drop-outs non-muslim drop-outs also blamed 
teachers for showing discouraging, aggressive and/or arrogant 
a t t i t u d e towards them, though in small p e r c ^ t a g e (16%). Such 
type of a t t i t u d e shown by the teachers may prove detrimental 
for the s tudies of the children and sometimes this may also 
become one of the factors leading to t h e i r withdrawal from 
the school. 
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I t was r ea l l y good to find out that three-four th 
majority of the non-muslim drop-outs indicated that teachers 
were s incere and punctual to the i r profession. But those 
tfeachers who did not use some of the per iods , and they gene-
r a l l y come to the class room but often did some other work 
were not s incere to the i r profession. I t can be concluded 
that these teachers have shown careless a t t i t u d e towards 
teaching. This also af fec ts the learning process . 
Importance of teaching aid has already been discussed 
in the previous c tep ter of i n t e rp re t a t ion baaed on the find-
ings collected by the responses of the muslim drop-outs . Non-
muslim drop-outs a lso informed that on overwhelming majority 
of teachers did not use teaching a i d s , only a very few 
teachers used i t occasional ly . Sometimes uneffective teaching 
without the use of teaching aids might be the reason for loss 
of i n t e r e s t of the students in learning and tho children may 
become po ten t i a l drop-outs . 
I n t e r e s t towards games .and sports was found to be poor 
as only a very few drop-outs indicated to p a r t i c i p a t e in 
games and sports a c t i v i t i e s regular ly during the i r s tudent-
ship . Another s imilar findings reveals that only a very 
few schools provided some kind of games and sports f a c i l i t i e s . 
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I t can be interpreted that the schools where these drop-outs 
were studying did not even have play-grounds and related 
sports mater ia l , AS i t has already been discussed in previous 
chpater, oo-curr icular a c t i v i t i e s l i k e games and sports plays 
a crucial role in developing i n t e r e s t and motivation towards 
learning and also help to re ta in the students in the school . 
In the absence of this students may lose i n t e r e s t in school 
and may become a po ten t i a l drop-out. 
Based on important finding i t was found that 14% non-
uiusliiii drop-outs reported to teve various types of problems 
l ike hearing/ visual deficiency, speech and physical probleia, 
I t can be assume^ that provision of medical aids was found 
to be lacking in almost a l l the schools s tudied. Early 
iden t i f i ca t ion of a l l such problems is e s sen t i a l to re ta in 
the students in the school. If the problems a r e not i d e n t i -
fied in early stages then the condition may complicate 
further and the chances of re tent ion of students are reduced, 
Pocket money which the non-muslim drop-outs were 
receiving when they were students varied widely. Cbmpared 
with other students i t was meagre or insuf f ic ien t as claimed 
by one-fourth of the non-muslim drop-outs . Based on these 
statements i t can be concluded that these dropouts rray teve 
belonged to poor families. 
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This may create a sense of i n f e r i o r i t y arrong the students 
and may prove to be detrimental for the i r s t ud i e s . I f taken 
to extremes a s tudent may loose i n t e r e s t in teaching-learning 
process a l together , 
Monthly fees did not seem to be a major problen for 
an overwhelming majority of non-musllm paren t s , only 12/4 
of them faced d i f f i c u l t y In arranging the monthly fees. I t 
can be concluded that these 12% who could not arrange month-
ly fees may be the people below the pover ty- l ine . Elementary 
education is provided by government free of cos t . Except the 
so-called English-medium publ ic schools, most of the p r iva te 
schools with Hindi and/or Urdu-medium schools charge nominal 
fees. Those children whose parents cannot a f fo r t even the 
small fees of these schools and do not send the i r children 
to Municipal schools may remain out-of-school . I f admitted 
to some school (good o r bad) they tend to be po ten t ia l drop-
outs . 
School environment has d i r ec t affect on the teaching-
learning process. School environment includes a l l those 
elements which are related to the teaching-learning process . 
Thus i t includes cu r r i cu la r , co-curr icular a c t i v i t i e s , 
games and sports leading to healthy cooperation and competition, 
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Tn a d d i t i o n to i t , i d e a l school b u i l d i n g l o c a t i o n , su r roun-
d i n g s , s e a t i n g arrangement and genera l atmosphere a r e some 
of the c h a r a c t e r i s t i c s f ea tu re s of a good school environment. 
Absence o r poor arrangement of any one of the above mentioned 
c h a r a c t e r i s t i c s may i n f l u e n c e the t e a c h i n g - l e a r n i n g p r o c e s s . 
Almost a l l the non-muslim d rop-ou t s repor ted to have some 
kind of problem r e l a t e d to school environment. On the b a s i s 
of the var ious r e sponses , i t can be concluded t h a t fol lowing 
reasons may in f luence the c h i l d ' s l e a r n i n g . 
1) Oo-cu r r i cu l a r a c t i v i t i e s a r e not given t h e i r due s h a r e 
and importance in the t e a c h i n g - l e a r n i n g process in the 
schools s t u d i e d . Although, o o - c u r r i c u l a r a c t i v i t i e s 
of g r e a t advantages for phys i ca l and moral development 
of the s t u d e n t s . They a l so help to r e t a i n s t u d e n t s 
by c r e a t i n g i n t e r e s t and mot iva t ion towards l e a r n i n g . 
A d e t a i l e d d i s c u s s i o n on the importance of the oo-cur r i -
c u l a r a c t i v i t i e s has a l r e a d y been nresen ted in a p r e -
vious chap te r , 
2) D i s l i k e for the school environment on the p a r t of non-
muslim s tuden t s was due to excess ive use of corpora l 
punishment, which e v e n t u a l l y may lead bo d r o p - o u t s . 
This i s a l so confirmed by var ious s t u d i e s , 
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3) Another important factor responsible for d i s l i k e for 
the school environment by the non-muslim drop-outs 
was teacher ' s indi f ferent a t t i t u d e towards students 
as well as the i r profession. 
4) Lack of cooperation among the students may also be 
oonsiderred as one of the reason of d i s l i k e for the 
school environment by these non-muslim drop-outs . 
5) A s izeable proportion of the non-muslim drop-outs 
blamed lack of atmosphere conducive for study in addi-
tion to the above mentioned fac tors . 
Nearly one-f i f th of the non-muslim drop-outa have made 
this accusation. I t can be interpreted that i f such a la rge 
proportion of students were not sa t i s f i ed with the academic 
atmosphere of the school then the efficiency of that school 
i s c lear ly understood. Apart from t h i s , s i t t i n g arrangement 
was not liked by 16% of the non-muslim drop-outs . I f the 
students are not provided proper place to s i t in the c l a s s -
room then they may not be expected to be a t t e n t i v e . Thus 
school environment i s of great Importance to keep students 
a t t en t ive and to re ta in them in the school. 
If the students do not come to the class o r reached 
the school a f t e r being absent for two or three days, then 
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the teachers should ask them the reason of the i r remaining 
absent . The reason if any, should be oonfirmej3 from the i r 
paren ts . I t wi l l help teachers check the s tuden t ' s absence 
from the school for unexcused reasons. An indi f fe rent a t t i -
tude on the p a r t of t o c h e r s or merely to mark them absent 
i s no solut ion to the problem of absenteism. Punishment may 
have some effect but most of the times parents remain igno-
rant of the i r child being absent from the school. Thus i t 
i s necessary that both teachers and parents cooperate in 
this regard. 
Indif ferent a t t i t u d e of the teachers may also be a 
factor to make the students ins incere and less a t t e n t i v e 
towards the i r education. Younger pupils general ly do not 
r ea l i ze and care about the harmful af fec t of t he i r t ruant 
behaviour. This may create problem in l a t e r stages ^ f 
learning and sometimes/ i t may become a reason for drop-outs . 
Reasons for corporal punishment given by non-muslim 
drop-outs a re as follows : 
Forty-four percent claimed that teachers punished th«n 
if they did not complete t he i r home-vork. I t se^ns that 
teachers t r ied to t r ea t the symptoms and not the cause. Like-
wise another 22% indicated to receive punishment for the i r 
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naughty behaviours and also i f they created problem of 
i nd i sc ip l ine . Regarding the type of punishment near ly two-
third majority claimed t t e t teachers used corporal punish-
ment. Use of corporal punishment to keep students d isc ipl ined 
may not be considered i d e a l . A deta i led discussion re la ted 
to corporal punishmait has already been presented in a previous 
chanter. Although an overwhelming majority of the non-muslim 
drop-outs claimed to receive ounishment rare ly but those 12% 
which were punished by the i r teachers every day must be a 
matter of concern. Corporal ounishment, if used accesslvely 
may lead to fear and anxiety in the minds of the s tudents . 
Which in turn may r e su l t in drop-outs . 
Peer group re la t ionship was found to be normal in 
case of non-Muslim drop-outs as almost a l l students had 
friends in the i r c l a s s . I t can be interpreted that problem 
if adjustinent was not found among the non-muslim drop-outs 
which were interviewed for the present study. 
Nearly one-third non-muslim drop-outs admitted that 
the i r friends were weak in s tud ie s . This substant ia te*the 
proverb "Birds of the same feather flock together ." Fr i^ id-
shio among students weaker in s tudies may not be benef ic ia l . 
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Sometimes average or even above average students may not 
achieve according to the i r mental l e v e l , i f they remain in 
the company of weaker s tudents , because friends play a 
crucia l role in rroulding the pe rsona l i ty . Thus such type 
of friendship may be detrimental and a lso a contr ibuting 
factor to drop-outs , 
Less t ten one-fourth (22%) of the non-muslim drop-
outs were receiving the help of a p r iva t e tu tor during the i r 
s tudentship , while 12% of theta a re s t i l l taking help of a 
p r iva te tu tor even a f t e r becoming a drop-out. This indicates 
the value and importance of education on the pa r t of parents 
of these drop-outs . This was not observed in case of parents 
of muslim drop-outs . 
Another important finding revealed that 18% parents 
of non-muslim drop-outs has shown indi f ferent a t t i t u d e 
towards the absentee behaviour of the chi ldren. This ind i f fe -
rent a t t i t u d e towards absenteism may be harmful for the 
s tudies of the i r c h i l d r ^ . Sooner or l a t e r they may leave 
the school completely. 
Based on an important finding i t can be concluded t t e t 
half ot the non-muslim drop-outs were in teres ted and/or 
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motivated o t cx>ntinue the i r studies even now. one-fourth 
(24%) of the non-muslim drop-outs who simply said that they 
feel ' so r ry ' for becoming a drop-out may or may not have 
i n t e r e s t in the i r s t ud i e s , as i t i s very easy to ignore the 
s i tua t ion by saying "sorry" . Another 28% were indicated to 
be happy and sa t i s f i ed is an indicat ion of poor performance 
of the school/ unhealthy a t t i t udes of pa ren t s , teachers and 
the drop-outs themselves. As they fe l t joy and happiness 
being out -of -schaol / there does not remain even a ray of hope 
for the i r betterment and advancement and/or re-education. 
I t can safely be presumed that they themselves were not 
in teres ted in education, so they did not perform well and 
become a drop-out, 
As far a? re-education for these non-muslim drop-outs 
is concerned, half of the non-muslim drop-outs had shoii^i 
i n t e r e s t of varying degrees towards i t . Another half, consi-
dered i t e i the r too l a t e o r use less . I t can be interpreted 
that drop-outs were bas ica l ly in teres ted towards the i r educa-
tion but some addi t ional factors o ther than t he i r own i n t e r e s t 
and motivation oompelled them to leave the school 
Another important conclusion which may be drawn is 
that although drop-outs have the des i re to learn but the non-
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formal education programmes for this purpose a re not prxDper-
ly geared to the need, i n t e r e s t , and motivation of these 
drop-outs . 
MUSLIM PARENTS ; FIMDINGS 
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A q u e s t i o n n a i r e was adminis tered on 100 muslim p a r e n t s 
of d rop-ou t s to c o l l e c t var ious p o s s i b l e f ac to r s which a r e 
r e spons ib le for higher d rop-ou t s among Muslims. The respon-
ses were s t a t i s t i c a l l y ana lysed . The fol lowing r e s u l t s 
were found. 
1) More than one th i rd i . e . 38 pe rcen t p a r e n t s of 
d rop-ou ts among Muslims were i l l i t e r a t e . Another 
twelve p e r c e n t were found to have pr imary educat ion 
on ly and 15% were e lementary educated. Near ly one-
f i f t h i . e . 19% p a r e n t s of Muslim s tuden t s who 
dropped o u t had high school educa t ion . Pe rcen tage 
of the p a r ^ t s of d rop-ou t s having i n t e r m e d i a t e 
educat ion was on ly f i v e . Another f i v e p e r c e n t s were 
found to be g radua t e s . The r e s t seven p e r c e n t 
p a r e n t s were p o s t g r a d u a t e s . 
2) ReSTXjnses given by the Muslim p a r e n t s of d rop-ou t s 
regard ing t h e i r occupat ion i n d i c a t e t ha t the problem 
of d rop-ou t i s more acu te among the lowest s o c i o -
economic c l a s s e s , where the p a r e n t s a r e e i t h e r 
l aboure r s o r p r i v a t e s e r v a n t s . I t has been revealed 
from the f indings tha t a l i t t l e l e s s than half i . e . 
45 p e r c e n t p a r e n t s were l aboure r s o r p r i v a t e s e r -
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v a n t s , a n o t h e r 25% found b u s i n e s s m e n . Low s o c i o -
economic background of p a r e n t s was a l s o a c o n t r i -
b u t o r y f a c t o r f o r d r o p - o u t s . These i n c l u d e s 
f o u r t h g r a d e employees and l ower d i v i s i o n c l e r k s . 
T h e i r c o l l e c t i v e p e r c e n t a g e i s a l s o 2 5 . 
3) I n a n o t h e r i m p o r t a n t f i n d i n g r e l a t e d to t o t a l 
mon th ly income o f t h e Muslim p a r e n t s which were 
i n t e r v i e w e d , t h e f o l l o w i n g r e s p o n s e s were c o l l e c t e d -
A) Below Rs. 1500 - 33% 
B) Between Rs. 1500-2500 - 44% 
C) Between Rs. 2500-3500 - 15% 
D) Between Rs. 3500-5000 - 05% 
B) Above R.S. 5000 - 03% 
Out o f o n e hundred f a m i l i e s s t u d i e d , had 605 c h i l d r e n : 
Among t h e s e 3 27 males and 278 were f e m a l e s . 
Out of 605 Muslim c h i l d r e n o n l y 187 c h i l d r e n were found 
s t u d y i n g in s c h o o l s . These i n c l u d e s 132 males and 55 f e m a l e s . 
Among t h e s e 605 Muslim c h i l d r e n which were r e p o r t e d from 
100 musl im f a m i l i e s . M a j o r i t y o f them i . e . 418 were n o t go ing 
to any s c h o o l . Th i s f i g u r e comprised 195 males and 223 f ema les , 
210 
4) Percentages of parents of drop-outs residing in 
slum and indus t r i a l ar.3as were 03 and 11 percent 
respect ively . This is understandable as the 
environment and atirosphere in which they lived 
may have contributed to i t . But i t i s surpr is ing 
that more than half i . e . 5 4% parents of drop-outs 
lived in exclusively r e s iden t i a l a reas . Drop-outs 
should be l e a s t in the r e s iden t i a l areas as the 
atmosphere and environment of exclusively residen-
t i a l areas i s more conducive to education and less 
incl ined towards truancy and delinquency. 
Another 23=/S were from res iden t i a l areas having small 
i ndus t r i e s . Put together th is becomes 77%. This may be con-
trasted with parents of drop-outs , l i v ing in residential-cum-
agr icu l tu ra l areas where the drop-out r a t e was a t a lowest of 
nine percent . 
When the Muslim parents of the drop-outs were asked, 
'What was the i r a t t i t u d e or reaction when the i r children l e f t 
the school on school day' 7 The responses were as follows -
A small minority of parents i . e . only 12 percent punished 
the i r children i f they ran away from school on a working day. 
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S t i l l smaller minority (5%) made contacts with school autho-
r i t i e s about truancy of the i r chi ldren. More than one fourth 
i . e . 26% of the parents compelled the i r children to go back 
to school. The above mentioned three measures used in combina-
tion may be regarfed as ef fec t ive . Their to ta l percentages 
being 45%, which i s less than half. Less than one third i . e . 
30% asked the i r c h i l d r ^ 'Why they ran from the school ?' 
;ipproximately one-fourth i . e . 22% did not show any concern 
about the truancy of the i r children/wards. 
I t i s i n t e res t ing to note that th i r teen percent parents 
provided some incentives to send the i r children to school. 
More than one-fourth i . e . 26% pursuaded them to go to school. 
Twenty-two percent compelled the i r children to go to school 
and two perc^:it even t h r e a t ^ e d to withdraw them from the 
school i f they did not l i ke to go to school. Twelve percent 
used punistment. However exactly one-fourth i . e . 25% shown 
indif ferent a t t i t u d e . I t i s this population with which we 
in education should be most concerned with. 
In an another important finding i t bad been revealed 
that a very small minority of parents i . e . only 7 percent 
claimed that they regular ly provided help to the i r children 
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in completing the i r home-work. Exactly one-third parents 
could not help the i r children in the home-work as they 
were i l l i t e r a t e . More than one-third i . e . 35% of the parents 
claimed that they could not find time to spend with the i r 
c h i l d r ^ and help in the i r s tud ie s . 
When the parents of the muslim drop-outs were asked 
about the main reason of drop-outs of t h e i r chi ldren. The 
responses were as follows -
Less than one-third (30%) blamed poverty i . e . ( i n su f f i -
cient means to provide education)/ eight percent s ta ted that 
atiployment of the i r children was essent ia l to support the 
family. Put together, poverty becomes the reason for 38% of 
the cases, su rp r i s ing ly a s izeable population (19%) from 
the Selected sample claimed that education does not lead to 
employment. A l i t t l e over one-fourth i . e . 26% of the parents 
held the i r own children responsible for being drop-outs . 
These parents indicated that the i r children were not i n t e r e s -
ted. A small minority, (6%) of the Muslim parents blamed 
school environment to be a reason for drop-outs (school 
environment includes teachers and the i r teaching). Exactly 
the same i . e . (6?4) parents claimed t t e t teachers were not 
interes ted in teaching. 
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I t is noteworthy that one-f i f th of the to ta l respon-
dents i . e . (20%) parents of drop-outs said t t e t the i r chi ld-
ren made complaints about the teachers . These complaints 
related to teacher ' s sarcasm, taunts , use of d i r t y language, 
humiliation of pup i l s , and a t t i t u d e of vengence. Their per-
centages were 6, 3, 5, 3 and 3 respect ively . However, a 
la rge majority of the respondents did not receive any comp-
l a i n t against teacher by the i r drop-out chi ldren. 
"What complaints i f any, your drop-out son-daughter 
made about the fellow students ?" Responses to th i s question 
were as follows: 
More than two-third i . e . 68% of parents of the drop-outs 
were of the opinion that they had not received any complaint 
from the i r children / wards regarding misbehaviour of o ther 
s tudents . Remaining 3 2% responded in d i f fe ren t ways. Beating 
up by other s tudents , student i s r i d i c u l e , humiliation, and 
keeping them isola ted through an t i soc ia l behaviour were the 
complaints to the i r parents by 13, 08, 05, 06 pe rc^ i t of 
drop-out students respect ively . I t may be due to i nd i sc ip l ine 
r iva l ry and/or feelings of super io r i ty among s t u d ^ t s and may 
be a reason for a few oases of drop-outs . 
214 
When the Muslim parents of the drop-outs were asked 
to express the i r opinion about the stages upto which boys 
should be educated. The responses were as follows: 
Twenty-three percent parents considered high school 
education and 21% technical /vocat ional education to be 
essent ia l for boys. The level of asp i ra t ion of these parents 
Seems to be low. 
Surprising i s the observation that 17% of parents 
considered education as useless and an addi t ional 14% consi-
dered elementary education to be su f f i c i en t . Put together 
this i s almost 1/3 of the to ta l of the sample. Des i r ab i l i t y 
of p r o f ^ s i o n a l and / or higher education for boys was i n d i -
cated by 14% and 11% respect ively . Added together, i t 
becomes 25% or one-fourth of the to ta l which i s a sign of 
awareness. 
In a more important finding, the opinions expressed 
by the Muslim parent regarding higher education for male were 
as below -
One-third parents (34%) considered higher education 
as a means for employment and b e t t e r financial s t a t u s , 
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Another 28% fe l t Higher education to be b ^ e f i c i a l in 
business management and/or self-employment, both leading 
to b e t t e r financial s t a t u s . I t may be concluded that 62% 
favoured higher education for improved economic condit ion. 
A small minority i . e . 4% fe l t that hie her education de to-
riated cu l t u r a l / r e l i g ion values . A la rge minority expressed 
the view that Higher education may cause more un-employm©it 
leading to increased f rus t ra t ion . 
I t i s surpr is ing spec ia l ly in the case of Muslim 
parents . t t e t forty-one percent of the parents favoured 
higher education for females for varying reasons. "Higher 
education may prove to be an asse t for future educational 
opportuni t ies for family" being the opinion of 24% of 
paren ts . Bet ter understanding of family problems 10% 
increase in family income through employment/self-employ-
ment 7%. Cbnversely/ were the other opinion expressed more 
than half i . e . 59 shown negative a t t i t u d e tx>wards education 
by claiming that higher education may c rea te problems in 
finding a husband (31%) for the g i r l s , and i t may create 
problems of adjustment in married l i f e . 
In s imi lar finding related to the level of f inale 
education, a l i t t l e less than one-fourth i . e . 23% of parents 
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indicatec3 that g i r l s should be educated up to secondary 
level of education. Another 16% were in favour of profe-
ss iona l / technica l education for females. One-fifth i . e . 
20% ^nphasized r e l i g ious / cu l tu ra l education for g i r l s . A 
s izeab le minority of 17% thought that education i s useless 
for g i r l s . Alrrost an equal number indicated that primary 
education is suf f ic ien t for the g i r l s . On the other hand 
a very small minority i . e . 7% favoured higher education 
for females, 
Regarding the 'aim of sending the i r children to schoo l ' , 
more than one-fourth i . e . 29% thought that education can 
improve the i r social s t a t u s . 27% respondents gave importance 
to schools as a means to a t t a i n l i t e r a c y . Thirteen percent 
claimed for b e t t e r employment oppor tun i t i e s . Responses in 
favour of learning b e t t e r manners and e t t i qua te through 
school were 11%. I t i s worth-mentioning t t e t exactly one-
f i f th i . e . 20% could not think of any aim for education. 
When the Muslim parents of the drop-out students were 
asked to indicate the i r feel ings: 'How do y=>u feel about 
your child being a drop-out ? ' . The responses col lected 
Were as follows -
were s a t i s f i e d with i t , another 20% were indi f ferent towards 
i t . Cannot say was the response of only four percent respon-
dents . Collect ively one-fouth (25%) of the parents did not 
pay any a t t en t ion to this problem as they were e i the r s a t i s -
fied with or indi f ferent to the s i t u a t i o n . 
Regarding the i r a t t i t u d e towards re-education of 
the i r drop-out children less t ten one-third i . e . 29% of 
parents were very enthus ias t ic about re-education of the i r 
drop-out c h i l d r ^ through formal o r informal means. Close 
to one-third wil l be encouraged i f such f a c i l i t i e s were 
provided for the i r drop-outs chi ldren, 13% were i n d i f f e r ^ t 
and s t i l l another 13% f e l t that education for drop-outs i s 
use less . Thus i t may be ooncluded that a majority i . e 59% 
can benefi t from re-education of drop-outs , but 41% consi-
dered to i t to be unnecessary, useless of f u t i l e e f for t . 
MUSLIM PARENTS : INTERPRETATIONS 
I t i s a g e n e r a l b e l i e f t h a t t h e r e i s a p o s i t i v e 
r e l a t i o n s h i p be tween t h e n rob l em o f d r o p - o u t r a t e and edu-
c a t i o n a l q u a l i f i c a t i o n o f t h e p a r e n t s . But i t i s h a l f t r u e 
in c a s e of Muslims o f A l i g a r h . 1 1 i s amazing to n o t e t t e t 
d r o p - o u t s were a l s o r e p o r t e d from the f a m i l i e s , where t h e 
p a r e n t s were n o t o n l y l i t e r a t e , b u t a l s o , had h i g h e r edu-
c a t i o n . I t seems to be a g a i n s t t h e normal e x p e c t a t i o n s . I t 
o n l y shows a h i g h d e g r e e of c a r e l e s s n e s s and c a l l o u s n e s s 
of p a r e n t s towards e d u c a t i o n . 
11 i s r e a l l y s t r a n g e to f ind o u t t h a t c h i l d r e n o f 
d o c t o r s , t e a c h e r s and c l e r k s were a l s o among t h e d r o p o u t s 
in c a s e of Muslim f a m i l i e s . This i n d i c a t e s t t e t t h e s e 
p r o f e s s i o n a l p e o p l e d id n o t show i n t e r e s t and a s p i r a t i o n a s 
f a r a s t he e d u c a t i o n of t h e i r c h i l d r e n i s c o n c e r n e d . Aga in , 
a p a t h y and h e e d l e s s n e s s of t h e p a r e n t s towrads e d u c a t i o n 
of t h e i r c h i l d r e n migh t be t h e r e a s o n f o r i t . 
U s u a l l y t h e r u l e of t h e thumb i s "Lower t he s o c i o -
economic c l a s s h i g h e r t h e d r o p - o u t r a t e . " But t h e f i n d i n g s 
o f t he p r e s e n t s t u d y r e v e a l e d t h a t d r o p - o u t r a t e was found 
h i g h e r (44%) i n f a m i l i e s where t h e m o n t h l y income was r epo r -
ted to be between Rs, 1500-2500 . I t was l o w e r (33%) amongst 
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those families where the oarents have the monthly income 
of Rs. 1500/- only. In addition to the middle class families 
drop-outs were also found in higher income group, though 
r e l a t i v e l y in small p e r c ^ t a g e . I t can be concluded that 
in majority of the cases among Muslims, i l l i t e r a c y and 
socio-economic conditions of the parents were general ly 
found to be two main contributory factors of drop-outs . 
On an average Muslims were found having la rger 
families than non-muslims. Average s i z e of a muslim family 
was 6 children per couple. 
I t i s astonishing to note t t e t only 31% children 
of Muslim families were studying in the schools. These 
percentages a re very low and show general apathy of muslims 
towards education resu l t ing higher rates of i l l i t e r a c y among 
muslims. A la rge percentage of muslim children (69%) were 
not enrolled in any school. This figure includes both the 
categories i . e . those who had l e f t the school and who never 
went to school. 
This is against the general expectations t t e t more 
than half (5 4%) drop-outs were reported from the exclusive-
220 
ly r e s iden t i a l a reas , where ' d i s t r a c t i o n s ' are few. Twenty 
three percent drop-outs came from res iden t i a l cum small 
i ndus t r i a l a reas . I t may be concluded that these small 
indus t r ies which are located in r e s iden t i a l areas of Aligarh 
i n v i t e child labour. Poor par^^ts spec ia l ly muslims, send 
the i r children to work in these f ac to r i e s . Children engaged 
in these small factories f ina l ly become drop-outs . 
In another in te res t ing finding ind i f fe ren t a t t i t u d e 
shown by 22% of the to ta l parents towards the t ruant beha-
viour of the i r children shows carelessness and / o r apathy 
towards children in general and towards education in p a r t i -
cular o r the p a r t of the paren ts . 
By in te rpre t ing important findings of question No, 10 
i t is found that there were three categories of the parents : 
1) Exactly one-third parents being i l l i t e r a t e could 
not provide help to the i r children in completing 
t he i r home-work. The reason seems to be t rue 
p laus ib le . 
2) The e x c u s e o f p a r e n t s n o t to f ind t ime to he lp 
t h e i r c h i l d r e n i s o n l y an a l i b i and n o t a g e n u i n e 
I t o n l y shows i n d i f f e r e n t a t t i t u d e of p a r e n t s 
towards t h e e d u c a t i o n of t h e i r c h i l d r e n / w a r d . 
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3) parents who provided help to the i r children 
e i t he r regular ly , occasional ly or ra re ly indicates 
that these parents may have some i n t e r e s t and 
des i re as far as the education of the i r children 
i s concerned. 
Poverty ( insuf f ic ien t means) as a hindrance to education 
claimed by 38% parents may have some j u s t i f i c a t i o n but more 
than one-third (36%) parents s ta ted that the i r children did 
not have i n t e r e s t in education. This i s criminal and not 
acceptable in a develooed or developing soc ie ty . This seems 
to be one of the main reasons of educational backwardness of 
muslims and also contributory factor to drop-outs . 
I t is a good sign that a great majority (80%) of the 
parents did not receive any complaint about the teachers by 
the i r drop-out chi ldren. I t was reported by only 20% of the 
respondents. S t a t i s t i c a l l y twenty percent is a minority, 
which is one-f i f th of the population. So, i t carr ies weight 
and i s of immense importance in education. This undesirable 
a t t i t u d e of the parents i s unpardonable. With the i n c i d ^ c e ( s ) 
of i r respons ib le behaviour of teachers , students may develop 
a Sense of i n f e r i o r i t y and insecur i ty in t he i r minds. In 
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turn i t may lead to f rus t ra t ion and r e s t l e s snes s . More-
over such students may lose i n t e r e s t in education, may 
prefer truancy leading to po ten t i a l drop-outs in l a t e r 
s tages . 
Based on another important finding related to the 
problem of d i s c i p l i n e , i t may be inferred that school d i s c i -
p l ine is s a t i s f ac to ry and drop-outs did not claim any real 
problefTis of f ight ing, r i d i cu l e or humiliation to become the 
reason for the drop-outs. 
Considering education as useless (17%) and another 
(14%) advocating only elementary education for boys shows 
the a t t i t u d e of muslims towards education. If one-third 
population holds such views, fa i lure of mass education is 
evident. 
Higher education seems to be cherished des i re of the 
majority (62%) of muslim paren ts . They consider education 
as the source of employment. Linking education with employ-
ment may not be in the i n t e r e s t of community as well as the 
nation. G^ieral consideration of the muslims i s t t e t , i f 
education does not lead to proper employm^t then 'why should 
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they educate the i r ch i ld ren . ' This a t t i t u d e of the muslim 
parents may be considered as one of the reason of wide 
spread i l l i t e r a c y and higher rates of drop-outs among 
muslims. The remaining 38% have shown to ta l negative a t t i -
tude towards education. They bel ieve i t to be a cause of 
de te r iora t ion of cu l tura l and/or rel igious values and con-
t r ibu tory . factor to f rus t ra t ion . 
I t i s encouraging to note t t e t more than one-third 
(38%) respondents do recognize the importance of higher 
education for females for d i f fe ren t reasons of the i r own. I f 
this s izeable proportion i s -In favour, the future prospects 
of female higher education may be considered as b r igh t . But 
simply to accept higher education des i rab le for females i s 
not going to solve the real problem of i l l i t e r a c y . P o s i t i v e / 
p rac t i ca l steps for i t s implementation a re needed. 
on the other hand la rge majority of the muslim parents 
were against the education for females. They blamed that 
higher education for females may crea te problem in finding 
a su i tab le bride-groom, and/or may create problems in adjust -
ment a f t e r marriage, 
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Based on the s imi lar f indings, as s ta ted above/ i t 
may be concluded t t e t majority of the parents were not in 
favour of higher education for the i r daughters. But a 
small minority did favour i t . Keeping female education 
r e s t r i c t ed to secondary level was the majority opinion as 
far as the levels of education were concerned. Not 
favouring higher education for g i r l s may be linked with 
apprehensions of not being able to find a suitor/match for 
them. However, a s izeable minority favoured profess iona l / 
technical education for females. I t seems that th is i s to 
augment family income when they become wives and/or to become 
economically independent. An equal minority thought education 
for g i r l s to be use less . This i s ne i the r new nor surpr is ing 
as i t i s an age old conservative bel ief and many people a re 
not yet able to shed i t . 
Based on the findings of question number 18, i t can 
be concluded t t a t a l i t t l e over half of the population surveyed, 
considered education useful in improving social s ta tus and/or 
a t t a in ing l i t e r a c y . This i s a pos i t i ve a t t i t u d e and should 
be cult ivated among the res t of the muslim paren t s . 
I t may be interpreted from the resu l t s of the question 
number 19 that that the ten percent parents who were ashamed 
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of the i r child being a drop-out, realized the importance of 
education. I t i s painful to observe that approximately 
one-third (31%) were e i t h e r sa t i s f i ed o r indi f ferent to drop-
out s i tua t i o n ( s ) . This indicates carelessness and apathy 
of muslim parents towards the i r children and the i r education. 
This has also been observed under quest ions, 1, 2 , 8 and 10. 
According to the answers of the respondents, more 
than half of the drop-outs can benefi t from re-education and/ 
or r e t r a in ing . I t wil l be fu t i l e to send these drop-outs 
to regular schools again as they have already rejected the 
system. These drop-outs can improve themselves through non-
formal education and special schools cater ing to the needs 
of the drop-outs. Needless to say that these special ized 
school wi l l have to be r e s iden t i a l few and far between. 
Distance education, correspond ©ice courses, radio, T.V., 
informal c lasses , community educational, recreat ional pro-
grammes can a lso be arranged. 
NON-MUSLIM PARgJ5TS_j FINDINGS 
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In order to know the reseasons and causes of drop-
out rates a t el^nentary level among Muslims and Non-Muslims, 
loo Non-muslim parents were interviewed. Responses were 
col lec ted, compiled and analysed s t a t i s t i c a l l y . The findings 
are as follows: 
Among the Non-muslim parents o£ the drop-outs , the 
majority i . e . 42% were i l l i t e r a t e , and 20% were having primary 
education. Percentages of Junior High School and High School 
education of parents were exactly the same i . e . 12%. I n t e r -
mediate education was the qua l i f ica t ion of 8% of the parents 
and only 6% were graduates, 
Another important finding reveals that none of the Non-
muslim parents of drop-outs interviewed, v;ere professional 
people (Doctor or Engineer), 8% were in c l e r i c a l jobs and only 
2% were teachers. One out of five parents i . e . 20% were 
engaged in e i t he r small or medium business. Majority of the 
respondents ( i . e . J4%) surveyed were labourers . These include 
both ski l led and unskilled labourers . At the same time 16% 
and 08% parents were found to be p r iva te servants and farmers 
respect ively . 
Responses regarding monthly income of the non-muslims 
parents of the drop-outs were as follows : 
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Below Rs. 1500 - 40% 
Between Rs. 15O0-25OO - 38% 
Between Rs 2500-3500 - 12% 
Between Rs 3500-5000 - 06% 
Above Rs.5000 - 04% 
In o n e o f t h e i n t e r e s t i n g f i n d i n g one-hunc3recl Non-
muslim f a m i l i e s i n t e r v i e w e d , c o l l e c t i v e l y had 403 c h i l d r e n . 
Among t h e s e 221 were males and 182 f e m a l e s . 
Out o f 403 c h i l d r e n of t h e one hundred Non-Muslim 
f a m i l i e s / o n l y 183 c h i l d r e n w e r e i n s c h o o l s . These i n c l u -
ded 98 males and 85 f e m a l e s . 
M a j o r i t y o f t h e c h i l d r e n of t h e Non-muslim f a m i l i e s 
s e l e c t e d f o r t he s t u d y were n o t s t u d y i n g in t h e s c h o o l . The 
number of o u t o f s c h o o l c h i l d r e n was 220. Out o f t h e s e , 
males were 123 and females 9 7 . 
Less than h a l f o f t h e p a r e n t s o f non-musl im d r o p - o u t s 
(48%) i n d i c a t e d t h a t t h e y l i v e i n e x c l u s i v e l y r e s i d e n t i a l 
a r e a . More than o n e - t h i r d r e s p o n d e n t s were from r e s i d e n t i a l 
cum a g r i c u l t u r a l a r e a s ( s u b u r b ) . Res t of t h e non-musl im 
228 
parents which were interviewed belonged to l o c a l i t i e s which 
were res iden t i a l cum small i n d u s t r i a l , i ndus t r i a l area - and 
slum areas having the proportion of 4%, OTA and 12% respec-
t ive ly . 
When the parents of the Non-muslim drop-outs were 
interviewed and asked to express t he i r a t t i t u d e towards the 
truant behaviour of the i r chi ldren. The explanations were 
as follows : 
When the child l e f t the school on a working day, half 
of the parents asked him the reason(s) , 6% compelled them 
to go back to school. In t e re s t ing ly a s izeable percentage 
i . e . 18% did not care about i t . In contras t to this 14% 
respondents punished the i r child for truant behaviour. A 
very small population i . e . 2% contacted school au thor i t i e s 
for i t . 
Similar ly the inves t iga tor tr ied to know the reaction 
of the parents v;hen the i r c h i l d r ^ did not l i ke to go to 
school on a working day. Varied responses were obtained -
12% provided rewards and/or inc^-ntives to send them to school. 
Nearly one-third i . e . 28% respond?>nts pursuaded them to go 
and 22% compelled them to go. Among a l l the respondents only 
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16^ showed an enthusiasm, they even used corporal punish-
ment, 12% threatened to withdraw the child from the school. 
Again nearly an equal, percentage i . e . 20% responses were 
that of indif ferent a t t i t u d e . 
An in te res t ing outcome of this study is that only 
eight percent Non-muslim oarents of drop-outs orovided 
regular help in completing the home-work, while 16% did so 
occasional ly. Majority of the parents i . e . 38% expressed 
the i r i n a b i l i t y to help/ being because of i l l i t e r a t e . Among 
the res t of sample population 28% could not find time and 
6% provided such help ra re ly . 
Among various reasons given by the parents regarding 
the drop-outs, two main reasons were poverty and the lack 
of i n t e r e s t among c h i l d r ^ , as expressed by 42% and 38% 
respondents respect ively . Very i n t e r e s t i ng ly 04% parents 
accented themselves responsible for i t as they believed that 
education does not Ipad to employment. However, 6% laid the 
blame on teachers and 8% were of the oninion that school 
environment was responsible for i t . I l l ne s s of the child 
Was the reason of drop-out among two percent cases. 
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A large majority of the Non-nrmslim parents did not 
receive any complaint against the teachers from the i r drop-
out chi ld , only 2 2% received some kind of complaints. These 
were related to teacher ' s s a r ca s t i c and taunting remarks 
(14%), teacher ' s a t t i t u d e of v^geance and a t t i t u d e to 
humiliate pupils (4%). Use of d i r t y profane language was 
the complaint of 4% respondents. 
Similar question was asked to know, whether the 
parents had received any complaint from the i r drop-out child 
re la ted to fellow s tudents . Responses of 80% Non-muslim 
parents were found negative. 20% had some complaints related 
to , beating up by other s tudents , s tuden t ' s r i d i c u l e and 
humiliation caused by other s tudents . 
When the Non-muslim parents of the drop-outs were 
asked to express the i r opinion about the stages upto which 
boys should be educated, the resnonses were as follows: 
A small portion i . e . s ix percent were in favour of 
education uobo elementary stage only, 40% parents favoured 
secondary level of education. In t e r e s t i ng ly half of the 
to ta l respondents preferred profess ional , higher and vocational 
education. In thp opinion of only s ix percent pa ren t s , 
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education has no p rac t i ca l use therefore they regarded 
i t as use less , 
The opinion expressed by the Non-muslim parents 
related to higher education for females, majority of the 
responses i . e . 48/i were in favour of higher education for 
females* as i t promises good job opportuni t ies which may 
impro\Ae financial posi t ion of the family. Nearly one-fourth 
i . e . 26% were of the opinion that i t wil l be helpful in 
be t t e r managemoit of business/self-employment. Higher edu-
cation was considered to be the source of social acceptance 
and higher s t a t u s , of 16 percents of the parents a small 
minority 06% believed that i t leads to unemployment which 
may become a cause of further firustration, 
In t e re s t ing ly two-third majoirity indicated pos i t i ve 
a t t i t u d e towajrds female education. Rjrty p e r c ^ t of them 
believed t t e t i t may be an asse t for future educational 
opportuni t ies of the family. Another group (18%) f e l t that 
i t helps in understanding of family problems. Only 10% 
thought that i t may improve family income. More than one-
third i . e . 34% Non-muslim parents expressed negative a t t i -
tude towards the education of g i r l s , as they believed that 
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i t may c rea te problem in finding a su i t ab le groom and adjust-
ment in married l i f e . 
Sixteen percent population of the Non-Muslims parents 
preferred primary education for females and near ly one-
third i . e . 30% favoured secondary education for them. Higher 
and professional education for females was favoured by a 
large proportion (40%) of the respondents. At the same time 
10% conservatives were of the opinion that only re l ig ious 
and/or cul tura l education should be provided to them. In 
contras t to the above a small minority i . e . 4% claimed that 
education i s useless for g i r l s . 
When the Non-muslim parents were asked what was 
the aim of sending the i r child to school, various responses 
were obtained which a r e as follows: 
Twenty eight percent of the parents claimed improve-
m ^ t of social s ta tus as the main aim of sending the i r child 
to school. Another 30% of them wanted to make the i r child 
l i t e r a t e . Better employment opportuni t ies was the aim of 
30% respondents. However, a small minority i . e . 12% the 
non-muslim parents were of the opinions that the main aim 
of sending the i r child to school was acquis i t ion of be t t e r 
manners and e t i q u e t t e s . 
233 
In order to know the reactions of the Non-muslim 
parents for the drop-outs , the inves t iga tor asked them 
How do they feel about the i r child being a drop-out 7 More 
tl-en one-third i . e . 38% fe l t sorry ttnit the i r children became 
drop-outS/ 30% of the parents (non-muslims) even f e l t ashamed 
but 08% were sa t i s f i ed with i t . However among the remaining 
respondents, 18% shown indi f fe rent a t t i t u d e and 06% could not 
express the i r opinion. 
Very enthus ias t ic and encouraging a t t i t u d e was shown 
by majority of parents (56%) regarding re-education of the i r 
chi ldren. Remaining 44% respondents were e i the r indi f ferent 
or thought useless now. 
NON-MUSLIM PARENTS ; INTERPRETATIONS 
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Findings related to non-muslim parents have been 
presented in previous pa r t of this chapter. In order to 
know the various reasons of drop-out/ important findings 
related to non-muslim parents have been interpreted in the 
following ways. 
In can be interpreted from the findings of non- muslim 
parents that theprohlan of drop-outs i s more prevalent among 
the families where the parents a r e e i t he r i l l i t e r a t e o r have 
low educational backgrounds. 
I t can be concluded on the basis of findings from 
other questions also that majority of the drop-outs came from 
families of labourers and business c l a s s , Ft>urth grade 
employees and pr iva te servants also contributed nearly one-
fourth'of the to ta l drop-outs. I t seems to be c lear that 
economic condition i s a major factor leading bo drop-outs 
among non-muslim population too. 
An in te res t ing outcome of the study i s that as the 
income of the parents increased, the percentage of drop-outs 
decreased. I t can be concluded that drop-out p r o b l ^ i s 
more common to the low socio-economic families as majority 
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of the cases (78%) of drop outs were found among these 
famil ies . However parents having family income more tten 
Rs, 3000/- should have no excuse for t he i r economic condition 
being the main reason for drop-outs . 
I t may be concluded that the average family s i z e 
among non-muslim couples i s 4. 
I t is worthy to note that on an average only 45,40% 
of the to ta l non-muslim children were studying in various 
schools. More ttvin half of the children i . e . 54.86% were 
out of school. This implies that the public is not u t i l i -
zing the exis t ing f a c i l i t i e s of prirmry education. 
I t i s surpr is ing to note that "out of school boys" 
exceeded "out of sctTool g i r l s " by 12% or a r a t io of 6 ;5 . 
This seem to be a new t r ^ d which was not expected and was 
not observed a few years ago. 
I t is also astonishing to note that almost half of 
the drop outs came from so called good l o c a l i t i e s . Also 
i t is worthy to note that one-third drop-outs came from 
res iden t i a l areas which may not have many d i s t r a c t i o n s . 
Usually, l o c a l i t y in which a person l ives has important/ 
profound effects on the person - his ways of l iv ing and 
behaviour. But the s t a t i s t i c s obtained through this study 
had negated i t . I t seems t t e t l o c a l i t y has l i t t l e effect 
on the drop-outs from the sctool as far as the area of 
Aligarh under this study is concerned. 
Indi f ferent a t t i t u d e shown by the 20% parents related 
to t ruant behaviour of the i r children i s r ea l ly a setback 
for the parents and a lso for future education of the ch i ld-
ren, I t simply shows carelessness or lack of i n t e r e s t on 
the pa r t of the parents towards the education of the i r 
chi ldren. I n d l f f e r ^ t a t t i t u d e , spec ia l ly a t the level of 
elementary education/ when the foundation of persona l i ty 
of the child i s laid down, may prove d e t r i m ^ t a l for future 
educational achievements of the i r chi ldren. Further more, 
such truant behaviour may lead to to ta l withdrawal of a 
child from the school. On the other hand i t has been 
revealed from the findings that 50% of the parents asked 
the reason when the i r children l e f t the school on a school 
day. But simply asking the reason i s not the solut ion of 
truancy. No doubt, i t may help a l i t t l e but some other 
useful and constructive means a re a lso needed. 
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To solve the problem of truancy, the prxDvision of 
some incentives and the pursuance were the pos i t i ve means 
adopted by 40% parents of the drop-outs . About 12% of the 
parents used punishment but i t may have negative effects 
on the personal i ty of the s tud^ i t s as well as t h e i r educa-
t ion . Another one- f i r th did not t ry to solve the problem 
of truancy i . e . they h^d shown indi f ferent a t t i t u d e towards 
such behaviour of the chi ldren. 
Thirty eight p e r c ^ t of parents who were i l l i t e r a t e 
and expressed the i r i n a b i l i t y in helping t h e i r children to 
complete the i r home-work may be understandable, but the 
excuse of 28% who said ' they could not find time' is not a 
genuine one. This again shows apathy and lack of i n t e r e s t 
towards the education of the chi ldren. I t seems t t e t these 
parents a re ne i ther interested in education nor in the 
improvement of t h e i r children through i t . Furthermore they 
are not u t i l i z i n g the i r fundamental r igh t of elementary 
education guaranteed by the s t a t e government. 
Poverty i . e . insuf f ic ien t means to provide education 
is r ea l ly a problem of the masses in India . Socio-economic 
conditions of the parents matter a l o t to re ta in the child 
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in the sclX)ol. A s izeable proportion of the parents in 
this study blamed the i r children for not having i n t e r e s t 
in education. Lack of i n t e r e s t and motivation on the p a r t 
of the students may lead to drop-outs/ but i t should not 
happen in the case of such a large percentage of s tudents . 
Ind i r ec t ly i t indicates the apathy of the parents towards 
the education of t he i r chi ldren. 
I t is good t t e t a la rge majority of the parents 
( i . e , 78%) did not receive any complaint agains t teachers. 
However/ a s izeable proportion (22%) of the parents did 
receive some kind of complaint. I t may be interpreted that 
some teachers do not seem to be s incere towards the i r pro-
fession and are not performing the i r dut ies with devotion. 
This careless a t t i t u d e of teachers has i t s detr imental 
effects on the ch i ld ' s learning and retent ion in the school, 
11 is heartening to note that in most schools of 
Aligarh problem of ind i sc ip l ine is not acute/ s ince a large 
majority of the parents did not receive any complaint of 
f ighting among s tudents . Some querrel / r idiculous a t t i t u d e 
and a sense of false or ide are natural in the students of 
growing age a t el^xnontary school l eve l . 
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AccorJing to the findings of question number 1, only 
6% parents were graduates and res t were e i t he r i l l i t e r a t e 
or had education only upto intermediate l e v e l . But t he i r 
a t t i t u d e towards education of boys was found to be qui te 
pos i t i ve , as 5o°4 of them preferred professional o r higher 
education for the boys only a small minority of the parents 
had negative a t t i t u d e towards education by explaining that 
i t has no p rac t i ca l use. 
In t e re s t ing ly nearly three-fourth majority i . e . 74% 
of the parents linked education with employment or b e t t e r 
financial s t a t u s , 16% thought i t to be a source of social 
acceptance and higher s t a t u s . I t indicates the i r pos i t ive 
a t t i t u d e towards education. However another 10% had said 
t t e t education was a cause of de te r io ra t ion of c u l t u r a l / 
values re l ig ion . How can higher education lead to greater 
unemployment ? Majority of the parents of the drop-outs 
i . e . 68% showed pos i t i ve a t t i t u d e towards higher education 
for g i r l s . The r e s t c r i t i c i s e d higher education, saying 
i t may create problems in finding a husband and adjustment 
in married l i f e . 
30% parents believed that secondary education should 
be the appropriate level for females. This does not seem 
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to be a des i rab le a t t i t u d e but is acceptable as the majority 
of the narents which were interviewed were e i the r i l l i t e r a t e 
or bad low educational background. Another 40% parents 
preferred higher and professional education as the level for 
female education which is r ea l ly remarkable. 
Answers to question number 18 a re very crucia l and 
revealing; they show : 
i ) An awareness and rea l i za t ion on the pa r t of the people 
that they a re educationally, soc i a l l y and economically back-
ward and a des i r e on the i r pa r t to improve the i r present 
s t a t u s . 
i i ) A des i r e to improve the i r social s ta tus through 
l i teracy/educat ion and wish for b e t t e r employment through 
education leading to improvement of economic s t a t u s . 
i i i ) Need to acquire manners and a t t iqua tes through edu-
cation for imoroved soc ia l s t a t u s . 
To feel ashamed about the i r child being a drop-out, 
one-third majority of the parents shov;s that they were rea l ly 
interested in education of the i r chi ldren. But due to many 
reasons the i r dreams could not come t rue . 
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I t i s s t r ik ing to note that almost one-fourths of 
the parents remainef^ indi f ferent althouqh the i r children 
dropped out of the school. 
^1ore than half of the parents of the drop-outs were 
found en thus ia s t i ca l ly in favour of re-education of the i r 
children. They complained t t e t non-formal education pro-
gramme was not ava i lab le for the i r education. 
CH^f^TEIfi = \^ I J 
C O N C L U S I O N S ?< RECOMMENDATIONS 
ZM 
CAUSES OF DRDP-OUTS 
c a u s e s r e l a t e d D r o p - o u t t h e m s e l v e s ; 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
Poverty. 
No proper o r su i t ab le p lace of study a t home 
(small houses). 
Child labour or a s s i s t i ng parents in occupation 
of the i r parents^ 
Lack of i n t e r e s t on the p a r t of the Muslim ch i ld ren . 
Careless and ind i f f e r^ i t a t t i t u d e of t h e p a r e i t s . 
No help a t home for completing home-work. 
Explanation of teacher was not c lear to the students 
Insu l t or humiliation caused e i t he r by the s tud^ i t s 
or teacher, 
Language problem. 
Lack of guidance and counsell ing. 
Di f f icu l t course contents . 
Adjustment problems a t school. 
Frequent i l l n e s s . 
Discouraging and aggressive behaviour of the teachers 
Teachers not punctual and not s incere towards the i r 
du t i e s . 
Nearly to ta l absence of teaching a ids . 
Lack of profess ional ly trained teachers. 
Lack or to ta l absence of co-curr icular a c t i v i t i e s . 
Physical problems and d i f fe ren t handicaps. 
Feeling of i n f e r i o r i t y . 
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21) School environment not a t t r a c t i v e * no s e a t i n g 
arrangement . 
22) Defec t ive time t a b l e . 
23) Cbrporal punishment. - r e a r and i n s e c u r i t y . 
24) Fr iendsh ip wi th weaker s t u d e n t s . 
25) A p a r t i c u l a r s u b j e c t became the cause of 
d r o p - o u t . 
Paren t - r e l a ted Factors ; 
26) Low Socio-economic background. 
27) Larger f a m i l i e s . 
28) Poor neighbourhood. 
29) c a r e l e s snes s and i n d i f f e r e n t a t t i t u d e towards 
absen tee i sm. 
30) Low educa t iona l background o r i l l i t e r a c y . 
31) Consider educat ion as the source of employment. 
32) Consider educat ion to be a cause of d e t e r i o r a t i o n 
of c u l t u r a l and /o r r e l i g i o u s v a l u e s . 
33) Negat ive a t t i t u d e towards higher educat ion fo r g i r l s , 
S c hool - r e l a ted p robl ems; 
34) Lack of g i r l s s c h o o l s . 
35) U n a t t r a c t i v e school b u i l d i n g s . 
36) Poor s e a t i n g a r rangem^i t . 
37) Absence of Medical check-ups . 
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38 
39 
40 
41 
42 
43 
44 
45 
46 
Fighting and ind i sc ip l i ne . 
Oorporal punishment. 
Lack of pa ren t - tea Cher cooperation. 
Absence of l i b r a r y f a c i l i t i e s and staff-room etc . 
Absence of games and spor t s . 
Absence of educational tours and/or field t r i p s . 
Absence of trained teachers . 
Absence of provision of books and other supplies. 
Teacher's a t t i t u d e s . 
Causes of drop-outs among Muslims and Mon-muslims are 
s imi lar and sometimes may be the same. The differences between 
the causes of drop-outs l i e in the r e l a t i v e importance of the 
cause(s) attached to i t by a p a r t i c u l a r community. Some such 
differences are outlined in th i s chapter for b e t t e r understanding; 
1) Muslim parents have shown comoaratively lower 
i n t e r e s t / cu r ios i ty and motivation towards education 
of the i r children than non-muslims. 
2) Among Muslims drop-outs were also reported from the 
well-to-do and highly educated famil ies . However, 
among Non-muslims, drop-outs were found only from 
low economic backgrounds and Muslim drop-out r a t e 
was found to be highest, on completion of Class I I I 
as compared to the Non-muslims, 
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One of reasons may be that the child achieves an age 
of 8-10 years a t this tage. This i s the minimum age a t which 
a child can s t a r t to earn money in the chi ld- labour market to 
supplement family income and/or defray his own expenses. 
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The present study has made an attempt to find out 
the Various poss ib le causes of drop-outs among muslims and 
non-muslims in addition to the drop-out rates a t elementary 
level of education. In the l igh t of various causes of drop-
outs which have been presented in one of the previous chap-
t e r s , the inves t iga tor has given recommendations and suggestions 
The suggestions and recommendations a re based on the analysis 
of the findings. I t is hoped that these suggestions i f acca^tec 
and applied, the present conditions may improve to a great 
extent. 
In order to increase l i t e r a c y ra te among g i r l s , there 
is a need to es tab l i sh more and b e t t e r schools for the g i r l s . 
This i s p a r t i c u l a r l y important in case of muslims, as many 
muslims do not want to send the i r daughters to a school which 
is co-educational . They also tend to withdraw the i r daughters 
from a co-educational i n s t i t u t i o n prematurely* before the g i r l 
reaches the age of puberty. Exclusive g i r l s ' school may help 
to increase retent ion and increase in t he i r enrolmait*. 
AS the buildings of most of the schools studied were 
found to be depleted and/or in poor shape, the s t a t e govern-
ment should pay special a t ten t ion towards the depleted condi-
tions of school buildings in Aligarh. In case of muslim 
schools, the community leaders and socia l workers should come 
forward to ra ise funds from persons who want to serve the 
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community and the school. Improved school building wil l not 
only help to increase the enrolment among muslims but also 
to re ta in them by creat ing safe and healthy environment. 
Seating arrangements should be improved so that students 
may be seated comfortably and physical s t r a i n may be avoided. 
Regular medical health checkups should be provided by 
each and every schools. Local and s t a t e governments should 
pay a leading ro le . For proper physical development of school 
age chi ldren, per iodic medical checkup i s e s sen t i a l . Thus 
impairments, de f i c i enc ies , d i s a b i l i t i e s , may be found out on 
ear ly s tage , referred to , t rea ted , and possibly cured. 
Medical checkups should be made: 
i ) At the time of admission 
i i ) Quarterly, a t l e a s t half yearly, 
i i i ) At the time of epidemics. 
F i r s t -a id i s a bas ic necess i ty . I t i s very easy for 
children to get hurt while playing. "One s t i t c h in time saves 
nine." i s very true for the f i r s t a id . immunization i s most 
important and basic requirement for proper health in the future. 
Idea l ly , i t should be completed before the child comes to 
school but i t is observed that majority of children are not 
immunized a t proper time because of i l l i t e r a c y and lack of 
health awareness of the i r parents . So, the schools should 
take up this r e spons ib i l i t y . Apart from t h i s , arrangements 
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should be made for quick re fe r ra l and provision of medical-
aids a t an hospital and/or c l i n i c . 
Considering f inancial s ta tus of parents in the areas 
included in the study, nonadherance to uniform i s des i rab le . 
Teachers should find out the reasons of fighting among 
the i r s tudents . I f i t i s casual , i t may be ignored being a 
charac te r i s t i c s of young pup i l s . But i f i t i s regular , pe r -
s i s t e n t and prolonged, d i sc ip l ina ry action i s e s s en t i a l l y 
required, instead of providing corporal punishment, teachers 
should t ry to understand the cause(s) of ind i sc ip l ine and seek 
poss ib le solution of the problem. Thus prevention is more 
important than cure. 
AS i t has bef^ n mentioned e a r l i e r many teachers used 
corporal punishment. Severe corporal punishment may develop 
insecur i ty among them. Thus teachers should r ea l i ze the i r 
r e spons io i l i t i e s and develop a fr iendly atmosphere in the 
class-room by considering problems of the pupils and individual 
d i f ferences . This wil l help them develop a sense of secur i ty 
among the students and the i r chances to s tay in school longer 
wil l improve. Thus helping to reduce drop-outs . 
As majority of the schools s tudied, did not have the 
provision of pa rent - teacher meetings. Although free and f a i r 
discussion may solve many problems. Pa rent- teacher associat ion 
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should be well organized, functional , and i t s meeting should 
be held a t l e a s t quar te r ly . Active pa r t i c ipa t ion of the 
majority should be ascer ta ined. 
Majority of the schools selected for the present study 
had the provision of s taf f meetings. I t was observed that in 
some of the schools e i the r s ta f f meetings were not held or 
they were only held annually. Many administrat ive and other 
problems can be discussed and solved through such meetings. 
So, these s ta f f meetings should be held regular ly every other 
months if i t not poss ib le to hold them every month. 
Punishment i s a necessary e v i l . Sometimes i t becomes 
inev i tab le . I t should be used ra re ly . Students from low 
socio-economic background are accustomed to i t , in such cases 
corporal punishment may become a necess i ty . On the o ther hand 
severe corporal punishment may prove to be detrimental to 
teaching-learning process . 
Library f a c i l i t y i s e s sen t i a l for the development of 
good reading habits among the s tudents . A great majority of 
the schools did not have any l i b r a r y . Every school should 
s t a r t to develop a l i b r a ry of i t s own. Although because of 
the f inancial problems i t i s not necessary to have well 
equipped l i b r a ry but some i n i t i a t i v e s must be taken in this 
d i r ec t ion . At l e a s t to make a modest beginning by arranging 
some books for th is purpose i n i t i a l l y . 
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For overa l l harmonious development of the students and 
the i r p e r s o n a l i t i e s / co-curr icu lar a c t i v i t i e s are as important 
as the cur r icu la r a c t i v i t i e s . Oo-curricular pa r t ia not given 
i t s proper place in our school system. Oo-curricular a c t i v i -
t i e s need not be expensive as i t i s often presumed. Every 
school should provide a t l e a s t some of them. Idea l ly school 
should have f ields and play grounds along with the f a c i l i t i e s 
for games and spor t s . P r a c t i c a l l y , schools as they are, oon-
s ider such f a c i l i t i e s to be a luxury. I f outdoor games and 
organized sports a re not poss ib le school can t ry for indoor 
games and community related soc io-cu l tu ra l a c t i v i t i e s . 
Philanthropic persons in and around the area should be contac-
ted to provide financial ass i s tance to run such programmes in 
the afternoons and/or evenings. Additional expenditure i s 
only for e l e c t r i c i t y . Even t t e t can be collected through 
contr ibut ions . 
As an old saying goes "Sound mind in a sound body." 
Thus the need and importance of physical education cannot be 
over emphasized. Physical education does not need much 
apparatus and hence does not cost much. Yet i t has a l l the 
benefits of physical f i tness and good health needed by every 
one. Every school should provide i t on regular basis as i t 
is almost free of cost . 
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Similar ly cul tura l programmes l ike debates/ d iscussions , 
brain storming sess ion, ba i tbazi a re inexpensive and should 
be arranged. Guest speaker. Doctors, Engineers, s c i e n t i s t s 
should be invited to provide elementary knowledge of advances 
in the i r f i e lds . 
A great majority of the schools studied did not have 
the provision of educational tours / f ie ld t r i p s . These a c t i v i -
t i es have great educational s igni f icance . Field trops need 
not be very (expensive and the students do not have to go to 
far-off p laces , A t r i p to local cold-storage ice-cream, lock 
factory and any other industry or a v i s i t to a nearby ag r i cu l -
tura l or poul t ry farm may be as educative. Pupils may co l l ec t 
local flora and fauna c lass i fy , label and study them f i r s t hand, 
Thus educational tours / f ie ld t r ips are not only ins t ruc t ive 
but also provide opportuni t ies for students to learn through 
experiences and also create an environment of i n t e r e s t and 
motivation among the students towards learning. This may also 
help to re ta in the students in the schools more longer. 
As majority of the p r inc ipa l s of the schools s tudied, 
were not acquainted with the methods of teaching, for such 
pr inc ipa l s and teachers refresher courses of shor ter and longer 
duration during winter and summer vacations must be provided 
and should be required of them. In-serv ice programmes for 
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teachers should be arranged. Guest speakers should give a 
ta lk on p a r t i c u l a r topics l i k e motivation, achievement and 
evaluation. 
Teacher should give a ta lk to fellow, area teachers, 
on professional topics a t l e a s t once a month. 
An overwhelming majority of the teachers did not use 
teaching a id s . Although many teaching aids are e i t he r free 
or very inexpensive. Imaginative teachers can co l lec t or 
make raaps, diagrams, graphs, charts and other p i c t o r i a l i l l u s -
t ra t ions with the help of the s tudents . Pictures can be 
collected from magazines, newspapers and sometimes from adver-
tisements for medicines. If these v isua l -a ids are properly 
f i l ed , they can be used for a long time over and over again. 
Thus there does not seem to be any excuse for not using 
teaching-aids because of f inancial d i f f i c u l t i e s . 
Majority of the schools did not charge much fees, but 
a few schools charged high fees. According to the government's 
d i r ec t i ve no fee should be charged upto class V l l l . Those 
sctools rea l iz ing fees should not do so. Ins tead, they should 
seek grant- in-a id for the i r school from the appropria te govern-
ment agency. Government should come do'^ m heavy on the schools 
operating on commercial l i n e s . Education upto junior high 
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school should be completely free for every one. The so-
c a l l e j free education is not completely free. Even this 
"free education" "Hidden-tuition costs" in the form of shoes, 
be t t e r clothes and general upkeep of the students have to be 
born by pa ren t s . High cost of education may become a cause 
for many to drop-out. Accumulated expenses of fees, extra 
tution cos t s , t ranspor ta t ion , books and s t a t iona ry charges 
are so grea t that the parents belonging to low socio-economic 
groups can not afford i t , and parents of middle class may not 
arrange i t without s ac r i f i c e s . Thus many children e i t h e r do 
not go to school or become an ear ly drop-out . 
As majority of the schools studied for the proposed 
study, did not have the arrnagement of books and supplies for 
the poor s tudents . Thus for poor boys book-bank and book 
rental services must be i n i t i a t e d by every school. This pro-
gramme usually becomes s e l f - su f f i c i en t in three years and 
p ro f i t ab le in f ive. I't wil l not only serve the poor and the 
needy but wil l also be economical and helpful for the well to 
do, 
A simple record of r eg i s t r a t ion in the school, promo-
tion from one class to the o ther and school leaving i s ^not 
enough. Cumulative records containing academic achievements, 
health, growth, development and anecdotes should be maintained, 
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This record must be transferred from primary to junior and 
to highschools along with the students to provide a complete 
descr ipt ion of the s tudents . 
In order to check the performance of the students 
spec ia l ly at elementary s tage of learning frequent/ per iodic 
evaluation i s must. Therefore a l l the schools should have 
a de f in i t e programme of evaluations announced in the beginning 
of academic year. 
In order to solve the language problem spec ia l ly a t 
elementary s tage s t a t e government should provide education to 
the muslim through the i r mother tongue. Urdu teachers should 
be appointed in government and aided schools. In addition to 
i t s t a t e government should recognize Urdu-medium muslim schools. 
Government should not pose the r e s t r i c t i o n s of a p a r t i c u l a r 
syllabus or curriculum to teach in Urdu medium schools a t 
primary level of education as a p re requ i s i t e for the recognition 
of these Urdu medium muslim managed schools. 
Poverty is the s ingle most Important factor which forces 
the students to leave the school before the completion of a 
course. Therefore considering the economic backwardness of 
Muslim the government should provide scholarships to the poor 
muslim students as the government does in the cas^e of scheduled 
castes and scheduled t r i b e s . 
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Government should also provide free books, s t a t ionery 
and other related materials to muslim s tudents . As the 
p rac t i ce of discrimination is being adopted by the govern-
ment s ince independence/ therefore the muslim community should 
no longer be on receiving end. 
Muslims should come forward to solve t he i r own problems 
of economic and educational backwardness. Wide spread poverty 
can be a l lev ia ted i f not a l together removed by the socia l 
effor ts of the well-to-do and educated peoples of the community. 
A system of common fund should be established by the reputed 
and responsible peoples who have the des i re to serve the commu-
n i ty . Needy and interes ted people should be ident i f ied and 
approached to provide them financial ass i s tance for the educa-
tion of the i r c h i l d r m . In ear ly stages this f inancial a s s i s -
tance should be confined to the basic requi rem^ts of the 
chi ldren. Sometimes a l i t t l e help may prove to be a big contr i-
bution and make a difference between a student and a drop-out. 
However, in l a t e r stages la rger scholarships for poor but 
talented muslim students can be given through this fund. This 
may help to re ta in gifted students in school. Succeeding a t 
the school s tages , they may go on for higher education and 
excel in i t . Thus they may prove to be an asse t for muslims 
in p a r t i c u l a r and country in general . 
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Apart from financial ass i s tance bes t possible e f for t s 
are needed for the creation of cu r ios i ty , i n t e r e s t and moti-
vation and to develop healthy and pos i t ive a t t i t u d e towards 
education among muslims. They should be made aware about the 
importance of education for t h e i r betterment and upliftment 
in the soc ie ty . In this d i rec t ion A^ult B3ucation Programmes 
rnay prove to be of great advantage to c rea te the above mentioned 
desired sense of cu r ios i ty , i n t e r e s t and motivation among 
muslims. I t wi l l a lso make them l i t e r a t e now and educated 
l a t e r on. Government should play a key role in developing and 
organizing a d u l t - l i t e r a c y programmes to eradicate i l l i t e r a c y 
from muslims. Voluntary and social organizations may conduct 
area-wise programmes in muslim l o c a l i t i e s to educate muslim 
adu l t s . The adults must a lso develop a capacity to adjust to 
the changing, s o c i a l , p o l i t i c a l , economic and cul tura l environ-
ments. They must grow to t he i r fu l l e s t po ten t i a l by developing 
social awareness and socia l r e spons ib i l i ty . Muslim educated 
people - male and female should u t i l i z e the i r ta lents to take 
re spons ib i l i ty of muslim adul t education. The famous slogan 
"Bach one teach one" i f p rac t i sed , can improve the l i t e r a c y 
ra te in both muslim and non-muslims. "Higher Li teracy improved 
Society" i s also p r a c t i c a l . 
As muslim women a re most backward educationally there-
fore grea te r a t t en t ion and conserted e f for t i s needed to make 
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muslim women l i t e r a t e . Problem of drop-out has i t s d i r e c t 
re la t ions with the education of mother. Thus, i f the muslim 
women wi l l be educated then i t wi l l d e f i n i t e l y decrease the 
ra te of drop-out. Again the r e spons ib i l i ty l i e s on the p a r t 
of the muslim women socia l organizations to make house to 
house survey and work a t grass- root level to educate the 
muslim women. In addition to i t they should be persuaded to 
send the i r daughters, s i s t e r s schools - which are under the 
control of muslim management. 
Another important point i s that muslim parents general ly 
l ink education with employment. This tendency is not healthy. 
Importance of education for i t s own sake and to make individual 
more c iv i l ized should be emphasized. 
For the creation of educational consciousness, muslim 
leaders instead of concentrating on emotional issues should 
pay special a t ten t ion to educate the muslim community. I t i s 
r ea l ly heartening to note that Hamdard Education Society has 
taken an i n i t i a t i v e in this d i r ec t ion . But such a s ingle 
society/ although being e f f i c i en t , cannot ca ter to the needs 
of muslims as a nat ion. Such soc ie t i e s and associat ions should 
be consti tuted a t local and d i s t r i c t l eve l ( s ) to be more pro-
ductive and e f f i c i en t . 
Religious leaders should also r e a l i z e the i r responsibi-
l i t i e s and explain re l igious education is mandatory for every 
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muslim man and woman. Well versed in re l ig ious education, 
one can eas i ly t ransfer his knowledge, effor ts and energies 
towards regular school education. Muslim should be made aware 
that the rel igion does not forbid bel ievers to get general , 
technical and/or vocational education. 
Last but not the l e a s t , muslim teachers can also play 
a crucial ro le in developing educational awareness among 
muslims. Teachers a re in a b e t t e r posi t ion to understand the 
real problem of the i r students as well as the i r paren ts . They 
should develop close re la t ions with the pa r^ i t s of the students 
and should t ry to help solve the i r problems. 
Efforts of Muslim community i t s e l f and ass i s tance by 
the government may be helpful in changing the negative a t t i t u d e 
of muslim people towards education. Chances a r e there that 
they wil l concentrate on the education of the i r children and 
this may help to re ta in the children in the school t i l l the 
completion of the i r courses. 
Student guidance and counselling centres must be es ta -
blished in Muslim l o c a l i t i e s because sometimes lack of guidance 
also becomes a contr ibutory factor for students to leave the 
school. Generally muslim oarents are i l l i t e r a t e and they find 
themselves unable to understand and help solve educational 
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probl^ns of the i r chi ldren. Thus there i s a need to es tab l i sh 
students guidance and counselling c ^ t r e s in every muslim 
l o c a l i t y so that help may be provided for both the students 
and the i r parents to understand the i r a b i l i t i e s , po ten t ia l 
and environment b e t t e r , and plan t h e i r future accordingly. 
Cbmmunity centres should be se t up in each l o c a l i t y 
where soc io-cul tura l needs of these students are fu l f i l l ed , 
good and healthy entertainment is provided. As far as poss ible 
students should be encouraged to s tay there. I t may be d i f f i -
cu l t to convince a l l the parents to a&xd t he i r children to 
these centres since some of these children may be supplimenting 
the family income through par t - t ime jobs . However, keeping in 
view the future of this generation, these persons should be 
persuaded by voluntary organizations and social workers. These 
centres therefore should become the second home for these 
s tudents , 
Teachers seem to be the moulder of the persona l i ty of 
the i r s tudents . Present study revealei tha t many teachers do 
not perform the i r dut ies s incere ly . Teacher*' behaviour of 
r id icu l ing , insu l t ing students his s a r ca s t i c remarks is t o t a l l y 
unprofessional and should be avoided a t a l l cos t s . Teachers 
are expected to play a role of ca ta lys t in polishing the 
personal i ty of the s tudents . Teachers should present them-
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Selves as a model for the s tudents . Thus teacher- t ra ining 
is essent ia l for elementary schools. Training of teacher is 
also essen t ia l to equip th&n with the knov?ledge of individual 
differences. 
The goal of universa l iza t ion of elementary education 
i s s t i l l a dream before the country desp i t e tremendous increase 
in schools as well as enrolments. A large percentage of 
students leave the school before the completion of elementary 
education. This c l ea r ly indicates that our present educational 
system i s defect ive and some students have rejected i t because 
i t does not ca ter to the i r needs and consider t h e i r problems 
ful ly . Thus suggestive measures a re the need of the hour. 
Government should plan such types of i n s t i t u t i o n s which can 
fu l f i l the needs and aspi ra t ions of the children as well the i r 
pa ren t s . I n s t i t u t i o n a l planning ra ther than educational planninc 
may b e t t e r solve the present problem of drop-outs . Thus special 
types of i n s t i t u t i o n s should be establ ished. Following should 
be the cha rac te r i s t i c s of these special types of schools. 
1) No fixed time for admission: 
Admission should be open throughout the year. In the 
present system i f a child has the des i re to take the admission 
in the mid-session/ he/she does not succeed in i t . This may 
c rea te f rus t ra t ion and anxiety in the mind of the child as well 
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as the p a r e n t . I t Is p o s s i b l e t h a t In the coming academic 
year he may not find s u i t a b l e c i rcumstances for his s choo l ing . 
Thus he may remains out of s c h o o l . This problem can be solved 
by al lowing admissions throughout the s e s s i o n . 
2) No fixed dura t ion of cou r se s : 
As the n a t u r e has endowed every one wi th d i f f e r e n t 
p o t e n t i a l i t i e s , a b i l i t i e s and c a p a b i l i t i e s / so a r e t h e i r 
achievements . Some can achieve b e t t e r and f a s t e r . Hence the 
c a t e g o r i e s of g e n i u s , g i f t e d some a r e l a b e l l e d b r i g h t , s u p e r i o r 
ave rage , below average and slow l e a r n e r s . Drop-outs a r e most ly 
from the l a s t two c a t e g o r i e s . The problem wi th t h e s e group i s 
t h a t they may no t make as much p rog re s s wi th in the spec i f i ed 
per iod of time as the s t u d e n t s belonging to above-average 
groups . I f they f a i l to understand the s u b j e c t ma t t e r i t 
c r e a t e s a sense of i n f e r i o r i t y among them. U l t ima t e ly in l a t e r 
s t ages the s i t u a t i o n may lead to t h e i r withdrawal from the 
schoo l . Thus, i f t he r e w i l l be no fixed du ra t ion for the comp-
l e t i o n of courses then these s l o w - l e a r n e r s and below average 
s t u d e n t s may a l s o g e t the o p p o r t u n i t y to make p rogress a c c o r -
ding to t h e i r i n t e l l e c t u a l c a p a c i t i e s a l though i t may take 
longer . Such a programme may be helpful to r e t a i n the s tuden t s 
in the s choo l . 
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3) No fixed time for ^i>:aminations: 
Logically, i f the duration of courses i s not fixed, the 
time for the examination can not be fixed. This p rac t i ce may 
be helpful to reduce the rate of f a i l u r e s . If a l l the students 
having d i f fe ren t a b i l i t i e s and mental levels a re required to 
appear in the examination a t the same time/ then d e f i n i t e l y 
the below average and slow learners wil l be remained disadvan-
taged. Because of low l .Q. they require more time to prepare 
for the examination t t ^ t extra time should be given. Their 
examinations can be held a few weeks or a few months l a t e r 
when they a re ready and prepared for i t . This may help reduce 
drop-outs, 
4) These special programmes should have the provision of 
advancemeit and enrichment in the subjects where a student 
exce l l s , of remedial teaching, extra work and individual a t t e n -
tion in the subjects in which he i s weak. Thus, students may 
be placed in advanced courses in the subjects because of the i r 
superior a b i l i t y and performance and may remain behind in the 
subjects in which they have not proved the i r a b i l i t y . Thus in 
some subjects he may 'graduate ' while in others he may remain 
a t a lower level of performance. This i s to be made up for 
complete graduation and c e r t i f i c a t i o n . This will help decrease 
of drop-out r a t e s . 
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5) Job oriented courses: 
Work experience should be tbe main object ive of special 
schools for drop-out s tudents . Training of s k i l l s related to 
the i r occupation should be provided to the children so that 
they may do the i r work more e f f i c i en t ly . In addit ion to edu-
cation they should be provided mastery or exper t ise in one 
type of vrork so t t e t i t may be helpful for the i r self-employ-
ment. 
6) CXirriculum : 
CXirriculum should be according to the need, i n t e r e s t 
and u t i l i t y , Bnphasis should be given to those subjects in 
which the s tud^ i t SITOWS i n t e r e s t and achievement because there 
is a pos i t i ve corre la t ion between the i n t e r e s t and learning. 
7) AnTX3intment of Teachers; 
Well-trained teacher having good knowledge of psychology 
of education should be appointed, in order to develop confidenc 
among muslims there should be proport ionate representat ion of 
musllm teachers in these schools. Muslim teachers should also 
develop close re la t ions with the parents and the community to 
persuade and convince them to send the i r children to the schools 
8) Recreation and Cb-curricular a c t i v i t i e s : 
—— — . .—— ^ 
These schools should provide opportuni t ies and f a c i l i t i e s 
for students in d i f fe ren t areas l ike games, sports and cul tura l 
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programmes. In schools an in tegra ted recrea t ional f a c i l i t i e s 
should be undertaken. 
Thus establishment of such a special school having the 
above mentioned qua l i t i e s may prove to be an asse t for the 
poor students and may help to re ta in them t i l l the completion 
of the i r courses. 
i'JEED FOR FURTHER STUDIES 
The higher r a t e s of d rop-ou t s in o u r e x i s t i n g ef3uca-
t i o n a l system i s a burning top ic and a s e r i o u s problem of 
today. The p r e s e n t s tudy i s a humble e f f o r t to f u l f i l the 
need of the day by a s s e s s i n g the c u r r e n t r a t e of d rop-outs 
among muslims and non-muslims, 
The p r e s e n t i n v e s t i g a t i o n , a l though , complete in 
i t s e l f may not be termed as coftiprehensive, b road-based , 
un ive r sa l and a p p l i c a b l e to l a r g e r p o p u l a t i o n s . I t i s not 
expected to be s o . An average M.Phil r e s e a r c h s t u d e n t faces 
many l i m i t a t i o n s l i k e p a u c i t y of t ime, l a ck of r e s o u r c e s , 
absence of f inances and l i t t l e coopera t ion from the school 
t e a c h e r s , p a r e n t s and the community. Under these t ry ing 
ci rcumstances the s tudy i s complete/ v a l i d and a p p l i c a b l e 
to the popu la t ion of Al iga rh Ci ty . 
Much work has been done about the s o c i a l , economical 
and educa t iona l problems and cond i t ions of Scheduled caa te 
and Scheduled Tribe a f t e r independence. But, very few 
i n v e s t i g a t o r s have concentra ted t h e i r e f f o r t s and energies 
on the same problems of Muslims. Muslims a r e the l a r g e s t 
minor i ty in I n d i a . They c o n s t i t u t e a s i z e a b l e (15%) 
proportion of Ind i a ' s population. To remain unaware, 
i l l- informed or mis-informed about 200 mill ion people 
Is foolish and unwise. I t is l ike the o s t r i c h hiding i t s head 
in a sand dune. I f such a large number of people remain 
educationally, economically and soc i a l l y d e r i v e d or backward, 
they will continue to remain a cause of backwardness of the 
nation as a whole. They wil l continue to pu l l back or slow 
down the progress of the nat ion. The old saying "The China 
i s as strong as the weakest l ink in i t . " Two hundred million 
weak, deprived and backward persons wil l remain a drag for 
the nat ion. 
Thus i t i s essen t ia l to conduct research s tudies 
about educational, economic and socia l s t a t u s of muslims a t 
a l l l eve l s . There s tudies should be conducted in various 
s t a t e s . Various regions of l a rger s t a t e s , separa te ly for 
rural and urban areas , only then a complete and comprehensive 
p ic ture of Muslim backwardness, causes, related problems can 
emerge. Having a c lea r p i c tu re and b e t t e r understanding, 
steps may then be taken towards remedy and/or reform. 
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Dear Sir/Madam, 
Consciousness about high rate of school Drop-out is a recent 
practice. The present problem is an attempt to find out the present 
rate and causes ofl drop-outs. Identification of causes may lead to 
its solution(s)/aire. 
The information provided by you will be most objective and 
realistic, based on your ovm personal experiences. This vjill go a^ -ongway 
to uncover/discover facts and related causes of the problem. The time 
spent by you to help, fill the questionnaire will be a great national 
service. 
Your cooperation will be greatly appreciated. It will be a 
personal obligation to rne. 
Thanking you for your cooperation and valuable time., 
J 
( MOHD. ABID SIDCIQUI ) 
Iir^rsSTlQATOR 
DEPARTMENT OF 1H5UCATI0K 
IKFORMATION RELATED TO SCHOOL 
1^ N"arne of the School 
2, Level of the School(A) (i) Elementary (ii) Junior High School 
(iii) High School 
(B) (i) Govt, 
(iii) Aided 
(ii) Send) Govt, 
(iv) rrivate 
3 . The s c h o o l i s f o r ? ( i ) Boys ( i i ) G i r l s ( i i i ) Co Ed . 
^ • CA1_CU,1.QJ^/P" pf JPerformancc of_J>t.\xdejn.ts _and D r o p , - p u t s . 
S I . 
;o.} s t u d e n t s R e c o r d 
i 
l5o. of S t u r ' e n t s 
A d m i t t e d 
No. of Students 
appeared at the 
final exam. 
Ho. cf S t u d e n t s 
oFSped o u t 
M. ,Bj3yg 
N.M. 
G i r l s 
Boys . 
G i r l s 
M. I B oy^s 
N.H. 
M. 
B oy^s ~ 
~Gj.rls_ 
C x a s s C l a s s ' . C l a s s C l a s s ; C l a s s ' C l a s s Clasj ; C l a s s T o t a l 
I I : I I I IV V VI vl;t v i i : [ 
ji 
-::::t:;::i;:: ::i::::z:T 
. . - i- I „+ 
-f 
, G i r l ^ J _ ' I -t-
i ^ !_ 
.1 
4 . 
5 . 
No. of Students 
passed in final 
exam. 
No. of S t u d e n t s 
f a i l e d i n 
f i n a l exam. 
M. 
p_ir]._s_ 
G^Lrl^ s 
U oys 
__.^Cj.rl_s_ 
Boys 
G i r l s 
N.ri .LBpxs 
': GirlV; 
• - 4 z:t 
t" 
.J 
1 
P e r 
cen 
==555 
- 2 -
5. Total Number of Students in the School 
6. No. of teachers in your school • • 
7. Teacher - pupil ratioJ ? • • /^  
8. Teachers in your school belong to a Which^category(s) ^ 
Part time "^  
Full time &. Fermanent ^ 
Full time but temporary 
9. No. of teachers as per their qualifications in your school, 
Under graduate 
Trained Post graduate , 
10. The location of the school is 
Indjistrial area 
Near Railway Station 
Near Cinema 
Near bus stand 
Near graveyard 
Near crematorium 
11, The school building is 
- Owned 
- Rented 
~ Donated 
-. Obtained temporarily 
12. The school building is in -
Very good condition 
Fairly good condition 
Partly depleted condition 
BeR ^«s-# 
13", The c l a s s rootns have -
- R.C.C. roof 
- stone slab roof 
- VJooden roof 
- No sheds. 
14. Indicate the kind of seating 
arrangements in your schools-
Sitting on floors 
Sitting on Durries or mats 
Sitting on benches 
Sitting on Chairs 
15. How often medical check-ups 
are held -
- Quaterly 
Semi Annually 
- Annually 
- Only in case of epidemics, 
- 3 -
16, Please indicate the provision of 
medical aid for the students ~ 
- 'First aid 
Immunization 
- In emergencies 
No provision 
17, Uniform in your school is • 
- Compulsory 
- Optional 
- Occassional 
- Mo uniform 
15. The majority of students is 
well behaved ? 
in the class room 
in the corridors/playground 
- ' at school function 
- all the times, 
19. The students in your class 
are well behaved -
- All of them 
- Most of them 
Some of them 
- Very few of them 
20. The students fight with each 
other in your school, 
Daily 
Often 
Occassionally 
Rarely 
21, How often the problem of 
indiscipline comes up in 
your school -
-. Most often 
- Occassionally 
- sometimes 
- Rarely 
22, To keep the students disciplined 
teachers generally -
Punish the student 
Reprimand 
Seek the help of parents 
- To find the solution of 
students problems. 
23, Indicate types of 
r e l a t ionsh ip between stud<^t.|s 
and teachers -
- Formal 
- Coordial 
Professional 
- Friendly 
24,Frequency of Farent-Teacher 
meetings -
Quaterly 
Semi annually 
Annuall meetings only 
- No provision 
26, VJaighxage is given to the 
opinion expressed by the 
teachers in the meeting -
All the time 
Most of the time 
Only in special cases 
Cnly in case of general 
25, Frequency of staff meetings 
in the school ~ 
On feedays / monthly 
- After two or three months 
- VJhenever needed 
- Annual meeting (at the endt 
of the 
session). 
27, Kind of punishment teacher-
use in your school ? 
- Corporal 
- Turning out of the class 
- Extra work (or home work) 
- Making students to stand 
- Rebuke 
_ 4 -
28, Which of the following rooms 
do ycu have in your school ? 
Library 
Laboratory 
Staff ro6m 
Stock room 
Music room 
- Games room 
29. Which of the follo^ -dng 
co-curricular activities 
are provided in your schc 
Cultural programme 
Painting competitions 
- Games and sports 
Debate 
- Any other please specify 
30; Is there any arrangement of 
games and sports in your school 
Yes 
No 
31 , Provision of games, and 
-Physical Education a t 
your school i s -
- Regular 
- leriodical 
- occassional 
As an arrangement for 
teachers on leave. 
32, Games facilities provided by your 
school -
Indoor games 
Outdoor games 
Indoor & Outdoor both 
No facility 
33» Achievement in games & 
Sports activities of the 
school is at -
- state level 
- District level 
- Local level 
None 
34, Materials for games and sports 
provided by the school -
All materials needed 
Some materials 
Very few materials 
None 
35. The school provides the 
opportunity fibr cul t j i ra l 
programmes -
- Regularly 
- Occasiionally 
- Rarely 
- Never 
36. The provision of Educational tour/ 
field trip/excursion in your 
school is -
Once in a year 
Twice in a yedr 
Thrice in a year 
VJhen^ rver needed 
No provision 
37, Methods- of teaching in 
your sehool is ~ 
- Recitafcion 
Lecture demons 
Problem solving 
4 tiOn 
- 5 -
38. In your school the auc!io~visual 
aids are used -
Regularly 
0 ccass ionally 
Rarely 
Does not have them 
39. Teachers use teaching aide 
- Regularly 
- Occassionally 
- Rarely 
- No use of it 
40, Does the school marks the 
attendance of students 
every day ''• 
Yes 
If yes 
ic-ifo. 
Average daily attendance to 
be sent to - . 
School managem(|gt/b©ard 
Basic Shiksha AdhiKari 
Sub. Dejxity Inspector of School 
Dejxity Inspector of School 
District Inspector of School 
41, Fleas^ indicate approKirnate' 
Average daily attendance 
in your school -
-*rfr.v?^ e^rage daily 
attendance.... % 
42. The monthly fee charged per 
stia'^ 'ent in your school is -
Between Rs. 25/= & Rs. 50A 
Between Rs. 50/= & Rs. 75/= 
, ~ ' above . Rs, lS/~ 
i:o fe^ 
43. , The amount of Annual .char 
Other charges in the'' 
school is — 
Below Rs. 100/= -
Betx-zeen Rs. 100/- ^- -^s. 2^j^ 
;Betii<^ een Rs. 200/^ &.. Rs, 5>/^ 
Moi-e than Rs. 
No charges, 
44. Please mention the types of financial assistance for 
poor students in your school -
Full freeship 
Half freeship 
Poor boys fund 
Special Donnation(s) 
No provision 
45, Arr'«?®nie'^ t of books and supplies for poor & 
sch^l is -
1 . • • 
^ . free 
^ |ental 
„ It half cost 
^ lo provision. 
- 6 ~ 
46, Does the school has the provision 
of keeping students records -
Yes - No 
If yes please specify :, 
- as a routine for every stuc''ents 
i 
Only for exceptionally 
bright students 
- Only for trouble-makers 
Only for those who are 
getting any type of 
financial assistance. 
47. Administrative nature of the principal in your gehool is 
Autocratic «j 
Democratic 
- Permissive 
Lesez fair *(sp) 
48; In your opinion^ parents of drop-outs genera l ly blame ^ 
- teachers 
School 
Curriculum 
Their ward 
49. What type of evaluat ion of pupi l s present in your school 
~ Monthly 
Quarterly 
- Biannually 
- Annually 
50,Wvhat i s the system, of. examingition in your school -
Only wr i t t en examination 
VJritten exams and Viva-Voce 
- VJritten examination + Viva Voce + Handwork. 
QUESTIONNAIRE FOR Tl-ffi PARENTS OF 
DROPOUT STUDENTS 
Name of the Parent 
1. Educational Qualification -
A) Illiterate 
C) Middle J.H.S, 
E) Interme«3iate 
G) Graduate 
I) Any Other 
B) Primary 
D) High School 
F) Diploma 
H) P o s t - g r a d u a t e 
2. Occupati 
A) 
c) 
E) 
G) 
on -
Doctor 
Teacher 
Peon (IV Grade) 
Labourer - Skilled/ 
Unskilled 
B) Engineer 
D) Clerk 
P) Business - Small/Large 
H) Private servant 
3, Total monthly Income -
A) Below Ra, 1500 
C) Between Rs, 2500-3500 
E) Above Rs, 5000 
B) Between Rs. 1500 - 2500 
D) Between Rs, 3500 -.5000 
^'4, Total number of children in the family Male 
Female 
5, Number of children Studying in the School Male 
Female 
6. Number of children out of the school -
7, Your house is situated in ? 
A) Exclusively residential area 
"^ i^ Residential cum agricultural area (suburb) 
; Residential area with small industries 
D) I n d u s t r i a l a r e a 
E) Slum a r e a 
Male 
Female 
- 2 
8, When your child, on a school day left the school,Did you ? 
A) Ask him the reason 
B) Compell to send him back to school again 
C) Shown indifference (don't care attitude) 
D) Made contact with the school authorities 
E) Punish him 
9, If your child on a particular day did not like to go to 
school, Did you ? 
A) Provide him some incentive 
B) Pursuade him t o go 
C) Compell him to go 
D) Threaten to withdrawl him from the school 
E) Punish him 
10, Did you help your child in completing the home work ? 
A) Regularly B) Occassionaly 
C) Rately D) No - did not find time 
F) Being illiterate could 
not do it 
11 „ The main reason for Dropout of your child v/as ? 
A) Poverty (Insufficient means to provide education) 
B) Your lack of interest because of the general belief 
that education does not lead to emplo^Tnent, 
C) Your child did not have interest in education. 
D) He was the eldest one, his employment was essential 
to support the family, 
E) According to hita he felt that teachers did not have 
interest in teaching. 
F) School environment. 
12, Did you r e c e i v e any compla in t from your d r o p - o u t s o n / d a u g h t e r 
made about t h e t e a c h e r ? 
Yes No 
If so - The complaint was about : 
A) T e a c h e r ' s S a r c a s t i c remarks 
B) T e a c h e r ' s Taunt ing remarks .^ 
C) T e a c h e r ' s A t t i t u d e t o h u m i l i a t e p u p i l s 
(Con td . . 3 
- 3 _ 
D) Teacher's Attitude of vengence 
E) Teacher's using dirty/profane language 
13. What complaints if any, your drop-out son/daughter made 
about the fellow students -
A) Beating up by other students 
B) Student's ridicule 
C) Humiliation caused by the students 
D) Kept isslated through non/anti social behaviour 
E) No such complaint 
14. In your opinion upto which stage boys should be educated ? 
A) At least Elementary education should be provided 
B) At least secondary stage/level 
C) Whenever possible professional education 
D) Preferably higher education 
E) Tech. / Voc, education for those not able 
to afford professional / higher education 
F) Education is useless as it has no practical use 
15. In your opinion the higher education for males ? 
A) Promises good job opportunities v/hich may 
improve financial position of the family 
B) May result in better management of business/ 
self employment , 
C) May add to better social acceptance and 
higher status 
D) May cause deterioration of cultu.ral/ 
religious values 
E) May cause more unemplo^^^ent leading to 
frustration 
wj-iat—^ o you feel about higher edication for females "^  
A) May create problem in finding a husband 
B) May create problem of adjustment in married life 
C) May be an asset for future educational 
opportunities of the fejnily 
(contd.. 4 
D) May result in better understanding 
of family problems. 
E) May add to family income through employment 
and / or self employment of woman 
17, What is your opinion about the level of female education 
A) They should only be provided primary education 
B) They should be provided seconciary education 
C) They should also be provided higher ediication 
D) They should be provided professional/Technical education 
E) They should only be provided religious/cultural 
edjcation, 
F) Education is useless for girls. 
18. The main aim of sending your child to school was -
A) Improvement/betterment of social status 
B) Literacy/education 
C) Adopting b e t t e r manners &. e t i q u e t e 
D) Better employment opportunities 
19. How do you feel about your child being a drop-out ? 
A) Ashamed B) Ve -ry sorry 
C) Sorry 
E) Indifferent 
D) Satisfied 
F) Undecided (can not say) 
20. If your drop-out child is provided educational facilities 
(; ance again, your attitude towards his re-education would be ? 
A) Very enthusiastic 
C) Indifferent 
E) Can not say 
B) Encouraging 
D) Discouraging 
F) It is useless now. 
Signature of the Parent 
Dated ; 
MOHD. ABID SIDDIQUI 
(INVESTIGATOR) 
DEPARTMENT OF EDUCATION 
A.M.U. ALIGARH. 
QUESTIONNAIRE 
FOR 
DROP-OUT-STUDENTS 
Q . l , A t wha t l e v e l , d i d you l e a v e 
y o u r s c h o o l i n c ] ? 
A) Class I 
B) Class II 
C) Class III 
D) Class IV 
E) Class V 
Q,2. How long have you been out 
of Schoo] ? 
A) Less than one year 
B) Two years 
C) Three years 
D) Four years 
L) More than four years 
Q.3. V7hat are you doing at present ? 
A) S t i l l unemployed 
B) P r i v a t e s e r v a n t / F a c t o r y work 
C) B u s i n e s s 
D) Assisting parents in their 
cooperation 
0.4. Your place of sturly was ? 
A) A separate room 
B) Bed room 
C) A room common for the 
family 
D) No proper place 
Q.5. Did you possess required text-
books i? 
A) All 
B) Most 
C) Few 
D) Only few 
Q , 6 , How much t i m e you u s e d t o 
d e v o t e t o y o u r s t u d y a t hohie 
e v e r y day ? 
A) One h o u r 
D) Two h o u r s 
C) Three hours 
D) No fixed depending upon 
availability of time 
E) Could not find time 
Q.7. The distance from your home tc 
the school v;as ? 
A) Less than one Km 
B) One Km 
C) Two Km 
D) More t'ran two Km. 
0.8. How did you reach the school' 
A) On f o o t 
B) B i c y c l e 
C) R ickshaw 
D) S h a r i n g a R i e e 
0 . 9 . -I Cid i-Qur i i ia rents e n c o u r a g e d you 
^ T c o u p l e ' . Liig youi' hon;e wox'k ? 
J Regi;. l c : r l y 
B) Occr.ssicnally 
C) Raroiy 
D) ^ever 
E) They never know about it. 
C. 10.Your parents v;ere helpful .' 
completing your homc: vork 
A) Regtilarly 
Occassionall:,.-
Once-in-a-while 
B) 
C) 
D) Only when no ot'-^ cr heir 
v.'as available 
E) Could not do 30 
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C.ll. V7hat type of communication problem did you face in your class " 
A) Explanation given by the teacher v;as not followed properly. 
B) Questions posed by the teac'hex-s were not understood. 
C) Re^ -lie:; given by other students were not clear to you. 
D) You could not frame properly v/orded questions to ask. 
Q.12, When you rsised a question or Q.13.Were you felt insulted in 
posed a problem, the explanation the class by ? 
given by the teacher was ? ^^ ^^^^ students 
A) Sufficient D) Brilliant students 
B) Useful C) Fhysically strong studen 
C) Understandable D) Teachers 
D) Insufficient 
Q.14. Did you have language problem Q.15.Your medium of instruction 
in understanding the subject at school vjas ? 
matter ir: the classroom, "^  >\ rr- j-
A; l i m o i 
A) A l l t h e t ime B) Urdu 
B) K o s t of t h e t ime C) E n g l i s h 
C) Somet imes 
D) R a r e l y 
E) No problem, a t a l l . 
C . 1 5 . Which l a n g u a g e i s spoken i n y o u r Q.17 .Were t h e c o u r s e s of r:tuc?ies 
f a m i l y ? f o r you i n t h e s c h o o l "^  
A) H i n d i A) Very d i f f i c u l t 
B) Urdu B) D i f f i c u l t 
C) H i n d u s t a n i C) Some p a r t s v/ero d.:.ffici.i" 
D) E n g l i s h D) Not so d i f f i c u l t 
E) Easy 
Q.18. Although the course of study was of average or no difficulty, you 
could not do well because ^ 
A) You die' not pay proper attention 
B) You. did not spend enough time 
C) You cMd not have appropriate books 
D) You did not find any one to help you 
ii) Your teacher did not explain well enough 
1) You V. j:e too try to ask OLiesticns if you did not understand 
so;:':^ ' "inc 
G) I'o: •: \r \-\ot v/ant t o shov; t h a t you d i d n o t u n d e r star.': ' - o " ;-t"'^i•,-• 
M) Co'.r.-.i -- c o n t e n t v/as d i f f i c u l t f o r yoi.i . 
Qol<^. How d i d you l i k a y o u r c l a i 
teacl- i .er "^  
A) V e r y much 
B) K o t s o much 
C) Canno-c s a y 
D) L i d n o t l i k e 
Q. 2 0 . h' ov; mil ch v.'e r e you 1 i J : e d 
by t : i e t c : : ac ' ' e r3 "^  
A) V e r y much 
B) i^'ot s o r;a-^ch 
C) C a n n o t s a y 
L) L i d r o t l i k e 
Q . 2 1 . I n y o u r o p i n i o n Lhc n . ' - t u r e o f 
y o u r t G a c h c r v;cs • 
A) h e l y f u l i U n d 3 r s t a n f " i n L ; 
B) l ^ncou ra r i n g 
C) D i s c o u r o c i i n g 
1 ) A n c r e s . ' / i v c ; 
L) / i r r o ' - a n t 
C . 2 2 .VJhat w a s y o u r a t t i - u u ^ ' e 
t o V , a r c s y o u r t e a c h e r " 
A) h r s p e c t f u 1 . 
2) h u m b l e 
C) F a i t h f u l 
D) r 1 s o b o r' i e n t 
E) A r r o g a n t 
F) F r i g h t e n e d 
Q , 2 3 , I n y o u r o p i n i o n w h a t v;as t h e g e n e r a l a t t i t u d e o f t h e t e a c h e r s 
t o w a r d s t ^ e i r ov7n d u t i e s ~' 
A) L u t i f v i l a n d s i n c e r e 
B) l u n c t u a l 
C) L a t e cov^mer 
L) D id n o t u s e some o f f ' e p e r i o d s 
L) C e n e r a l l : u s e d t o cori^e t o c l a s s b u t o f t e n d i d some o t h e r v;ork, 
C . 2 4 , B e h a v i o u r o f t e a c h e r s t o v / a r d s 
you v'£is ~ 
A) V e r y coc:^ 
h} 1 o t S(^  e:-^od 
r--^ 
:'-- c t i O ' i s u e 
L) I r r i e a t i n g 
L) I n t i r v i d a t i n g 
F) I n d i f f e r e n t 
Q. 2 5 . L i d t t j e t e a c h i c r s u s e 
t e a c i i i n g a i ^ i n t'-^e c l a s s r o o n 
A) D a i l y 
L ) C c c a . s s i o s s l l ^ - ' 
C) Cncc - . - in -£ - wih I s 
D) x^arely 
D) Lever 
\y2.'o. Did ;v-ovL : .'•rticii.ate in games 6. 
sports vJi'iP'n you were o.t school 
:-) Rc.s;.lc::::ly 
L) O c G a . s j . o : ; e l l y 
C) Ci i\ c p - i n •. ei --Vv'h i 1 e 
r ) l ^ e v e r 
Q . 2 7 . D i d you j a r t i s L :. "c 
gamies an'^ s p o r :^s i .:'> 
A) : i e t . , u l a r l y 
L) O c c a - s i o r s l l ' 
C) C n c - / - i n - a - w ^ i i l s 
L) x i a r e l y 
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1.28. Your favourate sport/games 
activity was ? 
A) Outdoor games 
B) Indoor games 
C) Athletics 
D) Outdoor & Indoor games both. 
Q.30. v;hicb of the follov/ing in 
applied to you "^  
A) Hearing impairment 
B) Visual impairment 
C) Problem(s) related to speech 
D) Physical problem 
£) No problem at all. 
C29.The sports/games facilities 
provided in your school were' 
A) Excellent 
B) Inadequate 
C) Adequate & but poorly 
maintained 
D) Kc facility 
Q.31.V/as illness or any of your 
physical f^isability a reason 
for your drpp-out from th.e 
school ^ 
A) 
B) 
Yes 
No 
Q.32. When you were a student, did you get pocket money "? 
A) S u f f i c i e n t 
B) J u s t enough 
C) Keager as compared to others 
D) Insufficient 
E) None 
Q.^SS. V'fhen you were required to pay 
monthly fees parents could not 
arrange for it ? 
A) A l l t h e t i m e s 
B) Most of t h e t i m e s 
C) Somet imes 
D) Fo such problem 
Q.34. Among the reasons of your dislike for the school environment.Which 
one of the follov/ing is applied to you most ~> 
A) 
c) 
D) 
E) 
Mo proper seating arrangement 
Continuous work without change of activities 
General apathy of the teacher towards students 
Excessive corporal pubishment by teachers 
Scored of the teacher 
F) Any other please specify. 
(... 5 
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ii|"">»hen you were a student at the 
' school. How cid you like the 
school environment "? 
V 
A) 
3) 
C) 
D) 
Very much 
V.^ ell 
Somewhat 
Undecided 
Not at all 
Q.35.When you reached school after 
two or three days, the class 
teacher ? 
A) Marked you absent 
B) Asked the explanation 
C) Fined you 
D) Funished you 
E) Show indifference 
C.3B. The main reason of punishment given to you by the teacher was that "^ 
A) You were a naughty 
B) You did not complete your horric v/ork 
C) You created problems of indiscipline 
D)_ You did not follow teacher's instructions, 
Q,38. Cut of the punishm.ents which one Q.39.How often did you receive 
you received more often "^  
A) Extra work 
B) Turning out of the class 
C) Making you stand on the bench 
D) D e t e n t i o n 
E) C o r p o r a l pLinishment 
punishment "^  
A) Several times a day 
B) Every day 
C) Once-in-a-week 
D) Rarely 
Q.40i Types of p u n i s h m e n t t e a c h e r s used?Q.41 .How many f r i e n d s d i d you h a v e 
_A) E x t r a work 
B) Turning out of the class 
C) Making students stand on the 
bench 
D) Detention 
£) C o r p o r a l p u n i s h u : c n t 
a t y o u r s c h o o l ? 
A) One 
E) Two 
C) Three 
D) Four 
S) More than four 
C.42. How many friends did you have 
outside the school '-
' A) One 
B) Tv.^ o 
C) Three 
D) I: our 
;) Mor' -':'•-'an four 
C.43.At school your friends 
generally were "^  
A) E x c e p t i o n a l l y B r i l l i a n t 
B) Above a v e r a g e 
C) A v e r a g e 
D) Below a v e r a g e 
E) VJeaker in s t r ' ^ i c s 
F) Had no f r i e n d s a t a l l . 
( . . . 6 
. C . 4 4 . Y o u r r e l a t i o n s h i p w i t h p o o r Q. 4 5 . T h e b a s i s o f y o u r f r i enc"sh , i t ^ 
s t u d e n t s w a s "^  a t s c h o o l w a s -> 
A) P a s t f r i e n d s h i p ' A) R e l a t e d t o s t e a d i e s 
B) F a m i l y r e l a t i o n s h i p 3) R e l a t e d t o g a m e s S. s p o r t s 
C) F o r m a l r e l a t i o n s h i p C) R e l a t e d t o s o c i a l a c t l Y i t i er. 
D) C o o r c i a l r e l a t i o n s h i p E) R e l a t e d t o g o s s i p a n d 
E) No f r i e n d s h i p a t a l l c h i t - c h a t . 
•J.t ' if. .S'aiTTerarre teac-iY j^ 'UC'- ars- jTr-j;vate Q.47.Is s o m e o n e / l e ip ing / t e^Ms^r Jmg 
t u t o r v / h i l e you w e r e s t u d y i n g you a s a p r i v a t e t u t o r ? 
i n t h e s c h o o l ? 
A) Y e s 
A) Y e s B) Mo 
B) No 
Q . 4 8 . V.hen you w e r e a s t u d e n t ^nd l e f t Q , 4 9 .V/ha t do you f e e l a b o u t you 
s c h o o l on a v / o r k i n g d a y , cl id t h e b e c o m i n g a d r o p - o u t f r o m 
p a r e n t ( s ) -^  t h e s c h o o l "^  
A) A s k e d you t h e r e a s o n ( s ) A) Ashamed 
B) E i s l i k e . i t 3 ) E x t r e m e l y s o r r y 
C) E u n i s h you C) S o r r y 
B) I n d i f f e r e n t a t t i t u d e r;) H a p p y 
E) S a t i s f i e d 
Q.50. If you are provided educational opportunities now, will you 
avail of it ^  
A) I J i t h g r e a t e n t b i s i a s n ^ 
B) w ' i l l i n g l y 
C) Vi i th some r e l u c t a n c e 
D) V; i th some i n t e r e s t 
E) I t s e e m s t o b e t o o l ^ t e nov' 
F) I t i s u s e l e s s n o w , 
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